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The primary purpose of this thesis for Master of Art in English Language Education was to
elicit ELT (English Language Teaching) students’ intercultural cultural communicative
competence (ICC) in wide-angle. First of all, the purpose aspired to investigate the ELT students’
overall degree of ICC on the whole by comparing the state and private university students’
perception towards ICC. Then the study proceeded to research the differences of ELT students’
perception towards ICC in terms of their gender, native language, university type, and their
overseas experience. Finally, it aimed to examine the difference of students’ perception towards

ICC concerning their age, language proficiency, learning English experiences, and their present
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grade at universities. A total of 232 participants took part in this study, which was namely from
state and private universities in Turkey. Participants who have been exposed to the English
language or English culture were selected in order to strengthen the objectivity of the study. An
ICC Questionnaire (Wang,2016) was implemented, which consisted of 5 factors with the total of
15 question items that represent “Interaction Engagement,” “Respect for Other Cultures,”
“Interaction Confidence,” “Interaction Enjoyment,” and “Interaction Attentiveness.” As the
measurement tool, SPSS 24. Version was performed to reach the findings and results of the study
statistically. Findings demonstrated that the overall degree of ICC of all participants was found
highly significant. The study reveals that state university participants’ ICC is higher than the
participants of private universities. Male participants indicated the significantly higher ICC than
those of female participants. It also suggests that participants having overseas experience obtained
considerable higher ICC than those without being abroad experience. Age, proficiency, and grade
showed a statistically meaningful difference in state universities, whereas proficiencies and grade

revealed a statistical difference among participants from private universities.

Keywords: Intercultural Communicative Competence, Foreign Language Learners, Foreign

Language and Culture.
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CHAPTER 1

INTRODUCTION

1.1. Introduction

Not only is language an instrument for promoting comprehension between nations, but
also it is of the considerable importance to transmit culture(s), and it plays the function as the
form of a culture conveyor. Acquiring the second or foreign language(s) can be the quintessential
way to perceive and acknowledge the distinct and dissimilar cultures (Isgan, 2016).

For the past forty or fifty years, researchers from applied linguistics and English language
education have become enthusiastically interested in investigating the this primary competences
in the area of English language teaching, as known; listening, reading, writing and speaking, and
the related disciplines as to the improving these competences mentioned above. In recent years,
the emerging trajectory of cultivating second and foreign language learners’ communication,
especially intercultural communication competence, has been drawing broad interests in English
language education and research.

Not only globalization but also international and intercultural communication has been
emerging because of technology have contributed to the necessity of analyzing this concept due
to the fact that intercultural communication or intercultural communicative competence (ICC)
have not solely integrated into the education; but it also has been instrumental in disciplines such
as anthropology, the fields of psychology, and the branch of philosophy. Therefore, many terms
manifested during the course of analyzing the area in question.

Definitions of ICC vary in the literature based on empirical studies and numerous

explanations are found to shed light on the ambiguity to the term. The first definition was given



by Meyer (1991) that ICC is the capability of an individual to demonstrate adequate behavior
with adjustable manner once encountering with actions, attitudes and presumptions of dissimilar
culture or target culture (Meyer, 1991).

Later, Byram also put forward the conceptualization of ICC, along with the Aguilar’s
claim (Coperias Aguilar, 2007) which suggests that ICC is supposed to be acquired from all
walks of life and it is the combination of all interaction with people. To illustrate, merely
language competence and skills are not sufficient and satisfactory in interaction if the
multidimensional cultural acknowledgment is excluded from the communication; profound
knowledge of the target culture, adequate motivation and necessary skills have also significant
place in language teaching and acquisition. (Wiseman, 2002)

Intercultural communication consists of the interaction of people from divergent cultures,
entailing the different patterns and systems implemented during the various sets of
communication (Coulmas, 1997).

These aforementioned terms of ICC and strengthened claims from researchers and
linguists have been one of the most important stimulations to perform studies with regard to ICC
and investigate further whether ICC plays such consequential role in cultural communication and
second language acquisition.

Conducting academic studies in English language education in accordance with assessing
the English language learners’ ICC, especially the students from English Language Teaching
(ELT) departments at universities, is extremely important due to the fact that students from these
departments mentioned above are expected to teach the future ELT students. These
aforementioned students (pre-service teachers) are supposed to impact greatly on the level of ICC

of their future students. Equipping ELT students with sufficient intercultural communicative



competence has significant importance to support primary competences with the considerable
level of ICC and motivate them to take active roles in intercultural communication.

By carrying out comparative study, it is assumed that teacher trainers are informed with
the research findings. Therefore, it is supposed to provide the language instructors the guidelines
of teaching and developing ELT students’ as well as English teacher trainees’ ICC. The current
thesis also may suggest the new headways for adopting intercultural communicative materials
and activities for teacher trainers in second language acquisition.

Studies concerning either acquisition or developing the ELT students’ ICC play important
roles in second language acquisition. It can be seen obviously that intercultural communicative
competence is an essential factor to improve international or intercultural understanding between
various nations. Language instructors should be aware of the significance of ICC and strengthen
ELT students or English language learners’ intercultural competence.

In conclusion conducting comparative studies on ELT students (English teacher trainees)
is significant not only developing English teacher trainees’ ICC, but also enhancing the
acquisition of intercultural communicative competence as well.

1.2.  Background of the study

As it is known, the primary purpose of second language acquisition is to establish
successful communication between people who speak the language as their native language and
people who acquire the language as a second or foreign language(s). Apart from this main
competence(s) in language acquisition, communication in intercultural context also plays an
important role improving understanding between countries and enhancing human

communication.



As the most important function of learning language is considered as communication,
communicating interculturally or acquiring a competence(s) with regard to culture is the most
significant factor in second language or foreign language learning and teaching. Even though,
many researchers have argued whether language teaching should focus on communicative
competence or the competence accompanied by other competence such as intercultural
communication, the answer naturally emphasizes the importance of equipping the learners with
competences which enable the ELT students to interact with people from different cultures
interculturally. It is obvious to state that “language as communication” gave birth the term as
“communicative competence” and the objective of language education is supposed to reinforce
communicative competence (Liu, 2003)

Over the past few decades, there has been a ubiquitous acceptance of the problem
associated with integrating culture into language teaching and learning. It is crucial to draw the
definition(s) of ICC in order to state the background of the study. Many researchers and
academics have conceptualized the term “ICC” with different terms, such as “intercultural
competence”; “Intercultural Awareness”, and “Intercultural Sensitivity”.

The term known as “communicative competence” was first initiated in 1970 by Hymes
who asserted that communicative competence was regarded as understanding of either grammar
rules of target language(s) or the appropriate usage of it in real-life context (Hymes, 1972). Short
after the conceptualization of communicative competence by Hymes, this term was embraced by
language educators and practitioners in the field of English language education. After introducing
the idea of communicative competence in teaching foreign languages, a model was advanced by
Sandra Savignon whose model was later adopted by language teachers in English language

teaching communities and the model in question consisted of components as “Grammatical



Competence”, “Discourse Competence”, “Sociolinguistic Competence” and ““Strategic
Competence” (Savignon, 1997).

