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TARGET LANGUAGE USE IN THE CLASSROOM AND ITS FREQUENCY OF
OCCURENCE: TEACHERS’ AND STUDENTS’ PERCEPTIONS

Target language use in the classroom has been a popular topic for the field of English
Language Teaching for a period of time. However; very few studies have focused on both
students’ and teachers’ thoughts and beliefs about TL use frequency of teachers. Likewise, a
comparison of students’ and teachers’ beliefs and thoughts about TL use in the classroom
have not been examined in detail. Thus, this study aims to reveal how teachers and students
consider TL use in the classroom, how often and to what extent teachers use TL from the
perspective of both teachers and students. Moreover, the feelings of teachers and students
while using TL in the classroom have been determined in the study. Finally, teachers have
stated their ideas about the factors affecting their TL use.

The study was conducted in Sakarya, Turkey with 21 primary, 77 secondary and 55
high school teachers and 109 primary, 177 secondary, and 259 high school students.
Explanatory sequential mixed method research design was used, and quantitative data was
gathered from the students and teachers with questionnaires, qualitative data was obtained
from both teachers and students with semi-structured interviews. A classroom observation
form was filled to identify TL use frequency of teachers as well.



According to the results of the study, both teachers and students think that TL use in
the classroom is necessary for effective language teaching. However; both of them state that
mother tongue should be used while teaching grammar, managing the classroom, and
explaining the meanings of the words. Very few significant differences were determined
among the variables and the thoughts of teachers and students. TL use frequency of teachers
varies according to the usage area of TL. Students think their teachers use TL in the classroom
but they want them to use it more frequently. Teachers feel satisfied and happy while using
TL, but they feel guilty when don’t use it. Likewise, students feel motivated when they can
understand TL but they feel nervous and demotivated when they cannot understand TL.

Finally, teachers state that language levels of the students is the most effective factor for TL
use in the classroom. .

Keywords: target language use, teachers’ perceptions, students’ perceptions, TL use

frequency, translanguaging, code-switching
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SINIFTA HEDEF DiL KULLANIMI VE KULLANIM SIKLIGI: OGRETMNELERIN
VE OGRENCILERIN ALGILARI

Sinifta hedef dil kullanimi Ingilizce egitimi alaninda uzun zamandir popiiler bir
konuolarak kargimiza ¢ikmaktadir. Ancak, 6gretmen ve Ogrencilerin, dgretmenlerin sinifta
hedef dil kullanim sikligina dair goriis ve inanislarina dair olduk¢a az ¢alisma bulunmaktadir.
Benzer sekilde, 6grenci ve Ogretmenlerin smifta hedef dil kullanimina dair gorisleri
arasindaki anlamli farkliliklar da detaylica incelenmemistir. Bundan dolayi, bu arastirma
ogretmenlerin sinifta hedef dil kullanimina dair goriislerini, kullanma sikliklarini ve ne 6l¢iide
kullandiklarmi  6gretmen ve Ogrencilerin  bakis agilarina goére ortaya ¢ikarmayi
amaclamaktadir. Ayrica, smifta hedef dil kullanilirken O6gretmen ve ogrencilerin nasil
hissettigi de arastirmada belirtilmistir. Son olarak, 6gretmenler sinifta hedef dil kullanimini
etkileyen faktorlere dair goriis bildirmislerdir.

Arastirma, Tirkiye’nin Sakarya ilinde bulunan 21 ilkokul, 77 ortaokul ve 55 lise
ogretmeni, 109 ilkokul, 177 ortaokul, 259 lise 6grencisinin katilimiyla yapilmistir. Agimlayici
sirali karma yontem kullanilarak anket vasitasiyla nicel data, yar1 yapilandirilmig
goriismelerle de nitel data toplanmistir. Ogretmenlerin sinifta hedef dil kullanim sikligina dair
bilgi saglayabilmek amaciyla sinif gézlem formu da arastirmaci tarafindan doldurulmustur.
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Elde edilen sonuglara gore, hem 6gretmenler hem de 6grenciler etkili bir dil 6gretimi
icin smifta hedef dil kullaniminin gerekli oldugunu diistinmekteler. Ancak, dilbilgisi
ogretilirken, smif yonetimi sirasinda ve kelimelerin anlamlari acgiklanirken ana dilin
kullanilmas1 gerektigini diisiiniiyorlar. Ogretmen ve 6grencilerin sinifta hedef dil kullanimina
dair goriisleri arasinda ise ¢ok az anlamli farkliliklar tespit edilmistir. Ogretmenlerin hedef dil
kullanim siklig1, kullanim alanina gére degismektedir. Ogrenciler, 6gretmenlerinin hedef dili
kullandiklarmi belirtmekte, anca daha sik kullanmalarimi istemektedirler. Ogretmenler hedef
dili kullandiklarinda tatmin olmus ve mutlu hissederken, kullanmadiklarinda suglu ve ihanet
ediyormus gibi hissetmekteler. Benzer sekilde, 6grenciler hedef dili anladiklarinda motive,
anlamadiklarinda ise demotive olduklarini ve gergin hissettiklerini belirtmektedirler. Son
olarak, Ogretmenler sinifta hedef dil kullanim sikligmi etkileyen en Onemli faktoriin
ogrencilerin seviyesi oldugunu ifade ediyorlar.

Anahtar sézciikler: hedef dil kullanimi, 6gretmenlerin algisi, 6grencilerin algisi, hedef
dil kullanim siklig1, , dil degistirme
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Introduction

This chapter aims to provide background information to the study that was conducted
on the beliefs and thoughts of teachers and students about Target Language (TL) use in the
classroom and its frequency of occurrence. In accordance with this purpose, the background
of the study, the purpose of the study, its significance, and its contribution to the literature are
going to be explained through the introduction part.
Background of the Study

Teachers’ TL use in the classroom has been a popular topic for researchers and
instructors for a long time, and its effects on language teaching and learning have been
discussed and researched by researchers. Many studies state that TL use of teachers have
positive effects on the language learning process of the students as it increases exposure to the
language, and helps students realize language learning goals (see Arnett, 2002; Carroll &
Turnbull; Macaro, 1997). Moreover; the frequent use of TL helps learners to be more
successful at foreign language (Turnbull, 2001). However; some researchers claim that the
quality of TL use in the classroom is more important than the quantity of it (Ellis, 1984).
Contrary to the opponents of TL use, Mother Tongue (MT) use in the classroom is also
emphasized by some researchers claiming that the judicious use of MT can be helpful for
language learners to learn the TL effectively (see Hussein, 2013; Sharma, 2010). As a result
of the controversy regarding the teacher’s language use, some approaches such as Code-
switching and Translanguaging, which aim to use TL and MT together during the language
teaching process, has become the focus of attention.

There are several factors that affect language teachers’ TL use frequency in the
classroom. Teachers generally consider the language level of the students when determining
the amount of TL. In addition, classroom management can be another issue that has an effect

on the amount and frequency of TL. Giving instructions in the TL all the time can be time-



consuming and tiring (Bateman, 2008). Yet, teachers also state that they feel guilty when they
don’t use TL in the classroom (Ceo-Difrancesco, 2013).

TL use in the classroom is not a topic that only concerns teachers. Language learners
can be affected by their teachers’ TL use in the classroom and they also have some beliefs and
thoughts about this issue. While some language learners think that TL must be the only
language in the classroom; some of them consider that both TL and MT must be used in the
classroom, but none of them claim that TL must not be used by the teachers during the foreign
language teaching (see Frohm, 2009; Rolin-lanziti & Varshney, 2008 ).

Problem and the Significance of the Study

Various studies have been conducted to reveal the problems in language teaching in
Turkey. According to Erkan (2012), out-of-field teachers should be avoided and English
teachers should be assigned to teach English in public schools in Turkey. Also, the textbooks
should be revised, the use of technological tools should be increased, and English teaching
techniques and English education must be organized for teachers of English. Moreover,
Erarslan (2019) stated that teachers’ lack of curriculum knowledge, course hours, class size,
and L1 mastery affect the implementation of language teaching programs in Turkey. In
addition to those stated by Erkan (2012) and Erarslan (2019), TL use in the classroom is
another issue of consideration for language teaching. Therefore, language teachers’ beliefs
and thoughts about TL use in the classroom and their TL use frequency can provide new
insights for the language teaching environment. Also, language learners’ perspective and their
anticipation about TL use in the classroom may help to see the effects of TL in the classroom.

Consequently, evaluating beliefs and thoughts of teachers about TL use in the
classroom, their TL use frequency, the factors that affect TL use from the perspective of the
teachers, also the perceptions of the students about TL use and their teachers’ TL use

frequency and their expectations from the teachers can provide deeper insights in determining



language teaching problems in Turkey. Moreover, this study can contribute to the literature
since it involves how teachers feel when they use TL in the classroom, it also shows TL use
frequency of teachers from the perspective of both teachers and students.
Purpose of the Study

The study aims to reveal the beliefs and thoughts of teachers and students about TL
use in the classroom. Also, TL use frequency of teachers and the factors affecting TL use of
teachers according to their perspectives are the other focal points of the study. Teachers and
students were also asked how they feel while teachers use or do not use TL in the classroom.
Teachers’ and students’ perceptions regarding TL use are compared via some demographic
variables such as age, gender, school type, and working experience, school of graduation and
graduation degree of teachers.
Limitations of the Study

The study was conducted with primary, secondary, and high school English teachers
and students in Sakarya, Turkey. The findings of the study is limited to the sample that the
data were collected. Therefore, the results can be generalized to similar contexts only.Also,
due to the sampling technique used, diversity couldn’t be provided in terms of certain
variables such as the graduation degree of teachers. Having homogenous groups would have
contributed to the comparability of the groups. Thus further studies can consider contextual
differences and sampling techniques to overcome the limitations faced in the present study.
Research Questions

This research study aims to find answers to the following research questions:

1. What are the beliefs of English teachers about target language use in the

classroom?
2. How often and to what extent teachers use TL in the classroom?

3. What do the students think about TL use in the classroom?



4. What do teachers and students think about the frequency of occurrence of TL in
the classroom?

5. What kinds of factors affect TL use of teachers from the perspective of teachers?



Chapter |

Literature Review

1.1. The Effect of Mother Tongue Use in Foreign Language Teaching

Mother tongue (MT) effects on language teaching have been an attractive topic for
language researchers throughout the years and there have been some research studies
conducted to identify its role in TL teaching (see, Corder, 1983; Keckskes & Papp, 2000.).
While it is stated that foreign language teaching must be supported with MT use (Senel,
2010); the negative effects of MT in foreign language teaching are discussed as well (Gupta,
1997). Hereby, the effects of MTuse will be discussed in this section.

1.1.1 Mother tongue (MT) use in the language teaching classroom. Bloomfield
(1994) identifies the MT or first language of a person as a language that a person has been
exposed to from birth or within the critical period. MT largely refers not only to the language
one learns from one’s mother but also to the speaker’s dominant and home language (Denizer,
2017). MT is one of the language teaching tools which helps language teachers to clarify the
meaning of the difficult words, to explain grammar rules and to make students feel
comfortable in the language learning environment (Sharma, 2010). According to Paker and
Karaagag (2015) the first language, MT of the learners, is an integral part of language
teaching and it has some different functions such as assorting with the language, making the
topic clear, etc. Further, Hussein (2013) states that not allowing learners to use their MT in
language classroom will result in preventing them to have some opportunities to learn foreign
language better. Thus; emphasizing the effects of L1 might be helpful to see the TL’s effects
and features because the use of MT in language teaching affects the way students learn

(Lartec, 2015).



1.1.2. The effect of mother tongue use on foreign language teaching. While some
researchers (see, Cook, 2001; Macaro, 2005) emphasize the importance of judicious use of
MT as it can positively affect the L2 learning process; some researchers (Duff & Polio, 1990)
claim that only TL maximization can enhance the L2 learning process. Therefore, the effects
of MT use in language learning classrooms are going to be examined by taking the negative
and positive impacts of it into consideration.

One of the negative effects of L1 use in the language classroom is that its use
decreases the efforts to communicate in L2 (Spratt, 1985) thus, there must be careful and
limited use of it (Atkinson, 1993). Kaynardag (2016) emphasizes that L1 should be limited to
increase exposure to TL. However, L2 use might decrease during pair work and group work
activities as students can quickly switch to L1 during such activities (Kim & Petraki, 2009).
Furthermore, it can limit co-operation between native and non-native teachers (Harbord,
1992).

Conversely, some researchers underline the positive effects of L1 use in the classroom
as well. According to Khati (2011), preventing L1 use in the classroom interrupts the process
of comprehension and thinking about the language itself. Therefore; L1 should be used in
appropriate situations and teachers must choose convenient topics and encourage the learners
instead of ignoring L1 completely. Alshammari (2011) also states that L1 use can be useful
and essential to increase learners’ comprehension. Besides MT provides quick and accurate
translation and it helps learners to motivate since the teacher may not be able to create a
language speaking environment in a short time (Bafios, 2009).

Yadav (2014) sees MT use in the classroom as the natural part of the language
learning process. He states that if the language learners are instructed in their MT and the
amount of TL use in the classroom is increased by the teacher in time, they learn TL more

effectively and easily. However; the learners might feel demotivated and the learning process



can be interrupted if language teachers start to use TL immediately instead of doing it in the
progress of time.

Language teachers might feel the need to use L1 in the classroom because the content
of the lesson, aim of the teacher, level of the learners, and communication needs in the
classroom push them to utilize it (Yildirim & Mersinligil, 2012). L1 use in the classroom can
be time-saving since it helps classroom management, clarifying the grammar, giving
instructions, rationalizing the usage of TL, and overcoming problems that can be faced during
the language learning (Voicu, 2012). The planned use of MT can be a helpful source for
language learners (Celik, 2008); and it raises students awareness about the similarities and
differences between two languages (Kicir & Mahmutoglu, 2013; Wharton, 2007). Yet, even if
it seems to be a learner-centered strategy with the potential to support learning, it involves a
risk of failing to encourage students to practice L2, therefore, it must be adjusted carefully
(Carless, 2007). However; the amount of MT is still not clear. Hence it is usually left to
teachers (Copland & Ni, 2019; Kumaravadivelu, 2012), and/or as Debreli and Oyman (2015)
claim the amount of MT depends on the levels of students.

1.1.3. Beliefs of teachers and students about mother tongue use in the classroom.
Language teachers’ beliefs and opinions differ from each other about MT use in the
classroom. Most teachers believe that MT use in the classroom has some potential for
language teaching process. However; some teachers are dubious about the amount of using it
(Zacharias, 2004), and they also think that L1 should be minimized otherwise they feel guilty
if they use it a lot (Yadav, 2014). Moreover; according to some teachers, they must use TL as
much as possible since learners have already faced with MT in their daily life (Schweers,
1999). The needs and the levels of the learners influence their decisions to how and when MT

must be used during the teaching process as well (Tsagari & Diakou, 2015).



Language learners have differing views with regards to L2 use. While they want to be
exposed to TL as much as possible, since it is an effective and necessary way to learn L2, they
also want teachers to use their MT when explaining grammar and meanings of the words
(Burden, 2000; Dujmovic, 2014; Kiely & Slimani-Rolls, 2018). Students who avoid the use of
a foreign language state that they have a fear of being criticized by teachers or teased by their
classmates, and they don’t believe themselves enough to use TL during the language learning
process (Beisenbayeva, 2020). Young and beginner learners prefer mother tongue use the
most (Aminifard & Mehrpour, 2019), and male students prefer using mother tongue as a tool
for expression more than female learners (Igbal, 2016).

1.2. Is it beneficial to use the target language in the classroom?

Target language use in the classroom has long been a popular topic for the field of
English language teaching (Kaynardag, 2016). Many research studies have been conducted;
several ideas have been discussed about its necessity, frequency of occurrence, and its effects
on language learners (Brown, 2000). Since the late 19th century the importance of TL use has
been emphasized by classroom teachers (Bateman, 2008).

Researchers have conducted myriad of research studies to find out whether TL use in
the classroom is important or not. Accordingly, Carroll (1975) and Turnbull and Arnett (2002)
revealed that there is a correlation between teachers’ use of TL and students’ TL achievement
since it provides foreign language exposure to learners. Macaro (1997) states that the more
teachers use TL in the classroom the more students are likely to set language learning goals.
Turnbull (2001) also claims that students of teachers who speak TL in the classroom more
frequently than teachers who speak TL less, outperform the students whose teachers speak
less TL in the classroom. Also, Larsen Freeman (1985) indicates that students exposed to
most TL input show the greatest proficiency. Moreover, Chamber (1991) emphasizes the

significance of the TL use as it is an indicator of a good language course. Kormos and



Dornyei (2004) say that teachers’ TL use in the classroom affects the motivation of students.
They say that using TL in the classroom maximizes the motivation of language learners.
Adnan and Ilias (2008) state their findings in the same manner by claiming that the students
will be motivated by modeling a proficient and efficient language user and thus put more
serious efforts into learning it.

Many researchers emphasize the importance of TL use in the classroom in terms of
giving instructions. Language instructors should maximize their use of the TL during
instruction to create a TL atmosphere (Ellis, 2005). Mitchell (1988) also emphasizes the
importance of using TL while giving organizational instructions and activity instructions.

1.2.1. Target language use of teachers. Language teachers’ TL use frequency is
another subject that the researchers have focused on. While Ellis (1984) claims that the
quantity of TL input is less critical than the quality of it, Duff and Polio (1990) remark the
significance of quantity of TL use in the classroom as the little opportunity subsists for
exposure to TL outside the classroom in foreign language learning contexts. With this respect,
Shapson, Kaufman, and Durward (1978) suggested that acceptable use of TL should be 75%
and 95% respectively.

TL use in the classroom depends on the teacher rather than the students (Brevik &
Rindal, 2020). Teachers should be a model because students use TL more while speaking with
their teachers than speaking with their classmates (Levine, 2003). Language teachers should
create an effective language environment without fear of being criticized and TL must be used
in the classroom not only when teaching the four main skills (reading, writing, listening, and
speaking) but also as a medium (Ocak, Kuru & Ozgalisan, 2010). However; many teachers
worry about losing control because of such reasons as discipline problems and making the

language learning process confusing and lacking knowledge about how to use the TL during
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the language teaching process (Bateman, 2008). Moreover, the lack of confidence is an
obstacle to teachers to use the TL (Franklin, 1990).

Krulatz, Neokleous, and Henningsen (2015)state that teachers rarely use the TL to
manage the classroom and discipline the students, or provide an introduction to topics,
activities and lectures. They also claim that the frequency of teachers’ TL use increases with
grade level and there is no correlation between the amount of teaching experience and TL use.
However; some researchers claim that experienced teachers’ TL use is more than novice
teachers (Kim, 2008; Pachler, Evans & Lawes, 2007).

1.2.2. Beliefs of teachers and students about TL use in the classroom. Ceo-
Difrancesco (2013) conducts a research to specify the beliefs of teachers about TL use while
giving instructions in the classroom. In the study, it shows up that teachers have a goal to use
TL with their students and some of them feel ‘guilty” when they don’t use it. Also, some
instructors express a need for training and opportunities for professional development in
increasing TL use in the classroom. Hence, defining teachers’ and students’ beliefs and needs
about TL use in the classroom and the frequency of TL use of teachers create a need for
research.

There are various beliefs about using TL in the classroom. According to Hlas (2016),
language teachers agree that TL should be used 90% of the classroom time during language
teaching, yet they state that they need to learn strategies and techniques to increase the
amount of TL use. Also, teachers who are afraid of interrupting the language learning process
of their learners can feel pressured and they need to reduce the amount of their use of TL as
the use of MT reduces this pressure. According to Dickson (1996), teachers know they should
use TL in the classroom but some of them state that they need to keep their language
competence up to date. He also points out that there is a view that younger teachers are more

likely to use TL in the classroom than older ones, and teachers’ experience in TL speaking
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countries may affect its use. Teachers also claimed that it is difficult to adjust TL use since
there are various circumstances in the classroom. Another study that was conducted by
Bateman (2008) indicates some beliefs and thoughts of student teachers about TL use. Student
teachers agreed that TL use is very desirable and necessary for language teaching but they
also stated that there are some factors that decrease TL use in the classroom. According to the
teachers, while using TL in the classroom it becomes hard to provide classroom management,
it can be time-consuming and tiring for them and it can prevent building rapport with their
students. These beliefs may affect teachers’ TL use in the classroom, however; the use of the
TL should be a challenge to pupils and the teacher, not a threat as Guest and Pachler (1997)
said in their study.

There are some research studies also conducted to investigate the topic from the
learners’viewpoint. According to Thompson (2009), there is a significant correlation between
students’ and teachers’ perception of MT and TL in the classroom; the lower-level students
and their teachers prefer MT, especially during classroom management and explaining
grammar, but the higher-level students appreciate TL use in the classroom more. Brook —
Lewis (2009) reported that students do not agree with the idea of using TL throughout the
whole lesson because they consider it helpful to use L1 when teachers explicitly demonstrate
similarities of L1 and L2. Only a small number of students do not like the use of the first
language in the classroom and prefer their teachers to use the TL solely (Mora Pablo,
Lengeling, Zenil, Crawford & Goodwin, 2011). Learners generally prefer the MT during the
classroom management stage and they believe that L1 use decreases their language learning
anxiety levels but they agree with the idea that overuse of L1 demotivates them to use the TL
( Rolin-lanziti & Varshney, 2008). Another research study conducted by Kaneko (2015)
claims that students understand the instruction of their teachers in TL but if the instruction is

simple, well-organized, and easy to follow. Levine (2003), Turnbull (2001) and Stern (1992)
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state the idea that there must be a balance between L1 and TL use in the classroom as both of
them have their own merits. Littlewood and Yu (2011) also support that idea by claiming that
forcing students into an exclusive TL environment might even make them feel disoriented and
powerless. Finally, according to Frohm’s summative assessment (2009), both teachers and
students think TL use is important in the classroom since it pushes learners to be courageous
to use the TL.

On the other hand, Bateman (2008) points to some other factors that affect teachers’
TL use. According to his research, limitations in students’ language and cognitive levels and
their lack of motivation can influence teachers’ TL use. Likewise, according to the research of
Macaro (1997), teachers claim that students’ ability in TL is an important key for teachers’
TL use and it is easier to use TL with younger as compared to older learners for them.

As a result, language teachers’ TL use in the classroom is considered as a significant
factor for language teaching by the researchers. However; while both language teachers and
students find it important, they also have some critical beliefs about its usage, frequency, and
effectiveness.

1.3. Using L1 and L2 Together: Code-switching and Translanguaging

Mother tongue and TL use in the classroom have been searched and discussed among
the researchers, linguists, and foreign language teachers as mentioned in the previous pages.
Both L1’s and L2’s effects on the process of language learning have been revealed but
utilizing them together by teachers in the classroom is another topic that has been focused on
and analyzed in this area. This topic is going to be mentioned under the head of code-
switching and translanguaging.

1.3.1. Code-switching. Code-switching is one of the aspects of TL use in the
classroom. According to Lin (2008), it is the alternating use of more than one linguistic code

in the classroom by any of the classroom participants. It is the random switch between two
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different languages (Poplack, 1980). Since it has some effects on language teaching process
and it also draws language learners’ interest; identifying the significance of code-switching in
language teaching might be necessary (Modupeola, 2013).

Code-switching can be considered as an influential way if the aim is to make meaning
clear and to show the language to students in an effective way (Sert, 2005). It is an effective
tool for language teaching (\Van Dulm, 2007), and it has multiple functions (clarification,
repetition, explanation, asking, translation, checking for understanding, emphasizing a
language element, making inferences, developing vocabulary, class discussion of student
tasks, giving feedback, aiding memorization and class management) that support the learning
process (Fachriyah, 2017). There might be a relationship between learner styles and abilities
and code-switching (Eldridge, 1996), teachers’ code-switching is an important teaching
strategy when dealing with low English proficient learners (Ahmad & Jusoff, 2009). Code-
switching has positive effects on learners and teachers, it helps learners to understand the
difficult aspects of the lesson and it aids teachers to make meaning clear, managing the
classroom, and saving time (Naha, Nkengbeza & Liswaniso, 2018) also, code-switching
during the language teaching process plays a positive role while learning a foreign language
since it provides language comprehension (Jingxia, 2010).

Nevertheless, as there are positive effects of code-switching on language learning,
there might be some negative effects of it as well. According to Metila (2009), the code-
switching of teachers makes their learners confused and Palmer (2009) states that many
multilingual speakers think that code-switching shows a linguistic weakness and teachers
should try to prevent it. Code-switching has a negative effect while speaking with native
speakers therefore students must know how to use it properly (Sert, 2005).

Teachers and students have similar beliefs about teachers’ code-switching (Yao,

2010). They think that code-switching helps to bridge the communication during teaching and
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learning process (Nurhamidah, Fauziati & Supriyadi, 2018). Learners believe that code-
switching pushes them to understand the TL and it makes it possible to master English
(Nordin, Ali, Zubir & Sadjirin, 2013).

1.3.2. Translanguaging. Canagarajah (2011) identifies the term translanguaging as
the process that multilingual speakers use their languages in an integrated communication
system. All language users select features from a linguistic repertoire to make meaning and to
negotiate during communication (Vogel & Garcia, 2017). It is a systematic use of two
languages in a particular teaching activity (Yuvayapan, 2019).

According to Fallas Escobar (2019), translanguaging may break limitations between
the teacher and the learner, content, and language and school and community. Language
learners should be encouraged to use translanguaging strategies since the understanding of
translanguaging by learners can help them to increase their communicative competence (Shin,
Dixon & Choi, 2019). Helot and Cavalli (2017) say that the language learning programs
which contact different languages might be more effective than the language programs that
approach the language teaching process as separate sections. If implemented correctly,
translanguaging does not affect learners’ language skills in a bad way, conversely; it improves
language learning by allowing the learners to participate more actively and more confidently
in language activities (Nagy, 2018).