The conception of introducing ICC in second language or foreign language education is
that, even if language learners are well-equipped with this main competence by adjusting
linguistically and contextually, it is hardly possible to engage in successful communication due to
the insufficiency of awareness with regard to culture. This worrying situation has directly
influenced the relationship between negotiation between Self and Other (Guilhermer, 2000).
Wiseman also followed the notion of ICC and described the mentioned term as knowledge,
abilities, and stimulation for communicating successfully and appropriately with the people from
dissimilar culture(s) (2002).

The emerging trend in language education raised many researchers’ attentions to the
subject matter. Relating culture and communication started to capture the attention in Europe and
TESOL (Teaching English to the Speakers of other Languages) and it has been put into practice
since 1980s. Applying the concept of ICC into language education and research emphasizes the
given subject which appeared to commence at the end of 1980s (Byram, 1989; Fantini,
1997;Harrison, 1990; Kramsch, 1993; Valdes, 1986) and it started receiving considerable
attention for the last forty to fifty years.

Concerning the research scope and popularity of investigating English language learners’
ICC, numerous researchers have been analyzing solely attitudes, acknowledgement or the
perception of teachers and language learners. Carrying out studies in these aforementioned
factors may have uncountable benefits to improve the quality of language teaching due to the fact

that language learners are directly exposed to the methodologies employed by language



practitioners. Therefore, language learners’ opinion plays extremely significance roles in
development of learners’ ICC. (Hammer, Bennett, & Wiseman, 1978)

Thus, the study was aspired from these previous theories and investigations which have
conducted of developing the ELT students’ ICC. However, this study places more importance on
the comparison between English teacher trainees’ acknowledgment of ICC, and state and private
university ELT students’ overall degree of ICC is the purposes of the current study. With the
support of empirical studies and theories, it is believed that current study is supposed to have a
solid theoretical background in literature.

1.3. Statement of the thesis

It is an undeniable fact that introducing ICC in language teaching has become one of the
attention getters in the field of applied linguistics and foreign language education. As it is known,
the field of teaching English to the speakers of other languages requires combining culture with
the language teaching and learning processes.

The development of education system as well as the relationship have established
between universities around the world with the international exchange programs encourage
students to participate in the study abroad programs. Council of Higher Education and Ministry
of National Education have been playing active roles enhancing cultural and educational
exchanges between educational institutions around the world.

Accordingly, students’ experiences, problems, dilemmas, and some other social problems
in “Alien” culture have left students in difficult situations due to the lack of understanding of the
target and the host countries. These aforementioned problems that language learners have

encountered underscore the importance of ICC.



What has been known about ICC mostly concentrated on the empirical studies on
pinpointing the elements or factors which affect ICC (Byram, 1997; Bennett ,1993; Gudykunst,
2002; Hammer, 2003; Hymes, 1972; Leask, 2005; Sercu, 2002; Wiseman, 2002). These major
issues in the earlier studies were examining language learners’ attitudinal perceptions, common
beliefs, and possible elements or factors which have influenced English language learners’ ICC.
The importance of this issue has grown in light of recent studies which have performed to elicite
English teacher trainees’ ICC.

Many researchers and academics have already drawn attention to the topic and principal
elements or components of ICC. One of the most significant current discussions in finding out the
elements of ICC was about whether the intercultural communication competence can be learned
or not.

Many scholars, who have conducted studies on ICC, claimed that overseas experiences
play crucial roles in developing learners’ ICC; however, other scholars had put forward the
controversial findings (Bloom & Miranda, 2015; Shaftel, & Ahluwalia, 2007; Stepanoviene,
2011; Karakas , 2013). Age has been found one of the contributing factors in acquisition of ICC
(Giiven, 2015; Uzum, 2007; Caliskan, 2009). Language proficiency in target language had also
been analyzed to see whether it had any influence on enhancing learners’ ICC (Carrell, 1984;
Koike, 1996; Spiro, 2014; Takahashi & Beebe, 1987).

Although extensive studies have been carried out on investigating ICC, comparative
studies failed to address ELT students’ overall level of ICC comparatively. Moreover, little is
known about whether English teacher trainees’ native tongue, learning English experiences, and

their current grades at universities are influential factors in the acquisition of ICC.



Overall, numerous research studies have been conducted on the ICC, no studies have
been reported on investigating the state and private university students’ I[CC, comparatively in
particular. It is believed that comparative study is crucial to elicit ICC of ELT students from state
and private universities. Because number of factors show considerable difference at these
institutions, such as opportunities for overseas exchange programs, the number of native speaker
teachers at both institutions, medium of instructions, English-instructed departments...etc. it is
believed that performing comparative studies over these educational institutions could assist each
other through learning from each other in order to improve the intercultural communicative
competence acquisition.

This paper aims to investigate these aforementioned variables comparatively in order to
find meaningful difference in terms of English teacher trainees’ intercultural communicative
competence. The major objective of this study to investigate state and private university students’
ICC comparatively, including the participants’ demographic information. Dissimilarly , this study
shine the light on these factors mentioned above through a comparative examination of
participants’ overall level of ICC, their comparative analyses on participants’ age, gender,
university type, learning English experiences, proficiency in English, the university grade the
participants in, and their oversea experiences which include travelling and international student
exchange programs such as Erasmus or other educational programs.

1.4. Research questions.

The central research question in this dissertation asks the overall degree of participants’
ICC, respectively, examines the comparative difference between the students who participated
the research from state or private universities.

The quantitative research seeks to address the following questions:
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1. What are the overall degrees of state and private university students’ ICC and are

there any difference?

2. Do state and private university participants’ gender, native language and
participants’ overseas experience demonstrate any difference in terms of participants’ ICC?

3. Do the state and private university participants’ age, proficiency in English,
learning English experiences, the grade the participants in demonstrate any difference in terms of
participants’ ICC?

The qualitative research seeks to address the following questions:

1. How participative you feel when you interact with people from cultures of English-

speaking countries and why?

2.  How self-assured do you feel when you interact with people from the English-

speaking countries and why?

3. How can you show your admiration to the people from cultures of English-speaking

countries and why?

4. How delightful do you feel when you interact with people from cultures of English-

speaking countries and why?

5. How observant do you feel when you interact with culturally distinct people of

English-speaking countries and why?
1.5. Importance of the study

For the past few decades, many studies found in literature have provided the crucial
information and insights concerning the importance of ICC. Not only the second or foreign
language education in 21st century requires the language learners to acquire the this competence

in language education, but also the situation necessitates the significance of quipping students
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with the cultural knowledge, sensitivity in terms of communication, most importantly, it has

emphasized greatly that ICC is of the great paramount factor which should be taken into
consideration in language education.