According to Scopich (2018), both teachers and students accept translanguaging as a
medium of instruction and they think that translanguaging is a beneficial way to learn a
foreign language. Language learners have a neutral to positive attitude for classroom
translanguaging (Mazak & Rivera, 2017). Also, language teachers have positive thoughts
about using translanguaging in their classrooms but they do not use this pedagogy due to the

expectations of their schools, colleagues, and parents of their students (Yuvayapan, 2019).
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In conclusion; as it has been expressed throughout the literature review, MT use and
TL use in the classroom have some effects on language teaching. The judicious use of MT
helps learners to understand the grammar rules and explanations of the words better, to feel
themselves comfortable and it aids language teachers to save time and to manage the
classroom easily. On the other hand; TL use in the classroom provides TL exposure for
learners; and students become motivated when they can use TL during the language learning
process. Both teachers and students think that TL and MT should be used in the classroom
when there is a need. Code-switching and translanguaging are other techniques which provide
opportunities to use both MT and TL in the classroom. Translanguaging can help teachers to
make the learners participate in language learning process; and code-switching bridges the
communication and provides language comprehension. In this context; this study aims to
identify the beliefs of teachers and students in Sakarya, Turkey about TL use in the classroom.
This research aims to reveal the frequency of occurrence of TL use in the classroom from the

perspective of teachers and students and compare their thoughts and ideas.
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Chapter 11
Methodology

In this chapter, information about the procedure of the research is presented involving
context and research design, data collection tools, participants, data collection procedure, and
data analysis.

2.1. Research Design

Explanatory sequential mixed method research design has been used for this study
thus quantitative and qualitative data were gathered to find the answers to the research
questions (RQ). According to Fraenkel, Wallen, and Hyun (2012), the mixed method is a
system that uses both quantitative and qualitative data collection. The aim of the explanatory
sequential mixed method is to provide a meaningful and detailed explanation of an event
(Creswell & Plano Clark, 2011). This method gives meaningful explanations and also helps to
find reliable answers (Caracelli & Riggin, 1994). Therefore current study implements this
research design to delve more into L1 use in the classroom.

The research was conducted in state schools of Sakarya, Turkey. Primary, Secondary
and High school students and their English language teachers have attended the study. Via the
questionnaire teachers were asked to express their beliefs and opinions about TL use in the
classroom and they also answered the questions about their TL use frequency in the
classroom. Students also filled in a questionnaire that involves questions about their beliefs
about TL use in the classroom and their teachers’ TL use frequency during the class.
Demographic information of students and teachers was examined to see if there are significant
differences among these groups and the participants’ beliefs and opinions. The second group
of data was collected via observation checklists to find out the frequency of teachers’ TL use.
Finally, interviews were conducted to reveal some detailed information regarding the content

of the study.
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2.2. Participants

157 English language teachers and 545 students from Sakarya, Turkey have
participated in the study. All of the participants were chosen by using a convenience random
sampling strategy. The teachers were asked to express their demographic information such as
their age, gender, the school type they work at currently (primary, secondary, and high), their
working experience, their school of graduation, and their graduation degree (bachelor’s
degree, master and Ph.D.). Accordingly, the mother tongue of all the teachers is Turkish. 21
of the teachers are primary, 77 of them are secondary and 58 of them are high school teachers.
56 of the participants are male and 101 teachers are female.

Table 1

Gender and School Type of Teachers

School Types Gender (Total)
Primary School Secondary School High School Male Female
21 77 58 56 101

The students who participated in the study were also asked to state their demographic
information such as the school type they study at (primary, secondary and high) and their
gender. 109 of the students are primary, 177 of them are secondary and 259 of them are high
school students. There are 204 male students and 341 female students in this study.

Table 2

Gender and School Type of Students

School Types Gender (Total)

Primary School  Secondary School High School Male Female

109 177 259 204 341
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157 teachers participated in the research. 60 of them are between the ages of 21-29, 78
of them are between the ages of 30-39, and 19 participants are older than 40. There are 56
male participants and 101 female participants in the study. 21 primary school, 77 secondary
school, and 58 high school teachers contributed to the study. 53 participants have 0-5 years of
experience, 55 of them have 6-11 years of experience and 48 teachers have experience of
more than 12 years. 119 participants are English Language Teaching (ELT), 32 of them are
English Language and Literature (ELL), 3 of them are English Language and Interpreting
graduates. Also, there are 3 participants who graduated from other departments of the
universities. Finally, 130 participants have Bachelor’s Degree, 23 of them have Master
Degree and 3 participants have a PhD.

Six teachers have attended the qualitative data collection stage. Semi-structured
interview questions have been asked to the participants. Six students from various school
types have answered the semi-structured interview questions as well. 5 teachers have been
observed during one of their lessons and an observation checklist has been filled to reveal TL
frequency of occurrence of the teachers in the classroom.

2.3. Data Collection Tools

Data were triangulated by using different data collection tools. Both qualitative and
quantitative data collection tools were used in this study. Two questionnaires and an
observation checklist were prepared to collect quantitative data. The questionnaires aimed to
identify both teachers’ and students’ beliefs about target language use in the classroom and
TL frequency of occurrence. Moreover; language teachers have been observed through the
observation checklist thus TL use frequency of the teachers has been revealed to aid the data
evaluation process. Also, interviews have been done with teachers and students to obtain
qualitative data. To provide content validity, questionnaires were sent to five experts and they

evaluated it as essential, useful but not essential, and not necessary according to Lawshe’s
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content validity index (Gilbert & Prion, 2016). Experts were also asked to evaluate the items
in terms of convenience to the research topic to identify face validity (Karako¢ & Donmez,
2014).

2.3.1. Quantitative data collection instruments. Two Likert scale questionnaires
were prepared by the researcher via an extensive literature review to identify the beliefs of the
teachers and students about TL use in the classroom and to reveal both the students’ and
teachers’ opinions about the frequency of TL use in the classroom. Since the research studies
which were examined in the literature review section generally state teachers’ foreign
language use regarding classroom management, teaching grammar, giving instructions, daily
talk with students, motivating learners, providing English exposure and feelings of teachers,
the questionnaire was prepared to identify these topics. Then, the students’ questionnaire was
prepared in parallel with the questionnaire of the teachers. All of the participants were asked
to express the frequency of occurrence of teachers’ TL use in the classroom as well. Five
experts evaluated the questionnaires according to Lawshe’s technique and the content validity
ratio (CVR) for each item was calculated. The items with CVR values lower than 0.99 were
discarded (Yurdugiil, 2008).

The teachers’ questionnaire has three parts. The first part includes demographic
information of the participants (age, gender, school type they work at currently, their working
experience as a teacher, their school of graduation, and their graduation degree). In the second
part, the beliefs of the teachers about target language use in the classroom were asked. This
part has 20 statements for teachers’ beliefs, and prepared as a five-point Likert scale (strongly
disagree = 1, disagree = 2, neutral = 3, agree = 4, strongly agree =5). The final part of the
questionnaire includes 11 statements and aim to identify the TL use frequency of the teachers.
They were asked to answer the questions by choosing adverbs of frequency (never, rarely,

sometimes, often, and always).
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The piloting for the study was conducted both for the teacher and student
questionnaires. For the teacher questionnaire, 15 teachers were chosen from each school type
(primary, secondary and high school) via convenience random sampling method and 45
teachers participated in the piloting study in total. The reliability value of the teachers’ in the
pilot study was found .84. The reliability value for the main study was quite high with .89
alpha value. On the other hand; the other piloting study was conducted with the participation
of the students. 12 students from each school type were chosen with the convenience random
sampling method and 36 students answered the questions in total. The reliability value of the
students’ in the pilot study was found .79. The reliability value for the questionnaire of
students in the main study had .80 alpha value. According to Santos (1999), these values can
be accepted as satisfactory.

2.3.2. Qualitative data collection instrument. 2 teachers (6 in total) and their 3
students (9 in total) from every school type were selected with a convenience random
sampling method and semi-structured interview questions were asked to gather qualitative
data. All of the participants were informed about the interview process and their permissions
were obtained prior to data collection. The aim of the interview questions was to find out the
beliefs and opinions of both teachers and students about TL use in the classroom. The
interviews were done in the mother tongue of the participants (Turkish), and later, the answers
were translated into English. Here are the questions that were asked to teachers:

1. Do you think that the target language is the only language that should be used in the
classroom?

2. To you, what are the effects of target language use in the classroom?

3. When do you usually use TL in the classroom?

4. How do you feel when you don’t use TL in the classroom?

5. What affects your TL use? (Students’ level, course books, your language proficiency)
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6. How do you feel while using TL in the classroom?
The students who participated in the qualitative data collection process were asked to
answer these questions:
1. Do you think target language should be used in the classroom? Why or why not?
2. How do you feel when your teacher uses TL in the classroom?
3. How should English be taught? With only Mother Tongue, with only TL or together
and interchangeably?
4. Do you think your English teacher uses TL in the classroom frequently? Should
he/she use it more or less?
2.4. Data Collection
Quantitative data collection tools aim to reveal teachers’ and students’ thoughts about
TL use in the classroom and its frequency of occurrence. Firstly, the teachers were informed
about the aims of the questionnaire and the research. Similarly, students were informed about
the research and the content of the questionnaire. After quantitative data was collected from
the teachers and the students, 6 teachers and 6 students from various school types were
randomly selected and the interviews were carried out by permission of the school principal,
and the teachers. To provide a comfortable and convenient environment, silent and available
places were chosen by the researcher. The interviews with teachers have been conducted in
English but Turkish was preferred for the interview with the students. All of the interviews
were recorded via a smartphone with the permission of the participants and transcribed and
translated into English by the researcher.
Classroom observation has been done to reveal the frequency and the purpose of using
TL. To reach an accurate description of the total frequency of the event, the event sampling

method has been applied and via a classroom observation form structured observation was
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done. The researcher was a nonparticipant observer as the aim was to focus on a specific topic
(Dérnyei, 2007).
2.5. Data Analysis

Before starting to analyze the data, the Shapiro Wilk normality test was done to decide
if the data needed parametric or nonparametric analysis. According to Shapiro Wilk test, p
value was found as 0.64 for the first questionnaire of the teachers, it was found as 0.55 for the
second questionnaire of the teachers. Again, P value for the first questionnaire of students was
found as 0.57, and 0.60 for the second questionnaire. Since the data was normally distributed,
parametric tests have been conducted. Descriptive statistics such as mean, standard deviation
and frequency analysis have been done to reveal the beliefs of the teachers and the students
about TL use in the classroom. To identify similar or different beliefs between the teachers’
and the students’ item by item analysis was conducted. Also, T-test and ANOVA were used
to for dual and multiple comparisons. The statistically significant differences among the
groups were reported in detail. While interpreting the answers of the participants, the means
between 0-2.50 were accepted as low, 2.51 — 3.50 as moderate, and 2.51-5.00 as high.

Qualitative content analysis was preferred to analyze the interview data as it enables
categorization and quantification (Schreier, 2012). The coding technique has been used to
identify the participants’ statements and this technique was accepted as the strategy for
analyzing the qualitative data because if the term coded by the researcher was used by the
participants frequently it shows the significance of the data (Miles & Hubermann, 1994).
However; the coded terms which were repeated less frequently can also be important since
they may show the exceptional beliefs and conditions about the event (Creswell, 2013), that’s
why qualitative data analysis of the research focused on not also the frequency of repetition of

the codes but also the relationships among the codes.
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Chapter 111
Results

In this chapter, qualitative and quantitative results were presented in detail and they
were illustrated with the tables. SPSS Statistics 23 was used to reveal the quantitative results
and content analysis was used to analyze the qualitative data. Results have been presented in
relation to the research questions. The statements of the participants were given clearly and
coding techniques were utilized to categorize the qualitative data.

While stating the quantitative results; firstly, the findings of the beliefs and thoughts of
teachers were stated and illustrated with the tables, secondly, the results of TL use frequency
of teachers in the classroom was shown in detail and classroom observation results were
illustrated with the average TL use of teachers in the classroom. Thirdly, the findings for the
students were reported, finally, TL use frequency of teachers from students’ perspective was
identified in detail. Qualitative results were investigated under three main headings as the
statements of teachers about TL use in the classroom, the factors affecting TL use frequency
of teachers, and the statements of students about TL use in the classroom.

3.1. Quantitative Findings

Demographic information of the participants is illustrated with the help of tables then
the beliefs of the teachers about target language use in the classroom and the target language
frequency of occurrence of the teachers are presented.

3.1.1. Beliefs and thoughts of the teachers about target language use in the
classroom. Various variables are used for comparisons. Participants’ age, gender, school type
(primary, secondary and high school), working experience, department of graduation (English
Language Teaching, English Language and Literature, English Translation and Interpreting,
Other), and graduation degree were asked to provide detailed information about the research

questions. Frequency analyses were conducted on the demographic information.
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ltems

Frequency (%)

Mean SD Disagree Neutral Agree
1. Target language use demotivates students since they do not 285 1.08 45.2% 17.8% 37%
understand exactly what | say.
2. Target language use in the classroom provides Foreign Language 4.22 .86 5% 5.7% 89.2%
exposure for students.
3. I would lose control of the class if | only use Target Language. 284  1.19 47.8% 14.6% 38.2%
4. Target language use in the classroom is tiring and time-consuming. 209 .94 74.5% 15.3% 10.2%
5. My students’ foreign language proficiency is not good enough to 3.42 1.25 28% 14% 58%
understand the Target Language.
6. Most of the lesson must be taught by using the target language. 381 1.02 15.9% 11.5% 72.6%
7. Target language use in the classroom prevents building rapport with 2.77 97 41.4% 35.7% 22.9%
my students.
8. The more | use target language the more | feel confident as a teacher.  4.05 .98 8.9% 13.4% 77.8%
9. I feel ‘guilty’ when I don’t use Target Language in the classroom. 3.75 116 19.1% 12.1% 68.8%
10. I prefer using the mother tongue while teaching grammar. 339 1.09 22.9% 24.2% 52.8%
11. | prefer the mother tongue while giving instructions. 253 1.04 58% 21% 21%
12. Target language use helps to motivate my students while giving 3.53 .95 17.2% 23.6% 59.2%

instructions.



13. It is hard to simplify the target language according to my students' language
level properly.

14. It is easier to warm-up the student by using Target Language.

15. It discourages me when my students do not understand what | say in target
language.

16. I use the target language more with higher achieving students than with
lower achievers.

17. I need to keep my language competence up to date since | must use Target
Language in the classroom.

18. Target language use is effective to correct students’ mistakes.

19. Students who are exposed to the target language more show the greatest
achievement.

20. The quality of the target language Input is more important than the quantity
of it.

3.07

3.70
3.35

3.74

4.24

3.67
4.06

3.82

1.12

.90
1.14

1.03
72

.96
81

94

39.5%

12.1%
28.6%

15.3%

1.3%

12.8%
5.7%

10.2%

16.6%

19.7%
15.3%

17.2%

13.4%

24.8%
12.7%

23.6%

44%

68.2%
56%

67.5%

85.3%

61.1%
80.3%

66.2%
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20 item-questionnaire that aimed to identify teachers’ beliefs and thoughts about TL
use in the classroom was used to find the answers to the first research question. . Table 1
illustrates the mean and standard deviations (SD) of the participants’ answers. The items
focus on the beliefs of the teachers about TL use and each item aim to reflect a different

aspect of TL use.

Table 3 shows the mean and standard deviations of the answers which help us to
interpret the results, and gives the frequencies of the answers. The answers for strongly agree
and agree, and strongly disagree and disagree were added and were shown under the headings
of agree and disagree. Teachers agree with the items 2,5,6,8,9,10,12,14,15,16,17,18,19, and
20.

T-test and ANOVA tests were used to reveal any possible differences among the
groups. The items with statistically significant differences among the groups were determined
via t-test and ANOVA, next Gabriel, Hochber GT 2, and Tukey Post Hoc tests were used to
find out which groups have differences. Tables in this stage illustrate the Post Hoc sig. values.

Gender. An independent-samples t-test was conducted to compare beliefs and
thoughts of teachers about TL use in the classroom according to gender. There was a
statistically significant difference in the scores of male (M=3.32, SD=1.25) and female
teachers (M=4.00, SD=1.04); [155=-3.6, p=0.001] for the ninth item. Also, a statistically
significant difference was found in the scores of male (M=3.46, SD=0.87) and female
teachers (M=3.83, SD=0.90); [155=-2.48, p=0,014] for the fourteenth item. Finally, there was
a significant difference between male (M=3.78, SD=0.89) and female teachers (M=4.22,

SD=0.73); conditions [153=-3.28, p=0.003] for the nineteenth item.
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The differences between male and female teachers
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Items Male Female T p
M SD M SD

9. I feel ‘guilty’ when I don’t use 332 125 4.00 1.04 155 0.001

Target Language in the classroom.

14. It is easier to warm-up the 3.46 0.87 3.83 0.90 155  0.014

student by using TL.

19. Students who are exposed to the 3.78 0.89 4.22 0.73 153  0.003

target language more show the
greatest achievement.

One-way ANOVA was used for multiple comparisons. With groups when the sample

size were not equal Gabriel Post Hoc technique was used, if the sample size is not equal but

close Hochber’s GT 2 Post Hoc technique was used to reveal differences. However; Tukey

Post Hoc technique was utilized if the sample size of the variables were equal (Field, 2013).

Age. An one-way between subjects ANOVA was conducted to compare beliefs and

thoughts about TL use in different age groups of teachers. Post Hoc comparison using Gabriel

test indicated that the mean score for ages between 30-39 (M=3.61, SD=1.15) was

significantly different than ages 40+ (M=2.68, SD=1.20) for the fifth item. Again, the same

Post Hoc test showed that the mean score for ages between 30-39 (M=3.92, SD=0.97) was

significantly different than 40+ ages (M=3.26, SD=1.04) for the sixteenth item.
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Table 5

Differences among the age groups for TL use of teachers

Items 30-39 Ages 40+ Ages F p

M SD M SD

5. My students’ foreign language 3.61 115 268 120 441 0.014
proficiency is not good enough to

understand TL.

16. I use the target language more with 392 097 326 104 352 0.032
higher achieving students than with lower

achievers.

School type. Post Hoc comparison using Gabriel test indicated that the mean score
for primary school teachers (M=3.42, SD=1.02) was significantly different than high school
teachers (M=2.65, SD=1.22) for the third item. According to the test, primary school teacher’s
results seem different than secondary and high school teachers for the eleventh item. The
mean score for primary school teachers (M=3.23, SD=1.13) is different from secondary
teachers (M=2.41, SD=1.04), and high school teachers (M=2.44, SD=0.93).

Table 6

Differences among the school types of the participants for TL use of teacher

Items Elementary Secondary High School F p

M SD M SD M SD

3. I would lose control of 342 1.02 265 122 3.36 0.037
the class if 1 only use TL.
11. I prefer the mother 3.23 1.13 241 1.04 244 093 5.73 0.004

tongue while giving
instructions.

Experience. The working experience of teachers was asked during the data collection
stage to find out whether there are differences among the experience years. According to
Hochberg’s GT2 Post Hoc test, the mean scores for the fifth, tenth, fourteenth, and fifteenth

items of the teachers who have 6-11 years of experience were significantly different from the
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teachers with 12+ years of experience. The detailed information for their mean scores and
standard deviation were given in the table 7 below.

Moreover, the mean score for the teachers who have 0-5 years of experience (M=4.00,
SD=1.00) was different from the teachers who have 6-11 years of experience (M=3.52,
SD=0.95) for the sixth item.

Table 7

Differences among the groups with different working experiences

Items 0-5 Years 6-11 Years 12+Years F p

M SD M SD M SD

5. My students’ foreign 3,83 1.15 3.02 1.19 586 0.004
language proficiency is not
good enough to understand

TL.

6. Most of the lesson must  4.00 1.00 3.52 0.95 3.46 0.034
be taught by using TL.

10. | prefer using MT 3.72 087 320 114 397 0.021
while teaching grammar.

14. It is easier to warm-up 349 097 404 071 538 0.005
the student by using TL.

15. It discourages me 3.65 1.05 287 1.16 6.76 0.002

when my students do not
understand what | say in
TL.

School of graduation. Only one difference was found for participants graduated from
different departments. According to the results of One-way ANOVA, the participants who
graduated from English Language and Literature (ELL) and from other departments of
universities have a statistically significant difference in their beliefs in the 12" item.
According to Gabriel Post Hoc test, the mean score for English Language and Literature
(ELL) graduated teachers (M=3.84, SD=0.88) was significantly different than the teachers
graduated from other (different from ELT, ELL, English Translation and Interpretation)

(M=2.33, SD=0.57) departments of universities.
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Table 8

Differences among school of graduation types of the participants for TL use of teacher

Items ELL Other F p

M SD M SD

12. TL use helps to motivate my 3.84 0.88 2.33 057 298 0.033
students while giving instructions.

3.1.2. TL use frequency of teachers in the classroom. The second research question
of the study aimed to reveal the frequency of TL use by the teachers. Hence, 11 item-
questionnaire was given to find it out, Table 9 illustrates the findings for TL use frequency of
the teachers. Means and standard deviations of the items were listed to identify the issue.

Table 9

Means and SD of Target Language Use Frequency of Teachers

Items Frequency (%o)
Mean SD Never Rarely Sometimes Often Always

1. l use the target language  3.40 91 19% 10.2% 46.5% 28%  13.4%
while explaining the

meanings of the words.

2. | speak in English when 3.60 98  13% 12.1% 31.8% 34.4% 20.4%
| correct the mistakes of

the students.

3. | teach grammar in 3.03 129 134% 26.1% 20.4% 24.2% 15.9%
English.

4. | give instructions inthe  4.00 85 13% 3.8% 17.2% 48.4% 29.3%
target language.

5. When I discipline the 330 122 84% 185% 24.2% 29.9% 18.5%
students, I try to do it by

using English.

6. | give students 387 112 25% 12.1% 17.8% 29.9% 37.6%
homework in English.

7. When | do daily talk 350 1.08 32% 16.6% 26.8% 33.1% 20.4%
with my students, | use

English.

8. | use Target language 3.63 93 13% 9.6% 32.5% 38.2% 18.5%
while organizing classroom

activities.

9. I ask my questions in 4.19 .80 2.5% 16.6% 39.5% 41.4%
English.

10. During the warm-up | 4.00 95 19% 5.1% 18.5% 39.5% 35%



31

speak English.

11. I use Target Language 373 106 32% 9.6% 25.5% 34.4% 27.4%
while giving feedback to

the students’ works.

The variables for the given answers were analyzed for this research question as well.
T-test was used to analyze whether there are significant differences between genders, and
one-way ANOVA was used to analyze if there are a statistically significant differences among
age, school type, experience, school of graduation, and graduation degree of the participants.

Gender. According to the finding of the T-test a statistically significant difference was
found for only the 9th item of the questionnaire. There was a statistically significant
difference between male (M=4.01, SD= 0.79) and female teachers (M=4.29, SD=0.80)
conditions; [155=-2.41, p=0.037] for the ninth item.

Table 10

Differences between gender variables of Target Language Use Frequency of Teachers

Items Male Female t p
M SD M SD

9. I ask my questions in 4.01 0.79 4.29 0.80 155 0.038

English.

School type. Gabriel Post Hoc test indicated that the there is a statistically significant
difference between primary school teachers (M=4.23, SD=0.76) and high school teachers
(M=3.48, SD=1.15) for the eleventh item.

Table 11

Differences among the school types of the participants for TL use frequency

Items Elementary High School F p

M SD M SD

11. 1 use TL while giving feedback 423 0.76 3.48 1.15 417  0.017
to the students’ works.
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Experience. According to one-way ANOVA results, there are statistically significant
differences among the participants’ with different working experiences for items 2, 3, and 8.
A statistically significant difference was found in the 2" item between the participants who
have 0-5 years of experience and 6-11 years of experience; and between the participants who
have 6-11 years of experience and 12+ years of experience. A statistically significant
difference for the 3" item was revealed between the participants who have 6-11 years of
experience and 12+ years of experience. Finally, the answers of the participants who have 0-5
years of experience and 6-11 years of experience had a statistically significant difference for
the 8™ item of the questionnaire.

Table 12

Differences among the groups having different years of work experiences

Items 0-5 Years 6-11 Years 12+ Years F p

M SD M SD M SD

2. | speak in English 3.75 1.03 3.27 0.95 3.81 0.89 5.02 0.008
when | correct the
mistakes of the students.

3. I teach grammar in 2.56 1.25 341 121 6.29 0.002
English.
8. l use Target language  3.81 0.98 3.34 0.82 4.06 0.019

while organizing
classroom activities.

There weren’t any statistically significant differences among age, school of
graduation, and graduation degree of the participants for any of the items.

Classroom observations for TL use frequency of teachers. During the classroom
observation stage, 5 teachers were observed and a classroom observation form which have the
items that has been used in the TL use frequency of teachers’ questionnaire was used. Table

13 shows the average use of TL by the teachers.
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Average TL use of teachers in the classroom
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TL use issues

Average TL use of teachers

Explaining the meanings of words.
Correcting the mistakes of students.
Teaching grammar in English.
Giving instructions.

Disciplining students.

Giving homework.

Doing daily talk.

Organizing classroom activities.
Asking questions in English.
During the warm-up.

Giving feedback.

4 times
2 times
2 times
8 times
5 times
3 times
5 times
5 times
11 times
10 times
7 times

3.1.3. The beliefs and thoughts of the students about target language use in the

classroom. The third research question of the study aims to find out the beliefs and thoughts

of the students about TL use in the classroom. An 11-item questionnaire was prepared to find

the answers to this question. Table 14 illustrates the means and standard deviations (SD) of
the answers. 3-point Likert scale was used to identify the beliefs of the participants. In this

questionnaire 1 is disagree 2 is neutral and 3 is agree. 7, 8, and 10" one are reverse items.

Table 14

The beliefs and thoughts of students about TL use in the classroom

Items Frequencies (%)
Means SD Disagree Neutral  Agree

1. Our teacher should encourage 2.65 .63 8.6% 16.5% 73%

us to use Target Language more.

2. | want my teacher to speak 2.15 .83 27.3% 28.3% 42.8%

English in the classroom.

3. It is important to hear English 2.79 51 5.1% 10.1% 82.8%

in the classroom.

4. Our teacher should allow us to 1.94 .79 34.1% 35.8% 28.4%

use Turkish in the classroom.

5. | feel motivated when | can 2.83 A48 4.8% 7% 86.1%

understand what my teacher says

in English.