To this end, performing research in the field of second language education on importance
of the ICC is to be the one of the aspirations to initiate the research. Therefore, ICC has had its
place in language education. Previous investigations have appeared to be centered on the attitude
and opinions of the language learners or language teachers towards ICC, however, this study is to
investigate the state and private university students’ ICC as well as to examine the differentiation
of their ICC. By comparing state and private university students’ ICC from different aspects such
as their demographic information, especially private and public university student’s
acknowledgement to ICC. it is aimed to produce a well-grounded comparative findings and
results from the research.

With regarding to the comparative parameters in this research, several factors aim to be
investigated. Age, gender, university types, proficiency in English, learning English experiences,
the university grade students in, and participants’ overseas experience. The university types,
learning English experiences experience, the university grade and oversea experience as well as
the comparative characteristics of the study make this research unique and it is believed to the
results of the study will contribute to the field of researching ICC.

1.6. Conclusion

This chapter commenced with the brief introduction of ICC, the underlying background

of investigating the topic, then it provided the thesis statement on how the idea of researching this

topic came into being along with providing the research questions. Lastly, the significance of the
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study was reported with the importance of this study and factors to be examined throughout the

research.

The second chapter aspired to deliver the intensive literature review. As the beginning,
historical overview of ICC will be presented to clarify the difference terminologies and
development of ICC through the history and through second language education. Secondly, key
components of ICC will be presented due to the factors affect ICC vary when conceptualizing the
term from the different perspectives. Thirdly, assessment of ICC and different assessment and
evaluation measurements will be discussed, and which assessment model and tool is chosen will
be discussed. Finally, the researched conducted on ICC in second and foreign language education
will be provided in order to support the significance of the study and the emergence of research
questions in this study.

The third chapter covers the methodology of this study. By starting the introduction,
participate selection and overall setting of the research are given. Instrument that applied in this
research is provided with the reason why this instrument chosen and the importance of selecting
this instrument. Data collection methods and procedures are also provided with conclusion of the
methodology section.

In the fourth chapter, findings and discussion section are introduced. Starting by reporting
the presentation of the demographic information of the participants, all the research questions are
answered with the findings by both quantitative and qualitative data. All the findings are
presented with the tabulation and figures with the comprehensive interpretation of the findings.

In the last chapter, pedagogical implications, limitation of the study, and suggestions for
the future studies are supplied in coherence with the findings and results of this study prior to

presenting the reference cited in this study.
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CHAPTER 2

LITERATURE REVIEW

2.1. Introduction

In this section of the study, firstly, historical overview of the ICC will be given in order to
distinguish the term “ICC” from other similar or related terms in literature. Secondly, key
components of ICC will be presented since the term itself has evolved several times during the
course of empirical studies or theories suggested by scores of scholars and researchers. Moreover,
which components were accepted in the study and reasons behind the selection of the
components will be discussed. Thirdly, historical assessment and measurement methods will be
addressed, this is due to the fact that an abundance of measurement for ICC have been found in
the literature and which of them to be applied in this study will be conveyed attentively. Prior to
the conclusion of this section, relevant studies and studies will be provided in order to explain
how the idea of investigating the comparison of state and private university students’ ICC came
into being as the thesis subject. At the end of this section, the importance of study will be
introduced by supporting with the related studies and evidences from latest studies.
2.2.  Historical overview of ICC

More recently, there has been worldwide recognition of the problems associated with
integrating culture into language teaching and learning. It is essential to manifest the
chronological definitions of ICC before discussing the scope and critical components of ICC.
Over the past decades, many researchers and scholars have proposed innumerable definitions in
order to conceptualize the term “ICC” (Hymes,1972; Hammer, 2003; Gudykunst, 2002;

Wiseman, 2002; Byram, 1997; Bennett M., 1993; Sercu, 2002; Leask, 2005) Byram addressed
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the terms as “Intercultural Competence” (Byram, 1997), “Intercultural Awareness” (Quinlisk,

2005) “Intercultural Sensitivity” (Bennett, 1993). Among these mentioned terms of definitions,
intercultural competence or ICC has been received more recognition and acceptance and used in
foreign language teaching and learning (Sercu, 2002; Byram, 1997; Wiseman, 2002; Borghetti,
2013).

There is also a disagreement whether as to the ultimate goal of language education is to
equip language learners with native-level competence or ICC. Therefore, several scholars
suggested that language education should prepare language learners with native-speaker expertise
rather than ICC (Guilhermer, 2000; Byram, 1997).

Conceptualization of ICC has been taken into consideration by many scholars and
researchers. Hymes (1972) defined the term as an intrinsic grammatical competence and the
ability to apply these acquired grammar competences in a various communicative context, which
is to involve sociolinguistic perspective into grammar perspective (Hymes, 1972).

Byram also conclusively defined ICC as a sociolinguistic competence which has
considerable relevance to the impact of various situation, such as endeavoring to build the
relationship between communication partners and their intention in target cultures and situational
conditions. Thus, it is crucial for language learners to raise intercultural consciousness or advance
their ICC (Leask, 2009).

Allwood also defined ICC as the pattern to exchange information between people from
different cultural background, and it is also the way of differentiating the parameters of
controlling and changing the level of cultural consciousness (Allwood, 1985). Bennett also

suggested that ICC is the ability to understand different ways and systems of communication by
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interacting with verbal and non-spoken interaction, such as using mimics and body language

(Bennett, 1986).

Byram also further put forward a definition which states that ICC is linguistic and
sociolinguistic competence which assist the development of ICC. Byram’s definition elaborates
the meaning that knowledge of Other, knowledge of individuals, the capability to translate or
interpret, the ability to discover and interacting, valuing other cultures and individual relationship
(Byram, 1997).

Communicative competence means being able to join any interaction effectively, and it is
presented by intercultural awareness. Through demonstrating the abilities or competencies,
people are allowed themselves to exchange and share information effectively without any
dilemma (Seiler and Bell, 2002). Hammer et al. also defined the term “ICC” which is a
competence to deal with the psychological stress successfully and interchange information and
establish smooth relation with people from a target culture (Hammer, 2003).

Another definition also stated that ICC is the complex abilities required to have adequate
and appropriate communication when interacting with people who share different culture
linguistically (Fantini et al., 2006). Moran also defined ICC as effective communication with
people from other cultures and deal with homework and tasks from a different culture without
having any trouble (Moran, 2001).

What has been known in the literature as to ICC is diverse, and it seems complicated to
come to one conclusion in terms of its definition. Stone also considered the meaning of ICC to be
skills and abilities to establish interaction with individuals from different cultures to optimize the
possibility of mutual communication (Stone, 2006). Another definition was also promoted by

Chen and Starosta (Chen & Starosta, 1999) that intercultural communication competence is “the
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ability to effectively and appropriately execute communicative behaviors that negotiate each

other’s cultural identity in a culturally diverse environment” (p.28).