6. | want my teacher to use 2.66 .61 7.7% 17.4% 73.4%
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Turkish while teaching

grammar.
7. 1 don't understand anything 1.62 73 51.9%  31.2% 15%
when my teacher speaks

English.

8. My interest in the lesson 2.15 .90 33.9% 15.4% 48.8%

decreases if I don't understand
what my teacher says in English.

9. | want my teacher to speak 2.58 71 13% 14.7% 70.1%
English while giving homework.
10. I don't understand what my 1.87 .88 44.8% 20.6% 32.7%

teachers says in English because

my English is not good enough.

11. English lesson must be 2.11 .84 29.5% 27.3% 41.1%
taught in English.

Gender. T-test and One-way ANOVA were used for dual and multiple comparisons.
T-test was used for gender; One-way ANOVA was used for the school types of the students.
According to the findings, a statistically significant difference was found out for the first item
for males and females. An independent-samples t-test was conducted to compare beliefs and
thoughts of students about TL use in the classroom in gender conditions. There was a
significant difference in the scores for male (M=2.58, SD=0.79) and female students (M=2.70
SD=0.75); [155=-3.6, p=0.040] for the first item.

Table 15

Differences between genders about TL use in the classroom

Items Male Female t p

M SD M SD

1. Our teacher should encourage  2.58  0.79 2.70 0.75 155 0.040
us to use TL more.

School type. Statistically significant differences among students in different schools
types were found in the fourth item of the questionnaire. Groups and values were shown in
Table 16 below. Gabriel Post Hoc testindicated a difference between secondary school

students (M=2.04, SD=0.74) and high school students (M=1.85, SD=1.15) for the fourth item.
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Table 16
Differences between students’ beliefs about TL use in the classroom according t0 the

school types

Items Secondary School High School F p
M SD M SD

4. Our teacher should allow us 2.04 0.74 1.85 1.15 1.65 0.042

to use Turkish in the

classroom.

3.1.4. TL use frequency of teachers from students’ perspective. This part mainly
focuses on the perceptions of the students about the TL use frequency of their teachers and
aims to answer the fourth research question. The participants answered the questions about
how frequently and for which purpose their teachers use TL in the classroom. The means and
SD of the answers of the students can be seen in Table 17. 5-point Likert scale was used for
this questionnaire, and 1 is never, 2 is rarely, 3 is sometimes, 4 is often and 5 is always.

Table 17

The statements of the students about their teachers’ TL use frequency in the classroom

Items Frequencies (%)
3
S
Mean SD o > = 2
o @ “E-’ S ©
> IS S = 2
pd 04 N O <
1. My teacher teaches 3.17 1.10 8.6 14.7 39.8 24 12.8

grammar in English.
2. My teacher corrects us by  2.96 1.30 18.3 16.5 30.6 193 152
speaking English.

3. My teacher uses English ~ 2.55 1.25 27 20.9 31.4 11.6 9.2
while managing the

classroom.

4. My teacher jokes in 2.45 1.25 30.3 21.7 28.4 11.7 7.9
English.

5. My teacher uses English 2.84 1.22 17.6 20.2 334 18 10.8
while giving homework.
6. My teacher gives 3.23 1.22 10.6 16.5 28.6 27.3 17.1



instructions in English.

7. My teacher explains the 2.95 1.22 16.3% 16.7 33.9 21.3
words in English.

8. My teacher asks questions 3.80 1.11 4.4% 7.7 23.9 31.4
in English.

9. My teacher speaks 3.59 1.38 11.9% 10.6 21.5 18.3
English while starting to the

lesson.

10. My teacher has a 3.00 1.28 17.4% 147 33 20
conversation with us in

English.

11. My teacher gives 3.25 1.19 10.1% 13.6 35.6 22.6
feedback to us in English.
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11.7

32.7

37.6

14.9

18.2

Independent samples T-test and one-way ANOVA were used to reveal whether there

are statistically significant differences among the variables. Independent samples T-test was

used for their genders and one-way ANOVA was used for the school types of the students. No

differences were found between the genders of the participants. However; there were some

statistically significant differences among the participants’ school types according to the

findings of ANOVA. These findings were shown in Table 18.
Table 18

The significant differences among the groups in terms of school types

Items Primary Secondary High F p
M SD M SD M SD

3. My teacher uses 274 146 215 111 12.41  0.002

English while managing

the classroom.

4. My teacher jokes in 2.67 133 221 120 251 122 521 0.011

English.

5. My teacher uses 3.07 1.33 249 121 10.73 0.030

English while giving

homework.

6. My teacher gives 3.37 120 286 1.26 11.78 0.001

instructions in English.

9. My teacher speaks 3.78 132 334 140 418 0.003

English while starting to

the lesson.

10. My teacher has a 3.11 1.32 268 124 7.64  0.002

conversation with us in
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English

11. My teacher gives 3.42 1.22 3.00 118 333 117 547 0.001
feedback to us in

English.

As we can see from Table 18 differences are mainly between Primary and Secondary
school students. There are statistically significant differences between secondary and high
school students for 4th and 11th items as well. However; there are not any significant
differences between primary and high school students for any of the items of the
questionnaire.

3.2. Qualitative Findings

The qualitative data collected both from teachers and students were analyzed by using
content analysis. Themes were created according to the answers of the students and teachers,
and their answers were categorized under these themes. Firstly, the answers and main points
of the expressions of the teachers were stated and then the answers of the students were
categorized and they were shown in tables.

3.2.1. The responses of teachers about TL use in the classroom. The interview
questions that were prepared to reveal the beliefs and thoughts of teachers about TL use were
asked to support and consolidate the quantitative data. Table 19 shows the main themes for
the first question of the interview.

Table 19

The main themes of the answers of the teachers

The Interview Question ~ Main Theme Coding

Do you think that target Only TL TL must be the only language in the

language is the only classroom.

language that should be

used in the classroom? Interchangeably TL must be used but MT is necessary for
explanation

MT must be used when it is necessary
MT can’t be prevented because it helps
students to understand the use of grammar
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As we can see from Table 19, some of the participants expressed that TL must be the
only language in the classroom, but some of them stated that language use must be done
interchangeably.

The second question of the interview aimed to reveal the beliefs and thoughts of
teachers about the effects of TL use in the classroom. The codes and themes are presented in
Table 20.

Table 20

The effects of TL use in the classroom from the perspective of teachers

The Interview questions Main Theme Coding

To you, what are the effects  Exposure It provides exposure for the
of target language use in the students

classroom? Students can face with target

language and its usage

Being familiar with the Students can be acquainted

language with TL

Encouragement Students think they can use
it too

Willingness Students can aspire to use
TL

Classroom management It attracts attention of the
students while disciplining
them

For the third question of the interview, “when do the teachers use TL in the
classroom” five categories appeared and they are displayed in Table 21. 40% of teachers
stated that English must be the only language in the classroom.

Table 21

Cases that teachers use TL in the classroom

The Interview question Main Theme Coding
When do you use TL inthe  Always From beginning to the end
classroom? only TL

For every situation
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Giving examples | give examples in TL
Giving instructions Telling students to what to
do
I motivate the students in TL
Motivating
I use TL while
Classroom Language communicating the students

Some teachers stated that they always use TL in the classroom. However; some
teachers stated that they sometimes use TL language for some specific situations such as
giving examples about the topic, and explaining grammar, giving instructions, motivating the
students to use TL and when managing the classroom.

The feeling and emotions of the teachers when they use or don’t use TL were also
investigated during the interview. Table 22 shows their feelings when they don’t use TL in the
classroom.

Table 22

The feelings of teachers when they don’t use TL in the classroom

The interview question Main Theme Coding
How do you feel when you  Guilty I feel guilty when I don’t use
don’t use TL in the TL.
classroom? It feels like I don’t do my
job.
Betrayer | feel like I am betraying my
students.

None of the teachers stated that they feel happy, satisfied, or relaxed when they don’t
use TL in the classroom. All of them expressed that not using TL in the classroom makes
them feel guilty or like a betrayer. No premises were given during the interview about their
feelings when they don’t use TL in the classroom, all of the answers and expressions of the

participants emerged naturally in the interview.
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The feeling and emotions of the teachers when they use TL in the classroom were
investigated via the interview questions as well. Table 23 shows their main expressions about
their feelings when they use TL in the classroom.

Table 23

The feelings of teachers when they use TL in the classroom

The Interview question Main Theme Coding
How do you feel while using  Satisfied | feel satisfied since | do my
TL in the classroom? job.
Happy It makes me feel happy.
Successful | feel myself as a successful

English teacher.

Bad | feel bad if my students
don’t understand anything.

Teachers generally expressed feelings of satisfaction, happiness, and achievement
when speaking in L2. However; some teachers stated that they feel bad when their students
cannot understand the TL.

3.2.2. The factors affecting TL use of teachers in the classroom. The fifth and the
final research question of the study aimed to identify the factors that affect TL use of the
teachers in the classroom. The teachers mainly expressed the factors such as student levels of
the target language, their language proficiency, classroom management, and time
management. Table 24 illustrates the main themes and coding of the answers of the teachers
about this question.

Table 24

The factors affecting TL use of teachers from the perspective of teachers

The interview Question Main Theme Coding
What affects your TL use in  Students level I can use TL with the
the classroom? students of high-level

English.
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Language Proficiency

Classroom Management

Time management

I cannot use TL if my
students’ English level is
adequate to understand it.

I can use it because my
English level is good.

It might be hard to provide
classroom management with
TL.

TL use can be time-
consuming.

3.2.3. The responses of students about TL use in the classroom. To find out the

beliefs and thoughts of the students about TL use in the classroom an interview, was used

again. Four questions were asked to the students and themes and codes of their answers were

illustrated with tables. Table 25 shows whether the students think TL must be used in the

classroom and their reasons for it. Since all of the participants stated that TL should be used

in the classroom, only their explanations about the reason why it should be used were listed in

the table.

Table 25

Students’ responses on TL use in the classroom

The Interview Question Main Theme Coding
Do you think target language Exposure We can see and hear the
should be used in the language.

classroom? Why or why
not?

Meaningful learning

Being familiar with the
language

Pronunciation

Effective learning

We can learnitin a
meaningful context.

We can be acquainted with
the words and grammar
rules.

We can hear the articulation
of the words.

We can learn English better.
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According to the coding, the answers of the students about the topic were shown under
the main theme as exposure, meaningful learning, being familiar with language,
pronunciation, and effective learning.

The second question of the interview aimed to reveal how the students feel while their
teachers are using TL in the classroom. According to their answers; the main themes emerged
as good, motivated, demotivated, and anxious. Table 26 shows the main qualitative results for
this question.

Table 26

The feelings of students when their teachers use TL in the classroom

The Interview question Main Themes Coding

How do you feel when your  Good The lesson can be effective
teacher uses TL in the if my teacher use TL.
classroom? Motivated | feel motivated if | can
understand TL use of my
teacher.
demotivated | feel demotivated if | cannot
understand TL use of my
teacher.
Anxious I feel anxious when I don’t
understand TL use of my
teacher.

It can be seen from Table 26 that the participants expressed both positive and negative
ideas about their feelings about TL use of their teachers in the classroom. While some
students stated that TL use of their teachers makes them feel good and motivated if they
understand, some others stated that they feel demotivated and anxious when they don’t
understand the teacher.

The aim of the third question was to find out the thoughts of the students about the
language choice of their teachers in the classroom. They were asked how should English be

taught and the premises were given with only TL, with only MT, or interchangeably. Table 27
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illustrates the general answers of the students for this question. All of the participants stated
that English should be taught by using both TL and MT interchangeably.
Table 27

Students’ ideas about the choice of language

The Interview Question Main Theme Coding

How should English be Interchangeably Both of them should be used

taught? With only Mother but English must be in the

Tongue, with only TL or foreground.

together and Both of them must be used

interchangeably? because I can’t understand
everything if teachers don’t
use MT.

The participants mainly stated two ideas about language use in the classroom for this
question. All of them agreed with the idea that TL and MT must be used in the classroom
interchangeably but some of them stated the needs for TL to learn English effectively, and
some of them expressed that they need MT to understand the lesson clearly.

The final question of the interview with the students aimed to reveal their thoughts
about their teachers’ TL use frequency. Table 28 displays the results.

Table 28

TL use frequency of teachers from the perspective of students

The Interview Question Main Theme Coding
Do you think your English  Yes, sometimes. Yes but TL must be used
teacher uses TL in the more frequently.
classroom frequently?
Should he/she use it more or  No No, TL must be used by the
less? teachers frequently.

Rarely TL must be used more

frequently.
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According to the statements of the participants, teachers must use TL more frequently.
Some of the students expressed that their teachers use TL in the classroom but they think TL

must be used more in the classroom by their teachers.
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Chapter IV
Discussion

During the discussion section, the results will be interpreted and discussed by taking
the past research studies and literature into consideration. Both quantitative and qualitative
results will be used to make meaningful and detailed discussions. Since the aim of the study is
to find out the thoughts and beliefs of teachers and students about TL use in the classroom,
the relationship between the thoughts of students and teachers and certain variables, and the
factors that affect TL use in the classroom, the interpretation of the results will be done by
considering these aims and the research questions of the study.
4.1. Beliefs and Thoughts of Teachers about TL Use in the Classroom

The first research question of the study was “What are the beliefs of English teachers
about target language use in the classroom?” Teachers were asked to answer the questionnaire
to reveal their thoughts and beliefs about TL use in the classroom and the interview also
conducted to have deeper understanding of the issue. The findings showed that, the means of
the items were diverse as low (0-2.50), moderate (2.51-3.50), and high (3.51- 5.00).

According to the findings, it can be said that teachers highly agree with the idea that
TL use can provide language exposure for students, and TL use has advantages for learners’
language learning process such as correcting students, providing meaningful learning, and
motivating students etc. These ideas seem similar to the ideas of Turnbull and Arnett (2002)
because they also claim that TL use of teachers provides exposure for students and it affects
the achievements of learners. Larsen Freeman (1985) also states that students who are
exposed to TL input mostly show the greatest proficiency as well. Moreover, teachers do not
think that TL use in the classroom is time-consuming and tiring contrary to Bateman
(2008).They think that it is easier to warm up students with TL, and TL is an effective tool to

correct the errors of the students. Also, they agree with the idea that most of the lessons must
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be taught using the TL. These beliefs and thoughts of the teachers show parallelism with the
ideas of Duff and Polio (1990). However; it can also be seen from the results that teachers
have a moderate level of agreement on the idea that they lose control of the class if they only
use TL in the classroom. Again, Bateman (2008) states that many teachers worry about losing
control of the class if they only use TL in the classroom. It can be seen that language teachers
have generally positive opinions about TL use but they don’t think that TL must be the only
language in the classroom. According to the statements of the teachers, MT is effective and
time-saving while teaching grammar, and explaining the meanings of the words. It would
seem that language teachers consider that both TL and MT have their own positive and
negative effects on language teaching, and they should be used interchangeably in the
classroom according to the needs and process of the lesson. This belief is similar to the
statements of Kumaradivelu (2012). Briefly, it can be understood from the results that,
language teachers do not have strict thoughts such as using only TL or only MT in the
classroom. They know advantages and disadvantages of both languages.

In this case, the quality and the quantity of TL use in the classroom become a
significant topic. There are some contradictory opinions on the issue in the previous literature.
Ellis (1984) gives importance to the quality of TL use more than the quantity of it, but Duff
and Polio (1990) express the importance of the quantity of TL use since it provides language
exposure for students. The participants of the study highly agree with the idea that the quality
of TL is more important than the quantity of it. These results would indicate that teachers
focus on the positive effects of TL use, and they might use it when it is necessary and
effective. If students cannot understand TL and TL cannot be effective to teach a foreign
language, the high incidence of TL use will become useless.

The other focus point for TL use in the classroom is motivation. According to the

research of Dornyei and Kosmos (2007), TL use maximizes the motivation of the students.
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The teachers in the present study also agree that TL use motivates students. Nevertheless, the
results of the current study show that teachers have a moderate level of agreement on the idea
that TL use prevents building rapport with students and demotivates the students if they do
not understand the TL use of the teacher. It could be said that language learner’s
comprehension and language level are important factors that affect motivation of both parties.
Teachers and students feel motivated if students can understand TL. This idea seems similar
to the research study of Thomson (2009). The study claims that low proficiency level learners
and their teachers prefer using MT more frequently than high proficiency learners and their
teachers since language learners and teachers feel demotivated when language learners cannot
understand TL.

Language proficiency levels, cognitive levels, and language abilities of the students
are other focus points of the study. As Macaro (1997) and Bateman (2008) state the language
level of students can affect TL use of the teachers. Within this context, the results indicate that
teachers think that their students’ language levels are not good enough to understand TL and
they moderately find it hard to simplify TL according to their language levels. Also, they
agree that they use TL more with higher-achieving students than with lower achievers. On the
other hand; teachers accept that they need to keep their language competence up to date since
they must use TL in the classroom just as the teachers who participated in the study of
Dickson (1996) claimed. These statements and results show that language level of learners
and language competence are important factors for TL use in the classroom.

Teachers were also interviewed to obtain deeper understanding on the issue. The first
question aimed to reveal whether the teachers think TL or MT must be the only language or
both of the languages must be used interchangeably in the classroom. The findings showed
that more than half of the teachers think TL and MT must be used interchangeably since TL

provides language exposure and MT helps learners to understand grammar rules better. These
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thoughts of teachers support the idea that the use of MT can positively affect second language
learning (Cook, 2001; Macaro, 2005). On the other hand, 40% of the teachers stated that TL
must be the only language in the classroom because it provides a language source for the
learners. This idea is similar to that of Kaynardag’s (2016) who argues that MT must be
limited to provide TL exposure.

Teachers gave various answers to the question “What are the effects of target language
use in the classroom?’’. According to the findings, teachers believe that TL use in the
classroom provides language exposure and students can be familiar with TL through its use.
Teachers also expressed that their TL use encourages learners to use L2 and it encourages
willingness to communicate. Some of the teachers claimed that classroom management can be
done successfully with L2 since it can be possible to attract the attention of the students while
disciplining them. This idea is in contradiction with the study of Krulatz, Neokleous, and
Henningsen (2015) because they claim that language teachers rarely use TL to manage the
classroom and discipline the students.

The feelings of the teachers when they use TL in the classroom were also investigated
within the scope of this study. Some research studies claimed that language teachers feel
guilty when they don’t use TL (Ceo-Difrancesco, 2013; Yadav, 2014), thus this study aimed
to find how the teachers feel when they use or don’t use TL in the classroom. According to
the results, as expected and similar to the previous studies, they feel more confident when
they use the TL in the classroom and they also feel guilty when they don’t use it. During the
interview language teachers were asked about their feelings when they use or do not use the
TL. They claimed that, they feel satisfied, happy, and successful when they use it. However;
some of the teachers remarked that they feel bad if the students cannot understand the TL. On
the other hand, all of the teachers agree with the idea that they feel guilty when they don’t use

TL since it makes them feel like they don’t do their jobs. Also, some of the teachers stated
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that they feel like they are betraying their students. It can be said that language teachers
consider TL use as significant since they have strong feelings about it.

The study also aimed to reveal whether there are significant differences among several
groups and their beliefs and thoughts about TL use in the classroom. Gender, age, school type,
teaching experience, school of graduation, and graduation degree of teachers were analyzed to
provide detailed answers for the study. According to the quantitative findings, female teachers
highly agree with the idea that they feel guilty when they don’t use TL in the classroom but
male teachers moderately agree with this idea. Again, female teachers find it easy to warm up
the students by using the TL than male teachers. Also, female teachers highly agree that
students who are exposed to the target language more show the greatest achievement while
male teachers agree less than females. These findings indicate that gender is a factor that
influence language teacher’s beliefs and opinions about TL use in the classroom.

Another variable for this topic is age. The findings showed that there are statistically
significant differences among the teachers who are 30-39 years old 40+ years old for the fifth
and sixteenth items of the questionnaire. According to the results, teachers who are 30-39
years old agree that their students’ foreign language proficiency is not enough to understand
TL but teachers who are 40+ years old have a moderate level of agreement for this idea.
Again, teachers who are 30-39 years old agree with the idea of using the target language with
higher-achieving students than with lower achievers more, when compared to the teachers
who are 40+ years old. It can be seen that the age of teachers is a factor that affects their
thoughts about TL use and students’ language level. This study did not ask for the reasons for
it. The results of the current study can be a source for future studies.

The school types of the teachers are also another variable. The results showed that
primary school teachers agree with the idea that they would lose control of the class if they

only use TL in the classroom more than high school teachers. The primary school teachers
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also prefer using MT while giving instructions more than high school and secondary school
teachers. The student group and their ages might be a reason for it. It might be difficult to
manage the young learner classrooms only by using TL since the self-control ability of
primary school learners is poorer than middle and high school learners (Qinglan, Junyan &
Shongshan, 2010). This finding shows the importance of school types in using TL.

Another variable was the working experience of the teachers. According to the results,
the significant differences were mainly found between the teachers who have 6-11 years of
experience and 12+ years of experience. The findings show that the teachers who have 6-11
years of teaching experience have a high level of agreement on the idea that their students’
foreign language proficiency is not good enough to understand TL, they prefer MT while
teaching the grammar, it is easier to warm-up the students by using the TL and it discourages
their students when they do not understand L2. However; the teachers who have 12+ years of
teaching experience agree with those ideas less than the teachers who have 6-11 years of
teaching experience. Moreover, the teachers who have 0-5 years of experience agree with the
idea that most of the lessons must be taught by using TL more than the ones who have 6-11
years of experience. These findings show some disagreements on a few thoughts about TL use
in the classroom among the teachers who have different working experiences. Nevertheless,
according to Krulatz, Neokleous, and Henningsen (2015), there is no correlation between
teaching experience and TL use in the classroom. However; the current study revealed some
new findings about the topic. These findings can be used by future studies to identify the
different approaches.

One other significant difference was detected among teachers with different
departments of graduation. According to the findings, there are significant differences
between the teachers who graduated from English Language and Literature, and the teachers

who graduated from other departments of universities which are different from English
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Language Teaching (ELT) as well as English Language and Literature and English
Translation and Interpreting graduates. While ELL graduates agree that TL use helps to
motivate the students while giving instructions, teachers who graduated from the other
departments of the universities do not agree with this idea. The findings show that the school
of graduation of teachers does not affect the thoughts of teacher about TL use in the
classroom since it only gives one specific significant difference between only two groups,
significant differences were not detected among all the groups. However, this result should be
interpreted cautiously as the numbers of the groups were not equal and that the ELT graduates
constituted the majority of the participants.

To sum up, language teachers have generally positive beliefs and thoughts about TL
use in the classroom since it has many advantages for language teaching. According to the
teachers, TL use provides language exposure for learners, it helps to correct the errors of the
students, it is motivating, it makes it easier to warm up the students and it increases language
achievement. However; they have a moderate level of agreement regarding classroom
management as they fear losing control of the class if they only use TL. They agree that
language must be taught mostly using TL but a fair amount of MT use in the classroom can be
helpful as it helps to explain grammar rules more effectively. They also think that the quality
of TL use is more important than the quantity of it. They feel guilty when they don’t use TL
in the classroom, but they feel satisfied and happy when they use it. Some disagreements were
also found out among the variables. The gender, age, school types they currently work at,
school of graduation, and teaching experience of the teachers show differences. These
discrepancies were generally revealed in teaching experience. Even there are disagreements

for some ideas, the teachers mostly have common ideas for TL use in the classroom.
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4.2. Beliefs and Thoughts of Students about TL Use in the Classroom

The aim of the third research question of the study was to reveal the thoughts and
beliefs of students about the teacher’s TL use in the classroom. According to the findings,
students think that English must be taught using the TL due to increased exposure and
meaningful and effective learning, it also provides learners to be more familiar with the
language. On the other hand; they also believe that MT must not be prevented and must be
used while teaching grammar. This idea seems similar to the idea of teachers about MT and
TL use in the classroom, and it supports the idea of Brook—Lewis (2009). Students also think
that their teachers must encourage them to use the TL. Frohm (2009) states that TL use of
teachers can encourage learners to use TL in the classroom as well.

According to the students, they want their teachers to speak English in the classroom,
and they believe that it is important to hear the TL. They feel motivated when they understand
the TL but they accept that their interest decrease, they feel demotivated and anxious when
they don’t understand the TL. The students moderately agree that their lack of understanding
the TL is because of their low level of English. In relation with this finding, Bateman (2008)
claims that the level of students can affect TL use in the classroom.

There were statistically significant differences between male and female students for
only one idea. According to the results, female students agree with the idea that their teachers
should encourage them to use TL in the classroom but male students seem dubious for this
idea. This result shows that gender is a factor that affects language learner’s beliefs and
thoughts about TL use since females want their teachers to encourage them to use TL.
Another difference was found between the school types of the students. The results show that
secondary school students agree that their teachers should allow them to use MT in the
classroom. However; high school students have a moderate level of agreement with this idea.

The reason might be related to the language levels of students as high school students are
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expected to have a better proficiency than secondary school students. Nevertheless, there are
not any research studies to support this idea.

Briefly stated, students think that TL must be used in the classroom but MT must also
be used because both languages contribute to learning the TL. They want their teachers to
speak TL in the classroom. However; they feel demotivated and anxious when they don’t
understand. According to the students, their language level can affect TL comprehension.
Students generally have similar ideas with teachers for TL use in the classroom, very few
disagreements were revealed among their thoughts and beliefs.

4.3. TL Use Frequency of Teachers

Teachers were asked to fill a questionnaire that involves items about their TL use
frequency in the classroom. According to the findings, teachers frequently use TL in the
classroom while giving instructions, asking questions, during the warm-up, correcting
mistakes of the students, giving homework, organizing classroom activities, giving feedback,
and doing daily talk. However; the results show that teachers less frequently use TL in the
classroom while explaining the meanings of the words, teaching grammar, and disciplining
the students. The classroom observation form illustrates the same results as well. It can be
seen from these results that TL use frequency of teachers depends on several factors.
According to Voicu (2012) teachers use MT while managing the classroom, teaching
grammar, and giving meaningful instructions. These results support this idea since teachers
use TL less frequently while teaching grammar and managing the classroom.