Kim also defined the term from a systems-theory perspective and stated that ICC is an
individual’s capacity of adaptivity, and Kim also supported that ICC is practical and operational.
He also suggested that individuals, using their position, modify and change their previous cultural
perspective, and accommodate some of the received cultural behavior to manage the cultural
difference (Kim, 1992).

Definitions of ICC demonstrated variety from scholar to scholar since all individual
researchers and scholars take the terms from a different perspectives and mindsets. Gudykunst
defined ICC as the interaction between people from different cultures, and he also pointed out
that the communication in question is restricted to merely the situation in which communicators
encounter each other for face-to-face interaction (Gudykunst, 2002).

As stated by Ting-Toomey (1993), ICC represents the effective, conceptual, and
behavior-related operational communication to be considered the essential components for
leading interactive discussion into intercultural contexts (Ting- Toomey, 1993). Even though
there are many definitions as to the meaning of ICC which have emphasized greatly face-to-face
interaction or communication or communication, cultural awareness and respect for other
cultures should be taken into consideration when conceptualizing the definition of intercultural
communicative competence. Thus, other relevant factors might influence and impact the term
ICC.

What has to be considered in terms of the definition of ICC here is to strengthen the
description in the process of English language education and teaching. Because students in

English language education or English language teaching department are simultaneously exposed
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to cultural contents such as linguistic and cultural knowledge. Thornbury (1997) came up with

the definition which vigorously concentrated on the significance of cultural awareness. He
suggested that language practitioners, not students, are the leading factor in conveying the
cultural knowledge and perception to the students due to the fundamental framework of the
language is delivered by teachers in the situation when students have trouble understanding and
anticipating the cultural knowledge for impactful communication, networking and evaluation of
the target culture (Thornbury, 1997). The mentioned significant aspects of teaching culture to the
students while preparing the other competence in English language education also enhance the
comprehension of the target language and improve the perception and perspective of language
learners on the whole.

When referring to the definition of ICC, there remains some disagreement as to the
defined terms are “communicative competence,” “Cultural competence,” or whether it is
“Intercultural Competence.” The answer is definitely not taking only one single element into
account. However, ICC is supposed to combine all competences mentioned above into
consideration to develop ELT students’ ICC. Communicative competence necessitates the
condition of being fluent in all language skills with the responsiveness to language genres and
inventory. “Cultural Competence” represents the information or acknowledgment of widespread-
culture, norms, beliefs, recognition, behavior-related aspects, music, and class. Intercultural
competence indicates the proficiency in target culture, to relatedness, open-mindedness, and
empathy to the target culture and consciousness towards the stereotyping and construction
(Lundgren, 2004).

The successful interaction in cross-cultural communication mainly relies on the

possessing the competence to comprehend diverse factors such as living or the thinking as the



17
same way as people from the target culture, modifying and conciliating the difference between

cultures and having successful interaction in any particular situation (Byram, 2008). As claimed
by Deardorff (2009), it is obvious that motivation and curiosity are regarded as essential
components when defining, in other words developing, the ICC (Deardorff, 2009).

As it is known in the literature, it is incredibly challenging to pinpoint what precisely the
ICC is. However, Byram’s (1997) definition of ICC has been accepted by numerous scholars and
researchers. Therefore, the study considered the Byram’s definition as the primary definition
which examines the ICC from a linguistic perspective. Byram’s definition also suggests that
social context and non-verbal dimensions such as attitude, knowledge, skills, understanding and
learning the target culture. It is also defined by Bennett, who described ICC as accepting cultural
values and adapting oneself to the cultural differences, norms, and essentials of the target culture
(Bennett, 1993).

Since there are numerous definitions found in literature, Byram’s (2008) definition is
accepted in this study. In this thesis study, not only cultural knowledge but also linguistic and
sociolinguistic knowledge are also found, and these are inconsistent with the definition of
Byram’s intercultural communicative model and definition. As for the definition and
anticipations of various scholars, it is considered necessary for English language learners to
acquire the relevant respect for the other cultures and be confident when interacting with people
from dissimilar cultures, enjoyment that communicators feel in the process of interaction,
attentiveness and willing to the engagement are also the crucial factors when giving the

appropriate definition the terms in this study.
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2.3.  Key components of ICC

What is known about the components of intercultural communicative comes from
different scholars since defending ICC has been a difficult job. Numerous critical components of
ICC have been found in literature. Some key elements of intercultural communication
competence consist of motivation, knowledge of self and other, and tolerance of uncertainty.
When a second or a foreign language is being acquired, a learner is equipped to communicate
with people speaking different languages. Only being competent in all major competences
namely listening, reading, speaking or writing are insufficient due to the fact that the speakers of
other languages have their own cultural values along with their language proficiency, so that a
language learner needs to develop a new competence named “Intercultural Competence”.

Wiseman (2002) identified some pre-conditions of intercultural communication
competence as being knowledgeable about other cultures, skills in intercultural communication
and motivation. Motivation was also conceptualized by Byram et al. (1997). From their
classification of ICC, knowledge refers to the adequate information to other cultures (Wiseman,
2002; Byram et al., 1997). Not only being an excellent communicator in a different culture but
also being aware of their cultural values and being able to understand people’s behavior in the
target culture. Skills are about the performance of their way of acting. Having a necessary
knowledge and skills are merely enough for intercultural competence. But feeling, and perception
also has a significant effect on one’s openness to become involved in intercultural
communication.

Brunet-Thornton also mentioned the critical factors of ICC. The scholar also pointed out
that critical components of intercultural communicative competence consist of appropriateness,

effectiveness, anxiousness, managing the uncertainty in the conversation, adaptation, saving and
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protecting face (Brunnet-Thornton, 2010). Spencer-Oatey and Franklin also put forward the

factors of ICC which states that ICC means interaction, behavior, and overcoming some
psychological demands and dealing with the results from the interaction (Spencer-Oatey &
Franklin, 2009).

Wang and Zhou also developed an intercultural communicative competence scale in
which intercultural communicative competence consists of five different components when
considering measuring language learners’ ICC. The five elements of ICC include interaction
engagement, being respectful for cultural difference, interaction confidence, interaction
enjoyment, and interaction attentiveness (Wang & Zhou, 2016).

Thus, it can be concluded that there are several perspectives/aspects of ICC. Cognitive
perspective comes first as it reveals the logical reasoning about a particular culture, which
attributes to form mutual positive assessment and the sensitivity of other cultures. The practical
portion is also taken into consideration when interacting with subjective perception. By
conceptualizing intercultural communicative competence, learners might be able to evaluate and
analyze the situation which results in performing a conditionally or culturally proper behavior.
Behavior indicators are regarded as the third component of ICC. When it comes to the behavioral
sign, it is related to various skills and abilities to project the counterparts’ feeling and thoughts to
gain mutual understanding (Hammer M., 2003). The last component of ICS is the developmental
model which concentrates on the stage of ICC and developing and creating sensitivity (Bennett
M., 1993).

Panggabean et al. (2013) also carried out research on intercultural communication
sensitivity in Indonesia to develop a scale for intercultural sensitivity. According to their study,

they concluded that seven components are crucial to assess learners’ intercultural communication
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competence (Panggabean, Murniati, & Tjitra, 2013). The components comprise, respectively,

group of harmony, multiculturalism, active sensitivity, initial cautiousness, conflict avoidance,
implicit communication which indicates a technique used in decision making and it is
characterized by a high level of consensus between group members.

Pozzo et al. also reviewed the literature from the period and found components and
constructs of ICC, which have been widely undertaken by applied researchers and scholars in the
Chinese context (Pozzo, 2014). According to Jia (1997), intercultural competence comprises of a
complex of systems such as basic communicative competence, affective and relational
competence, episode systems, and strategies in communication. Intercultural competence also
includes some constructs in some category such as knowledge competence, practical
communication competence, acculturation competence, and the system of global consciousness
(Jia, 1997).

Scholars in Asia also took ICC into their consideration as language skills, pragmatic
competence, and behavioral competence. There are also six different components found as
primary factors of ICC. They are respectively knowledge of self, understanding of others,
attitudes or motivation, skills for intercultural communication, intercultural cognitive skills, and
awareness in the Chinese cultural context (Chong, 2015).

Byram and Morgan (1994) proposed clear guidance of 3 dimensions of intercultural
communication competence. Knowledge, attitude, and behavior are the three dimensions which
provide a precise guideline when assessing intercultural communication competence (Candel-
Mora, 2015). Knowledge dimension indicates that learners are expected to acquire factual
knowledge. For instance, geographical and historical facts and ceremonies and target society. The

second dimension is the attitude dimension which suggests not only having the positive attitudes
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or motivation towards language acquisition, but also it is performing positive behavior towards

the people from a different culture. Byram and Morgan finally argued that action should also be
taken into account widely, the evaluation should not be constrained to politeness, etiquette and
social necessities should be even with equal importance (Byram et al., 1994).

Chen and Starosta also sketched the three significant components of ICC. These
components are namely, “Intercultural Sensitivity” which is considered effective process;
“Intercultural Awareness” which is regarded as a cognitive process; and “Intercultural
Adroitness” which is also seen as the behavioral process (Chen & Starost, 1999). They also
suggested that either effectiveness or appropriateness are the different concepts which employed
to communicative competence.

Gao (1980) suggested the “Dao” and “Qi” concept of ICC of which was based on the
traditional and cultural aspects of the Chinese cultural reminisces. From this perception, it
demonstrated that “Dao” is the internal or interior features of communication since “Dao” in
Mandarin Chinese language expresses the meaning of “Ethic,” and “Qi” represents the exterior
factors which affect the communication methods or means (Gao, 1998). As to the components of
ICC, other scholars also look at the elements of the term in question from pragmatic and
behavioral aspects. ICC consists of language proficiency or abilities, practical skills, and
behavioral competence (Zhao & Jiang, 2003).

Ruben also endorsed the communication theory which included seven components
relevant to ICC. In Ruben’s approach, seven elements were found, and they are namely
successful interaction, demonstrating the respect for other cultures, attitudes in communication,
alignments to knowledge, showing empathy, operational behavior, managing interaction, and

open-mindedness to ambivalence (Ruben, 1976).
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In another study related to defining ICC, Lusting and Koester also suggested the critical

factors of ICC. Lustig et al. suggested communication and conditions, appropriateness and
productiveness, knowledge, behavior, and envisagement. (Lustig & Koester, 1993)

Hammer et al. also postulated the dimensions of ICC as the competence to deal with the
physical stress successfully, leading effective interaction, and establish a relationship with the
people from a different culture (Hammer, Bennett, & Wiseman, 1978).

Among these aforementioned competences, Byram’s conceptualization about components
of ICC gained considerably great attention and obtained significantly more acceptance by
researchers and scholars. Byram’s components include ‘Linguistic Competence,’ ‘Sociolinguistic
Competence,” ‘Discourse Competence,” and ‘Intercultural Competence.’

What has known about linguistic competence, it refers to the capability to actualize the
theoretical knowledge and standards of the target language into producing and coding the spoken
and written format of target language. Sociolinguistic competence stands for the ability to address
the speech by the speakers of the target language, the meaning of the produced utterance failed to
appreciate properly, or the purpose could be negotiated or demonstrate it to the speakers
explicitly. Discourse competence expresses the ability to compromise and discover the
production and comprehending the spoken documents, and particular purpose and traditional
culture and norms could be negotiated between the native speakers and language learners.
Intercultural communication indicates the focusing attention on the skills, knowledge, and
attitudes towards the host culture rather than the linguistic forms of the target language. Shortly,
the critical factors of ICC were conceptualized for experience, skills to interpret and relate, skills
to discover and interact, and attitudes, and political and critical cultural awareness education

(Byram, 1997).
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In this study, Wang and Zhou’s five different components are considered as the accepted

components of ICC. This questionnaire also approaches ICC components from five various
factors. These factors comprise interaction engagement, respect cultural difference, interaction
confidence, interaction enjoyment, and interaction attentiveness (Wang & Zhou, 2016; Chen &
Starosta, 1999). Choosing this definition and its critical components as the key factors of this
research is appropriate that this model and items directly reflect the ICC and effectiveness of
intercultural communicative competence as the whole.

2.4. Assessment of ICC

Over the past decades, many applied researchers and scholars have been addressing the
question of testability of intercultural communication competence. Many researchers, meanwhile,
have focused on eliciting second / foreign language learners’ attitude towards ICC. An expanding
literature review on cross-cultural approaches to language learning and language teaching reveals
that much of studies have been concerned with either teaching and learning or assessing this
competence in ELT departments other than culture (Kramsch, 2013). Some researchers raised the
question of whether culture can be tested. Kramsch also pinpointed that the real value of testing
intercultural competence is individual work, whose value could not be realized until long after a
course of study has ended.

Spiro (1980) proposed that assessing intercultural competence requires knowledge and
skills, and it is a nebulous concept. Spiro further suggested that testing literature/culture demand
a high level of expertise about a different culture. Thus, test formats vary from one another since
communicative language testing is still a site of a considerably controversial topic (Spiro,1980).