The qualitative results also give some information about TL use frequency of teachers.
According to the results, teachers state that they generally use TL in the classroom, and they
use it while giving examples and instructions, communicating with the students, and

motivating them to use the TL.
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The demographic information and the results of the questionnaire which aims to find
out the TL frequency of teachers were analyzed to see whether there are statistically
significant differences among the groups and their TL use frequency. Some differences were
determined between the demographic information of the teachers and their TL use frequency
in the classroom. According to the results of the T-test and ANOVA, female teachers ask
questions in TL more frequently than male teachers. Also, primary school teachers use TL
while giving feedback to the students’ works more frequently than high school teachers.
These findings indicate that gender and school type of teachers affect their language use
frequency in some ways. However; the current study did not search for the reasons for them,
and to the researcher’s knowledge there are not any studies related to the issue. Most of the
differences were found in the working experience of teachers. The results show that the
teachers who have 0-5 and 12+ years of experience use TL more frequently than the teachers
who have 6-11 years of teaching experience while correcting the mistakes of the students.
Moreover, the teachers who have 6-11 years of experience use TL less frequently than the
teachers who have 12+ years of experience while teaching grammar. Finally, the teachers who
have 0-5 years of experience use TL more frequently than the teachers who have 6-11 years
of experience while organizing classroom activities. According to the results, it can be said
that the teachers who have different teaching experience might use TL for different aims and
in different frequencies, although some researchers claim that experienced teachers use TL
more frequently than novice teachers (Kim, 2008; Pachler, Evans & Lawes, 2007). As it is
seen, according to the finding of the current study, novice teachers use TL more frequently
than experienced teachers contrary to Kim (2008) and Pachler, Evans & Lawes (2007). Even
if the focus point of the all the studies on the TL use of the novice and experienced teachers,
other factors such as language proficiency of teachers, teachers’ language level, school type

etc. might affect the results, and different and various findings could appear.
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In conclusion, teachers use TL frequently but areas of usage of TL such as teaching
grammar, giving instruction, doing daily talk, managing the classroom, explaining the
meanings of the words etc. affect TL use frequency. They frequently use TL during the warm-
up stage, correcting mistakes, giving homework, organizing classroom activities, doing a
daily talk, giving feedback, asking questions, and giving instructions. However; they use TL
less frequently while teaching grammar, disciplining the students, and explaining the
meanings of the words. Some significant differences were found in the gender, school type,
and teaching experiences of the teachers but these differences are very few to generalize for
all the topics.

4.4. TL Use Frequency of Teachers from Students’ Perspective

TL use frequency of teachers was evaluated from the perspective of the students as
well. The students were asked to fill a questionnaire about their own teachers’ TL use
frequency. According to the quantitative findings, from the perspective of the students,
teachers sometimes use TL while teaching grammar, correcting students, managing the
classroom, giving homework, giving instructions, explaining the words, having a conversation
with students, and giving feedback. They often use TL while asking questions and during the
warm-up stage. However; teachers use TL less frequently while joking in the classroom.
Given the answers of the teachers and students about TL use frequency of teachers in the
classroom, the teachers think they use TL more frequently, compared to the answers of the
students. Also, the quantitative results show that the students think that their teachers must
use TL more frequently.

While evaluating the demographic information of the students and their answers about
the teachers’ TL use in the classroom, no difference was found between female and male
students’ answers. However; the school types of the students seem to affect their answers.

According to the answers of the students, the teachers of the primary school students use TL
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more frequently than the teachers of the secondary school students while managing the
classroom, joking, giving homework, giving instructions, during the warm-up, having a
conversation with students, and giving feedback. Again, the teachers of the high school
students use TL more frequently than the teachers of the secondary school students while
joking and giving feedback to the students. It is interesting that both primary and high school
teachers use TL more frequently than secondary school teachers according to the students’
statements. However; teachers do not use more frequently than each other according to the
statements of teachers. It seems that students and teachers think differently about the TL use
frequency of teachers.

To sum up, students think that their teachers use TL in the classroom but their TL use
frequency varies according to the purpose of TL. Moreover, students think that their teachers
should use TL more frequently. Furthermore, according to the answers of the students, it
seems that primary school teachers use TL the most frequently and secondary school teachers
use TL the least frequently in the classroom.

4.5. The Factors Affecting TL Use of Teachers in the Classroom from the Perspective of
Teachers

The final research question of the study aimed to find out the teachers’ thoughts and
beliefs about the factors that affect TL use of the teachers in the classroom. According to the
results, the teachers mentioned several factors. The language level of the students is one of the
factors that influence teachers’ TL use in the classroom. Teachers stated that they can use TL
easily with the high level of students but it is hard to use TL if the level of the students is low.
Likewise, Bateman (2008) says that the level of students affects teachers’ TL use in the
classroom. Teachers also think that the language proficiency of teachers is an important factor

since adequate and good language proficiency helps teachers to use TL effectively. This



57

statement of the teachers seems similar to the idea of Dickson (1996) which expresses that
some teachers need to keep their language competence up to date to use TL in the classroom.

Finally, teachers stated that managing the classroom and disciplining the students can
be hard only by using the TL. Besides, some teachers stated in the interviews that TL use
sometimes can be time-consuming since it can be difficult to express everything clearly only
by using TL in the classroom.

4.6. Differences Between the Statements of Teachers and Students about TL Use in the
classroom

The final part of discussion stage aims to compare teachers and students ideas about
TL use of teachers to provide better understanding about the topic. Students and teachers
generally have similar thoughts regarding the TL use. For instance, both of them prefer MT
while teaching grammar, and both of them think that most of English lessons must be taught
by using TL. Also, teachers think that TL use motivates language learners if they can
understand the language they use, but they feel demotivated when they cannot understand it.
Students agree with this idea as well. Moreover, teachers and students have moderate level of
agreement on the idea that students’ language level is not enough to understand TL.

The differences between the thoughts of teachers and students are in TL use frequency
of teachers. According to the findings, teachers think they use TL frequently while managing
the classroom, giving homework, giving instruction, explaining words, asking questions,
during warm up, having a conversation, giving feedback. However; according to the
statements of students, teachers use TL less frequently than they consider. Moreover, students
stated in the interviews that they want their teachers to use TL more frequently in the
classroom. Only agreement on teachers’ TL use frequency is about teaching grammar. Both
teachers and students have moderate level of agreement on that teachers’ use of TL while

teaching grammar.
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Briefly stated, teachers and students have similar thoughts and beliefs about TL use in
the classroom. Nevertheless, students think that teachers do not use TL very often as much as

teachers think, and they want their teachers to use TL in the classroom more frequently.
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Chapter V
Conclusion

5.1. Summary

The purpose of the study was to reveal and identify the beliefs and thoughts of both
teachers and students about TL use in the classroom, and TL use frequency of teachers in the
classroom. Some items were designed to find out the beliefs and thoughts of the students and
teachers, and these premises that were given in the questionnaires were asked teachers and
students to answer. The demographic information of students and teachers was taken to see if
there are statistically significant differences among their thoughts in terms of certain variables
like age, gender, school type, school of graduation, and graduation degree. Firstly, teachers
filled the questionnaire about their thoughts on TL use in the classroom and their TL use
frequency. After quantitative data analysis, teachers had an interview that included further
questions to find out their thoughts about TL use, their feelings while using or not using TL
and finally the factors that affect TL use of teachers. Again, students also filled a
questionnaire that aims to reveal their thoughts about TL use in the classroom and their
statements about TL use frequency of their teachers. Then, students expressed their opinions
about the effect of TL use in the classroom, how they feel when their teachers use it, and their
expectations for their teachers’ TL use in the interview. The quantitative data were analyzed
with the help of SPSS and content analysis was used for the interview data to answer five
research questions.

1. What are the beliefs of English teachers about target language use in the

classroom?

Several items were given in the questionnaire to see what teachers think about TL use
in the classroom in different situations. According to the results, teachers think that TL must

be used in the classroom since it increases exposure to the foreign language. Teachers also
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agree that TL use can be motivating, it makes it easier to warm up the students and correcting
their mistakes, and it can provide language achievement of students. However; they also agree
that MT use is necessary to explain grammar rules and provide classroom management.
According to the teachers, the quality of TL use in the classroom is more important than the
quantity of it. Teachers feel satisfied and happy when they use TL in the classroom but they
feel guilty when they don’t use it. Few disagreements among the thoughts of teachers in terms
of their demographic information were found but teachers generally have common ideas
about TL use in the classroom.

2. How often and to what extent teachers use TL in the classroom?

TL use frequency of teachers varies in the way of TL use such as explaining grammar,
giving instructions, classroom management, warm-up, correcting students’ mistakes etc. They
use TL frequently during the warm-up stage, correcting mistakes, giving homework,
organizing classroom activities, doing daily talk, giving feedback, asking questions, and
giving instructions. On the other hand, they use TL less frequently while teaching grammar,
managing the classroom, and explaining the meanings of the words. Few differences were
found out among TL use frequency of teachers in terms of their demographic information,
teachers generally have similar TL use frequency.

3. What do the students think about TL use in the classroom?

Students think that TL use in the classroom is necessary but they also believe that TL
and MT must be used in the classroom interchangeably. They want their teachers to use TL in
the classroom more, and they think their language level affects their TL comprehension. They
feel demotivated and anxious when they don’t understand the TL. Very few disagreements

were found among the students, they generally have common ideas about the topic.
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4. What do teachers and students think about the frequency of occurrence of TL in

the classroom?

Both teachers and students think that TL use frequency of teachers varies according to
the purpose of teacher. According to the statements of the students, teachers should use TL in
the classroom more frequently. Moreover, the statements of the students show that primary
school teachers use TL in the classroom more frequently than secondary school and high
school teachers.

5. What kinds of factors affect TL use of teachers from the perspective of teachers?

According to teachers both the language level of students and their language
proficiency affect TL use of teachers in the classroom. They think that they can use TL more
frequently and easily with the students who have high language levels. Also, they can
effectively use TL if their language proficiency is good enough. However; teachers think that
classroom management can be difficult if only TL is used, and TL use can be sometimes time-
consuming and tiring, that’s why these factors influence their TL use in the classroom.

5.2. Implications

There are some implications for this study. Firstly, it can be said that teachers and
students have positive thoughts and beliefs about TL use in the classroom. They accept that
TL must be used in the classroom, but TL and MT must be used interchangeably according to
different purposes of the teacher such as explaining grammar, giving instructions, classroom
management, warm-up, correcting students’ mistakes etc., and situations in the classroom. It
can be seen from these results, teachers and students have similar beliefs and opinion about
usage are of TL. This situation can help teachers to use TL effectively if they recognize the
needs of students and when and to what extent they use TL.

Secondly, it is seen from the results that teachers think that they use TL frequently in

the classroom. However; the statements of students about TL use frequency of teachers show
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that TL teachers use TL less frequently than they think. Also, students want their teachers to
use TL in the classroom more frequently. The beliefs and thoughts of the students and
teachers about TL use in the classroom seem similar but their thoughts and beliefs become
dissimilar when it comes to TL use frequency of teachers. Moreover, according to the
students, primary school teachers seem to use TL more frequently than secondary school and
high school teachers. Accordingly, teachers should know what their students think about their
TL use frequency, and they should adjust its frequency according to the needs of the students
and teaching process.

Consequently, it seems that both teachers and students generally believe that the
language level of students is an important factor for TL use in the classroom. They also state
that both groups of participants feel satisfied and happy when teachers use TL and students
can understand it. However; teachers feel guilty when they don’t use TL in the classroom, and
students feel demotivated and anxious when they don’t understand TL. Accordingly,
providing effective and proper TL use in the classroom might help teachers and learners to
feel more motivated, satisfied, and happy about language learning.

In conclusion, TL use of teachers in the classroom is one of the factors that affect the
language learning process, and conducting studies about this topic can provide more effective
language teaching for the learners since the effects of TL use are determined by the
researchers.

5.3. Suggestions for Further Studies

This study includes demographic information of teachers and students to identify
whether there are significant differences among beliefs and thoughts of teachers and students
in terms of their age, gender, school type, school of graduation, graduation degree, and
teaching experience. However; equal number of participants for each group couldn’t be

enhanced due to the sampling techniques used. Thus further studies might use purposive



63

sampling for better comparability. Moreover, the reasons for differences in various groups
were beyond the scope of the present research. Thus, future studies can explore the reasons
for these differences and expand the topic.
5.4. Limitations

The study has revealed beliefs and thoughts of teachers and students about TL use in
the classroom and TL use frequency of teachers. Also, the factors affecting TL use of teachers
were discussed with the participants. However; diversity couldn’t be provided enough to
identify differences among different variables since it was difficult to reach participants
having similar background information. Nevertheless, some statistically significant
differences were detected among the participants and their thoughts and feelings about TL
use, but the reasons for these significant differences couldn’t be searched since they can be
the focus of another study. Additionally, the number of classroom observations could be
increased to provide more information about TL use and frequency of teachers. Finally, the
participants were selected from a single city, which might affect the generalizability of the
results. Further studies can focus on participants in different geographical areas. In addition,
the participants were all state school teachers. A comparative study of state school and private

school teachers might have brought some different insights to the issue in hand.
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Appendix A

A QUESTIONNAIRE FOR TARGET LANGUAGE USE IN THE CLASSROOM

Dear teachers, the aim of this questionnaire is to reveal teachers’ beliefs about Target
Language Use and their frequency of occurrence of in the Target Language classroom. The
questionnaire involves three parts. The first part requires demographic information of the
participants. The second part aims to find out your beliefs about Target Language Use in the
classroom and the final part aims to reveal your ideas regarding the frequency of the target
language use. The results will be utilized for academic purposes. Your identity will be kept

anonymous. As there are no right or wrong answers, please choose the options that best suit
you. Thank you.