Byram (1997) identified key elements of intercultural communication competence, and he

categorized the test formats as intercultural saviors. Byram suggested five different saviors. The
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first savoir attempts to provide useful information on how members of target culture interact in a

different context. The second savoir illustrates the methods of interpreting and relating various
types of information. The thrived savoir identified the interaction pattern of the target culture.
Using observation and interviews to discover cultural information is regarded as this savoir in
question. The last savoir indicated that language learners should be open-minded to promote
understanding and tolerance of linguistic and cultural difference (Corbett, 2003)

Assessing intercultural competence varies depends on the focus to be tested. The
availability and instruments of testing ICC lead to the point whether it is language or cultural
aspects and intercultural or international differences. So, several models have been found in order
to be able to measure cross-cultural behavior; these modes comprise intercultural adaptation,
appropriateness and the effectiveness of interaction (Arasaratnam and Doerfel, 2005; Byram and
Morgan, 1994; Chen and Starosta, 1996; Fritz W., 2005).

Various terminologies have been found in literature due to the different focus, attitudes,
and skills to be assessed. Even ICC has been named differently by many applied researchers and
scholars. Chen and Scarosta (1996) categorized ICC as intercultural awareness, intercultural
sensitivity, and intercultural adroitness. Arasaratnam (2005) also identified a different model
which consists of empathy, experience, motivation, positive attitude towards other culture, and
listening (Arasaratnam & Doerfel, 2005).

Matveev (2004) looked at the model from an organizational perspective, and these are
respectively: practical communication skills, cultural awareness, and understanding, being open-
minded, having attitude without judgment and personal competence and intelligence. Brunt and

Thornton (2010) also conceptualized some significant factors of intercultural communication



25
competence such as appropriateness, effectiveness, anxiety and uncertainty reduction, adaptation,

face to face honoring and protection (Suchankova, 2014)

Assessing cultural knowledge among different context is not an apparent attempt since it
is different from testing other subskills in English language education. The first and foremost
obstacle many applied researchers encounter is the difficulty of language learners’ interpretation
of target culture, which causes challenges to the whole assessment. Some scholars even argued
that objectivity is not feasible when tackling literature because of the subjectivity of perception,
which is experienced and constructed subjectively (Sercu, 2004).

When it comes to testing, there are several factors that should be taken into account, such
as validity, reliability, authenticity. The potential problem here how to integrate these factors
when assessing intercultural communication competence. To test intercultural competence, the
factors such as test content, test scores, test-takers, test impact, and test administration are
regarded equally important. When mentioning test content, validity and authenticity are taken
into account, such as content validity, construct validity, face validity, and predictive validity. To
make intercultural communication competence valid, integrating these factors into this
consideration, which makes this assessment more difficult and nebulous.

To collect enough assessment models of intercultural competence, many models
developed by scholars have been found in an extensive literature review. Ruben (1979)
developed a model named “Ruben’s Behavioral Approach,” and Bennett (1986) proposed a
“Development Model of Intercultural Sensitivity” (Ruben, 1976; Bennett, 1986). In 2002,
Gudykunst put forward an “Anxiety/Uncertainty Management Model” (Gudykunst, 2002).
Koester and Olebe also developed the “Behavioral Assessment Scale for Intercultural

Competence.” Kim’s “Integrative Model” also came into literature in 1993 (Kim, 1992). Chen
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and Starosta (2000) developed a 24-item “Intercultural Sensitivity Model.” Wang and Zhou

adapted Chen and Starosta’s (2000) model to validate the short form of intercultural
communicative competence scale. In this research paper, Wang and Zhou’s Intercultural
communicative competence Scale was used to elicit English teacher trainees’ intercultural
communication competence (Wang & Zhou, 2016).

“The Multicultural Personality Model” was also developed by Van der Zee &
Oudenhoven in 2000. In this model, ICC was evaluated within five dimensions, namely, cultural
empathy, emotional stability, open-mindedness, flexibility, and social initiative (Van
Oudenhoven & Van der Zee, 2000). Wu et al. (2013) also developed a model of ICC, five factors
were found, namely, knowledge of others, intercultural communication skills, knowledge of self
and attitudes, intercultural cognitive skills and awareness (Wu, Fan, & Peng, 2013).

Not only the scholars and researchers in the west, but also researchers in the east put
forward some significant models to elicit English language learners’ ICC. Yang (2008), for
instance, developed an intercultural competence model which included several dimensions for
international and local companies. Cultural immersion ability, emotional intelligence, awareness
of cultural differences, and ability to adapt are regarded the main factors affect ICC (Yang,
2008).

Li (2010) also examined the sub-components of ICC in which Li suggested impersonal
skills, cognitive competence, communication skills, and motivation to become successful (Li,
2010) are also the important components of intercultural communicative competence. Gao and
Wu also followed the other scholars and came up with the dimensions of ICC. The dimensions of
ICC include respectively emotional ability, cognitive ability, and impersonal competence (Gao &

Wu, 2007).
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The topic of ICC was also a very eye-catching topic for western researchers to

investigate. Moreover, eastern scholars obtained their aspiration from the studies of western
scholars. These can be best demonstrated with the scholars who utilized the western theoretical
references. Dimensions of intercultural competence (Gestern,1992), intercultural competence
(Spencer & Spencer, 1993), intercultural competence (Gestern & M.C, 1990), intercultural
adaptation (Black & Stephens, 1989) were all the salient examples of the dimensions from the
western scholars (Chong, 2015).

It can be clearly stated that along with the dimension of intercultural communication
competence, several models and assessment scales and measurements are found in literature.
These assessment scales are, for example, the Multicultural Personality Questionnaire (Van
Oudenhoven & Van der Zee, 2000), the shortage of the scale was that it is not tested adequately
in the intercultural context. Spitzberg (1991) also mentioned the three different dimensions of
ICC to allow these dimensions to include in the measurement scale, which involves motivation,
skills, and knowledge.

As for the measurement of ICC, it is not what dimensions affect directly on learners’ ICC,
but it is to reflect the ICC truly. It can be seen clearly from the scholars' attempts to analyze and
endeavor to figure out the dimensions, such as the Gudykunst’ (1995,2002) dimensions which
investigate external causes and internal causes of the ICC. The term ICC was looked into deeply
from anxiety, in other words, uncertainty management theory. Later, Kim (1986) also followed
the personal network approach, which emphasized the moderation process along with the
systems-theory approach.

Ting-Toomey also investigated ICC from identity negotiation perspective and found out

the critical dimensions of ICC. These dimensions include an interactive image, interactive
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motivation and meanings, identity coherence and communication motivation, communicative

resourcefulness, and dealing with the negotiation process. Wiseman et al. (1989) also evaluated
the term in question from the perspective of knowledge of host culture and attitudes towards the
dissimilar cultures. As a result of the research, Wiseman et al. found that cognitive, affective, and
conative dimensions of intercultural communicative competence.

The model and measurement tool in this study was adopted from Wang & Zhou’s study,
which followed the dimensions of ICC in Chen and Starost’s study. From the adapted
measurement scale and sub-systems of ICC from Wang & Zhou’s research, it can be said that
there are five dimensions which have a significant, meaningful correlation between other sub-
systems of intercultural communicative competence. These dimensions demonstrated the validity
and high reliability after the factor analysis and validation study (Wang & Zhou, 2016). Primary
dimensions to be taken into account in this study are interaction Engagement, respect for different
cultures, interaction confidence, interaction enjoyment, and interaction attentiveness.

The pivotal reason why Wang and Zhou’s dimensions are chosen rather than these of
other scholars is that the ICC questionnaire has been used and investigated in various studies in
the U.S.A, Germany, Malaysia, Philippine and in China as well (Awang-Rozaimie, Amelia, Aiza,
Stiti-Huzaimah, & Adib, 2013; Chen & Starosta, 2000; Del Villar, 2010; Penbek Yurdakul &
Cerit, 2012; Peng, 2007;Tamam, 2010). Therefore, the assessment model and scale are regarded
reliable.

2.5. Studies on ICC

A large and growing body of literature has investigated the ICC and dimensions relevant

to the ICC. More recent attentions have focused on investigating English language learners’

intercultural communication competence (Carrell, 1984; Takahashi & Beebe, 1987;Carlson, 1990
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; Prodromou, 1992; Trosborg, 1995 ; Zimmermann, 1995; Koike, 1996; Williams, 2005; Devrim,

2006; Uzum, 2007; Shaftel & Ahluwalia, 2007; Xiao & Petraki, 2007; Kahraman, 2008;
Caligkan, 2009; Wang & Yu, 2008; Atay, Camlibel, & Kaslioglu, 2009;).

It is also interesting to note that many researchers also compare the ICC between the
English learners in English language department or related field and non-English or non-relevant
departments in educational institutions. The intensive discussions and analyses of I[CC emerged
during the 1970s. However, the most recent studies and findings related to ICC are given here in
the section of this literature review. Target participants of this research are English language
learners, in other words, ELT students studying at state or private universities. Many studies
concerning the English language learners’ intercultural communicative competence were found
in the literature (Jabeen & Shah, 2011; Shahghasemi & Mirani, 2011; Hismanoglu, 2011;
Stepanoviene, 2011; Penbek, Yurdakul, & Cerit, 2012 ; Kilig , 2013; Karakas , 2013; Wu, Fan, &
Peng, 2013; Pozzo, 2014; Spiro K. , 2014; Giliven, 2015; Bloom & Miranda, 2015; Sercu, 2015;
Bean & Boffy-Ramirez, 2017; Altan, 2018) .

One of the recent studies was conducted by Kili¢ (2013), which investigated English
language teachers’ ICC. The study found that language teachers working in the Ministry of
National Education had less informative about ICC even though the definition of ICC was given
before the investigation (Kilig, 2013).

Sercu (2005) also examined a similar study on how the English teachers perceive ICC in
English language education. The study suggested that two types of features of English teachers
were found; these were ‘favorable disposed foreign language teachers’ and ‘unfavorably disposed

teachers,” namely. It also indicated that teachers become more intercultural although their profile
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hardly ever remain consistent about their knowledge, ability, and attitudes which are required to

be a successful interculturally communicative teachers (Sercu, 2005).

Atay et al. also examined pre-service English teachers studying in the department of
English language education in order to check whether ELT students acquired the required degree
of ICC. The result revealed that notwithstanding the fact that the teachers were entirely aware of
the significance of ICC, however, they had inadequate knowledge towards of target culture and
ICC (Atay, Camlibel, & Kaslioglu, 2009).

These preliminary works were undertaken on ICC also indicate how important to
investigate this topic and figure out the approaches to equip not only English language learners
but also English teachers with the necessary ICC.

Penbek, Yurdakul, and Cerit (2012) undertook research to investigate whether as to the
students from different departments demonstrated a different level of ICC. It is not perplexing to
report from the study that students supported with international educational programs and used
global materials showed more ICC than those of who were not supported (Penbek, Yurdakul, &
Cerit, 2012).

Wang and Yu (2008) also conducted a study eliciting students’ ICC at two different
universities in China, which resulted that students from non-ELT (English Language Education)
department demonstrated a low level of ICC which was considerably unsatisfactory (Wang &
Yu, 2008).

A similar study was done by Wu and Peng (2013) that aims to examine undergraduate
students’ ICC. The study showed that students’ acquisition of intercultural communicative
competence was considerably low although they completely felt conscious of the importance of

intercultural competence (Wu, Fan, & Peng, 2013).
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Pozzo et al. also completed academic research which emphasized finding out medical

students’ ICC. The research results postulated that ICC necessitated institutional commitment.
The study further suggested that achievement of host culture or cultural knowledge was the
driving force to facilitate sociocultural integration of the target culture (Pozzo, 2014). The study
explains how important exposing to the target culture is in enhancing the acquisition of ICC.

Another study investigated if studying abroad was influential in improving English
language learners’ ICC. The research conducted on the students who had stayed in the U.S.A for
a short period of undergraduate degree programs with those who did not participate in the
program abroad. The results revealed that there were no significant meaningful differences
between those who studied overseas and those who studied in their own home country in terms of
students’ intercultural communicative competence (Bean & Boffy-Ramirez, 2017).

Soria and Toisi’s study had the contradictory findings in which the study reported that
studying overseas or exposure to the target culture had the positive influences on students’ ICC,
especially the confidence and enjoyment and attentiveness to work with people from the other
cultures (Soria & Troisi, 2014).

Willams (2005) also reached the same findings when investigating the degree of ICC.
William’s study found that language learners studied abroad were exposed to the influence of
target culture and changes in terms of ICC than those who stayed on the home campus. William
specifically analyzed the changes in the behavior of the students who studied abroad, and these
students demonstrated more significant difference interculturally. Therefore, it can be concluded
that exposure to the target culture improves the acquisition of ICC (Williams, 2005).

Carlson (1990) also conducted a study on the experience of American undergraduates’

ICC, and the study found that students who had studied abroad obtained more inquisitiveness or
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attentiveness in engaging in international affairs and improved their foreign language skills and

were more desirous of some more international careers. (Carlson, 1990).

Spiro (2014) also postulated that classroom interaction interculturally had the positive
influence on cultivating students’ ICC, the more interculturally the classroom and the teachers
were, the higher degree of ICC English language learners possess, and learners acquired the more
profound understanding of target culture and deeper intercultural awareness and empathy (Spiro,
2014).

In 1992, Prodromou published a paper in which the author investigated the hypothesis if
the English language learners’ ICC had any relationship with the students’ proficiency in English.
The study revealed that students expected their teachers to know their own culture to enhance
mutual understanding, which showed that language learners demonstrated the willingness to
communicate interculturally. Participants also showed considerably more significant interest in
the topics concerning social problems and life in Great Britain and institutions. Prodromou’s
cross-cultural analyses gave information about whether students’ proficiency has a relationship
with their ICC. The study illustrated that the more proficient the students are in the target
language, they much more competence they demonstrate (Prodromou, 1992).