. Demographic Information

Your Age: [ ]21-29 []30-39 [_]40+

Gender: [IMale [ ]Female

wINFEI>

Which school type do you work at currently?

[_1Elementary [ ]Secondary [ JHigh school

4. Your working experience as an English teacher:

[CJ0-5Years [16-11Years [__]12+ Years

5. Your school of graduation: [ ] English Language Teaching (ELT)
] English Language and Literature (ELL)
[ English Translation and Interpreting

[] Other

6. Your Graduation Degree: [ ] Bachelor’s degree

[] Master
[ ] Phd
B. Beliefs about Target Language Use
(b} (b}

28 & @ S8
c o =) s 3 c =
°3| 2| 2| 5| £&
»h 0 ) pa < n

1.Target language Use demotivate students
since they do not understand exactly what I say.
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2.Target language use in the classroom provides
Foreign Language Exposure for students.

3.1 would lose control of the class if I only use
Target Language.

4.Target language use in the classroom is tiring
and time-consuming

5.My students’ foreign language proficiency is
not good enough to understand the target
language

6.Most of the lesson must be taught by using the
target language

7.Target language use in the classroom prevents
building rapport with my students

8.The more | use target language the more | feel
confident as a teacher

9.1 feel ‘guilty’ when I don’t use Target Language in
the classroom

10.1 prefer using the mother tongue while teaching
grammar

11.1 prefer mother tongue when giving instructions.

12.Target language use helps to motivate my
students while giving instructions

13.1t is hard to simplify target language according to
my students’ language level properly.

14.1t is easier to warm-up the student by using
Target Language

15.1t discourages me when my students do not
understand what | say in Target Language

16.1 use targetlanguage more with higher
achieving students than with lower achievers.

17.1 need to keep my language competence up
to date since | must use Target Language in the
classroom

18.Target language use is effective to correct
students’ mistakes

19.Students who are exposed to the target
language more show the greatest achievement.




20.The quality of target language Input is more
important than the quantity of it.

C. Target Language Use Frequency

Strongly Strongly
Disagree | Disagree Neutral | Agree | Agree

1.l use target language while
explaining meanings of the
words.

2.1 speak in English when | correct
the mistakes of the students

3.1 teach grammar in English.

4.1 give instructions in the target
language.

5.When | discipline the students, |
try to do it by using English

6.1 give students homework in
English.

7.When | do Daily talk with my
students, | use English.

8.1 use Target language while
organizing classroom activities.

9.1 ask my questions in English.

10.During the warm-up | speak
English.

11.1 use Target Language while
giving feedback to the students’
Works
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Appendix B

SINIFTA YABANCI DiL. KULLANIMI UZERINE OGRENCI ANKETI

Degerli 6grenciler, birazdan cevaplayacagmiz anket sizlerin ingilizce dersindeki yabanci dil
kullanimina dair goriislerinizi ve kullanim sikliginizi belirlemeyi amaglamaktadir. Anket {i¢
boliimden olugmaktadir. Ilk béliimde size dair temel bazi bilgiler sorulmakta olup bu bilgiler
gizli tutulacak ve sadece bilimsel amaglar i¢in kullanilacaktir. 2.bdliimde sinifta ingilizce
kullanimina dair diisiincelerinizi ve 3.béliimde dersinizde ne siklikla ingilizce kullanildigimi
ortaya koyma amacli maddeler bulunmaktadir. Liitfen size en uygun olan se¢enekleri
isaretleyiniz. Katkilarimiz i¢in ¢ok tesekkiir ederim.

Kazim Ozgiir OZLEN
A. DEMOGRAFIK BILGILER
1. Hangi okul tiiriinde 6grenim gormektesiniz?
[ ilkokul [ Ortaokul [ Lise

2. Cinsiyetinizz [__] Kiz [__] Erkek

B. SINIFTA YABANCI DIL KULLANIMINA DAIR GORUSLER

Katilmiyorum.

Kararsizim.

®

Katiliyorum.

1. Ogretmenimiz daha ¢ok Ingilizce
kullanmamiz i¢in bizi cesaretlendirmeli.

2. Ogretmenimin simfta Ingilizce
konusmasini isterim.

3. Derste Ingilizce dilini duymanz
onemlidir.

4. Ogretmenimiz daha ¢ok Tiirkce
kullanmamiz i¢in izin vermeli.

5. Ogretmenimin Ingilizce sdylediklerini
anladigimda motive olurum.

6. Ogretmenimin dilbilgisi anlatirken
Tiirk¢e kullanmasini isterim.

7. Ogretmenim Ingilizce konustugunda
hicbir sey anlamam.

8. Ogretmenimin Ingilizce sdyledigi seyleri
anlamadigimda derse olan ilgim azalir.
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9. Ogretmenimin 6devlerimizi verirken

Tiirk¢e konugmasini isterim.

10. Ogretmenim _1ngilizce konustugunda
anlamam ¢iinkii Ingilizcem yeterince iyi

degil.

11. Ingilizce dersi Ingilizce anlatilmalidir.

C. SINIFTA YABANCI DiL KULLANIM SIKLIGI

Hicbir
Zzaman

Nadiren

Bazen

Cok sik

Her
zaman

1. Ogretmenim dilbilgisi konularini
Ingilizce anlatr,

2. Ogretmenim hatalarimizi
Ingilizce konusarak diizeltir.

3. Ogretmenim bizi uyaracag
zaman Ingilizce kullanir.

4. Ogretmenim bizimle Ingilizce
sakalagir.

5. Ogretmenim 6devlerimizi
verirken Ingilizce kullanir.

6. Ogretmenim derste ne
yapacagimizi sdylerken Ingilizce
konusur.

7. Ogretmenim bilmedigimiz
kelimeleri agiklarken ingilizce
kullanir.

8. Ogretmenim sorularini Ingilizce
sorar.

9. Ogretmenim derse baslarken
Ingilizce konusur.

10. Ogretmenim bizimle Ingilizce
sohbet eder.

11. Ogretmenim bize Ingilizce
doniit verir.




Appendix C

Interview Questions for Teachers

1. Do you think that the target language is the only language that should be used in the

classroom?

2. To you, what are the effects of target language use in the classroom?

3. When do you use TL in the classroom usually?

4. How do you feel when you don’t use TL in the classroom?

5. What affects your TL use? (students’ level, coursebooks, your language proficiency)

6. How do you feel while using TL in the classroom?
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Appendix D
Interview Questions for Students
1. Do you think target language should be used in the classroom? Why or why not?
2. How do you feel when your teacher uses TL in the classroom?

3. How should English be taught? With only Mother Tongue, with only TL or together and

interchangeably?

4. Do you think your English teacher uses TL in the classroom frequently? Should he/she use

it more or less?



Appendix E

Classroom Observation Form for TL Use Frequency of Teachers

School Type of Teacher:

TL Use Frequency

Explaining the meanings of words.
Correcting the mistakes of students.
Teaching grammar in English.
Giving instructions.

Disciplining students.

Giving homework.

Doing daily talk.

Organizing classroom activities.
Asking questions in English.
During the warm-up.

Giving feedback.




(SORE T
[SONOND T.C.
L‘EQ L O) R BURSA ULUDAG UNIVERSITESI REKTORLUGU
SN AT - .
\ N/ Genel Sekreterlik
Sayr:  26468960-044/E.6071 07.02.2020

Konu: Kazim Ozgiir OZLEN'in Uygulama izni

EGITIM BILIMLERI ENSTITUSU MUDURLUGUNE
Ilgi : 15.01.2020 tarihli ve 32761155-302.08.01/E.149 sayihi yaziniz.

Enstitiiniiz Yabanci Diller Egitimi Anabilim Dali Yiiksek Lisans égrencisi Kazim Ozgiir
OZLEN'in ilgi yazimzda bahsi gecen ¢ahgmasi Universitemiz Sosyal ve Beseri Bilimler
Aragtirma ve Yaymn Etik Kurulunca incelenmis olup, alinan karar ekte gonderilmektedir.

Bilgilerinizi rica ederim.

Prof. Dr. Ferudun YILMAZ

Rektor a.
Rektdr Yardimeisi

Ek:
Karar Omegi (1 Sayfa)

Bu Belge, 5070 sayilh Kanun hiikiimlerine uygun olarak elektronik imza ile imzalanmigtir.

BUU Rektorliigii Goriikle Kampusu 16059 Niliife/BURSA Bilgi I¢in :Ozge ABIC
Tel: 0224 294 00 38 Faks: 0224 294 00 37 Tel: 0224 294 00 86
e-posta : uugs@uludag.edu.tr Elektronik Ag: www.uludag.edu.tr

uludag.rektorluk@hs03 .kep.tr

Bu belge UDOS ile hazirlanmugtir. Teyit igin: https://udos.uludag.edu.tr/TeyitHedr3B_B1UusdqCxUdCmRA

1/1 -l BURSA



BURSA ULUDAG UNIVERSITESI
ARASTIRMA VE YAYIN ETIK KURULLARI
(Sosyal ve Beseri Bilimler Aragtirma ve Yaym Etik Kurulu)

TOPLANTI TUTANAGI
OTURUM TARIHI OTURUM SAYISI
31 Ocak 2019 2020-01

KARAR NO 17: Egitim Bilimleri Enstitiisi'nden alinan Yabanci Diller Egitimi Anabilim Dal
Yiiksek Lisans dgrencisi Kazim Ozgiir OZLEN'in "Ingilizce Ogretmenleri ve Ogrencilerin
Sifta Yabanci Dil Kullantimina Dair Goriigleri ve Kullamim Sikliklart" konulu tez ¢aligmasi
kapsaminda uygulanacak $lgek sorularimn degerlendirilmesine gegildi.

Yapilan goriismeler sonunda; Egitim Bilimleri Enstitiisit Yabanci Diller Egitimi
Anabilim Dali Yiiksek Lisans grencisi Kazim Ozgiir OZLEN'in "Ingilizce Ogretmenleri ve
Ogrencilerin Smifta Yabanci Dil Kullamimina Dair Goriisleri ve Kullamm Sikliklan" konulu
tez caligmas1 kapsaminda uygulanacak olgek sorularimn, fikri, hukuki ve telif haklan
bakimindan metot ve &lgedine iliskin sorumlulugu bagvurucuya ait olmak iizere uygun
olduguna oybirlidi ile karar verildi.

Prof} Dr. Eggédun YILMAZ
"\ Karul Bagkam

Prof. Dr. Abamiislim AKDEMIR Prof. Dr. Dogan SEW
Uvye
Prof/Dr. Ayse OGUZLAR Prof. Dr. Abdurrahifian KURT |
Uye Uye
Prof Gillay FOGUS Prof. Dr. Alev SINAR UGURLU

ye Uye



,"‘:‘E“tﬁ‘*\_ T.C.
& WM ¥ A N
Fe i a B SAKARYA VALILiGI
k {3 ¢ 35y o] il Milli Egitim Mudiirligii
R
Sayt :29065503-44-E.5390299 12.03.2020

Konu : Arastirma izni
Kazim Ozgiir OZLEN

DAGITIM YERLERINE

[lgi : Bursa Uludag Universitesi Rektorliigtiniin 13.02.2020 tarih ve 7065 sayili yazisi.

Bursa Uludag Universitesi, Egitim Bilimleri Enstitiist Yabanci Diller Egitimi Ana
Bilim Dali, tezli viiksek lisans programi Sgrencisi Kazim Ozgir OZLEN'in tez arastirmas:
kapsaminda "Ingilizce Ogretmenleri ve Ogrencilerin Swufta Yabanctr Dil Kullammina Dair
Goriigleri ve Kullanum Sikliklart” konulu dlgek uygulama talebinin uygun goriildiigi ile ilgili

11/03/2020 tarihli ve 53329950 sayil Valilik Oluru ekte gonderilmistir.
Bilgilerinizi ve geregini rica ederim,

Fazilet DURMUS
Vali a,

It Milli Egitim Muduiri

Ek: >
1-Valilik Oluru (1 sayfa)
2-Komisyon onay1 ve anket formlart (17 sayfa)

Dagitim:

- Bursa Uludag Universitesi
(Egitim Bilimleri Enstitiisit)

- 16 llge Kaymakamligina
(Ilge Milli Egitim Mudiirlgi)
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Curriculum Vitae
Personal Information
Place of Birth :
Date of Birth:

Education

2007 - 2011 Kayseri High School

2011 - 2015 Erciyes University, Faculty of Education, English Language Teaching
2016 - Uludag University, Institute of Education Sciences, MA in English

Language Teaching

Work Experience
01/03/2016 -15/08 /2016 - Kayseri Kadir Has Middle School
20/08/2016 -19/01/2017 - Kaynarca Mimar Sinan Middle School

19/01/2017 - - Kaynarca Imam Hatip High School
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