Another case study was performed to elicit students’ attitude towards ICC in Pakista. The
research results showed that, surprisingly, students demonstrated negative attitudes towards target
culture. The case study scrutinized the reason behind the result, and it is very interesting to note
that policymakers’ constant constraint of the target culture also influenced English language
learners’ intercultural communicative competence negatively. Partial findings of the study also

revealed that some participants also demonstrated reluctant attitude towards being exposed to the
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target culture even though most other related studies showed the high level of approach to

learning ICC (Jabeen & Shah, 2011).

Another academic research was performed on eliciting English language learners’ attitude
towards ICC in 2008 by Kahraman. The primary purpose of Kahraman’s study was to study
learners’ acknowledgment towards target culture by comparing and contrasting the participants’
viewpoints as the topic in question. The study suggested that participants demonstrated ambiguity
whether as to they have sufficient intercultural competence. In general, the participants held the
opinion that ICC was very important, and it was one of the particular factors in foreign or second
language acquisition (Kahraman, 2008).

The investigation into examining the English preparatory program students’ intercultural
communication in 2009 by Caliskan. The research results also exhibited that nearly all
participants had the approving inclination about culture learning and intercultural competence in
English language classrooms. The study findings suggested that participants’ school types
showed no difference with respect to their ICC. From the study, it can be concluded that gender
and participants age showed a significant difference in terms of learning culture in English
language education. The findings of the survey outlined that female students showed more
favorable acknowledgment towards ICC. It also revealed that the younger the students are, the
more positive perception they manifest towards ICC (Caliskan, 2009).

In the same vein, Devrim’s work on teaching culture also emphasized the function of
culture in the field of foreign language education. The findings of the study suggested that
participants were more inclined more to the British Culture, whereas American culture was less
favorable. It further revealed that participants showed significant preferences towards the more

general topics, namely, sociology, technology, world history, and science. As distinct from
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Jabeen & Shah (2011), participants of Devrim’s study showed neutral attitudes towards political

issues concerning the acquisition of intercultural communicative competence. From the study, it
is interesting to note that a small number of participants showed slightly negative attitudes
towards learning culture as the ‘culture teaching or learning’ was regarded as “Cultural
Imperialism” and they supported to “ Protect their own culture and identity” by opposing the
acquisition of target cultural values (Devrim, 2006).

About the attitudinal research, demographic information also play a significant role due to
the gender roles may vary across gender groups. Uzum (2007) found that female participants
demonstrated a disinterested attitude towards the cultural invention of the target language or
target culture compared to the male participants. This is due to the fact that Uzum (2007)
suggested, female participants showed reluctant attitude for an opening to the other cultures
because of the norms of their own cultural beliefs whereas the study conducted by Caligkan
(2009) found the total opposite results (Uzum, 2007).

By drawing on the concept of ICC, Giiven analyzed university preparatory students’
perception towards ICC. The study entailed 508 participants from the English foundation
programs in Turkish universities, to whom questionnaires were given if their attitudinal
perception differed in terms of gender, the reason for learning English, English proficiency,
majors and medium of instruction of the universities. The research results of the study were
considered consistent with the studies in the literature despite the slight difference in some
variables. The study demonstrated that participants revealed more appraisable perception towards
intercultural cultural communicative competence. However, it is worth noting that participants’
gender, proficiency level and medium of instruction indicated statistically no significant,

meaningful results in terms of ICC whereas participants from social science departments
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manifested more positive attitude towards ICC. Participants also reported that teaching

communicative cultural contents was more preferred in English language education. Films and
videos or documentaries were also found significantly functional for teaching culture (Gliven,
2015).

Zimmermann also discussed the challenges and strategies for facilitating and promoting
ICC among international students in the United States of America, in which 101 international
students participated in the research. The research indicated some effectual and behavior-related
dimensions of ICC: the most significant factor in enhancing ICC was to engage in the active
interaction with the native interlocutors along with adapting themselves the living style of
American people. The result of the study emphasizes the importance of interactive engagement
and interactive attentiveness for motivating English language learners to be able to intensify their
competence in intercultural communication (Zimmermann, 1995).

Another recent corresponding study was conducted Altan (2018) who employed the same
method and dimensions of ICC to the study. In the study, the author investigates the participants’
perception of the individual aspects of ICC. The study reported that participants showed
considerably positive attitudes towards ICC. The highest mean score was gained by “Respect for
other cultural difference,” and the lowest score reported in the study was “Intercultural
attentiveness.” The research also addressed the noteworthiness of ICC and communicative
sensitivity which can promote the understanding between people from multicultural backgrounds
and can diminish the conception of ethnocentrism and minimize the dissension between
intercultural interactions (Altan, 2018).

One of the similar studies conducted by Karakas (2013) also investigated Turkish

students’ ICC in the UK, and the study suggested that Turkish students possessed perplexing
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perception towards their British and non-British counterparts. The study indicated that the

majority of participants demonstrated a considerably high level of contentedness to their
international friends. Most students who participated in the research revealed that spending time
abroad and encountering people from diverse cultural background created opportunities to
enhance cultural consciousness and awareness. Some Turkish participants showed complicated
and contradictory intercultural perception due to the factors such as selecting which topics to
discuss, preferences on foods, and adjusting themselves to the target or host culture (Karakas,
2013).

Stepanoviene (2011) inquired to analyze the 34 Erasmus students’ dilemmas, and
challenges faced during the international exchange program, which had the closest relevance to
the ICC. The study primarily focused on the participants’ attitudes, opinions, and common
problem, and their inquisitiveness with foreign culture. The study proposed that the majority of
participants expressed the openness to the willing to participate in ICC. Nonetheless, some
participants indicated that they abstained themselves cultural or religious conversations instead of
preferences shown to the subjects, such as, television programs, climate, and classes.
Stepanoviene reported that students showed great eagerness towards intercultural
communication, notwithstanding, reluctance shown to acquire the cultural elements of the target
culture (Stepanoviene, 2011). Corresponding with the results of the study performed by
Stepanoviene, Xiao, and Petraki also surveyed undergraduate and graduated Chinese students in
Australia as to inducing their attitudinal perception towards ICC. Being compatible with the
findings of the study by Stepanoviene, Chinese students held an affirmative, positive attitude
concerning engaging in the conversation with people from dissimilar cultures. It also suggested

ICC gained preferences and enthusiasm by the participants (Xiao & Petraki, 2007).
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Another study done in the field of ICC, the research findings revealed the adjustment

demonstrated by the students who stayed in the target and hosted culture longer period. The more
positive attitude was manifested for the open-mindedness, being tolerant to the circumstances in
the different culture. And participants demonstrated the temperamental pliability in consequence
of the intercultural communication (Shaftel & Ahluwalia, 2007).

Almost every paper that has been written as to ICC includes the section(s) relating to the
learners’ or language teachers’ attitudes towards ICC, however, a few studies found in the
literature focusing on the political dimensions of the term in question.

The study (Shahghasemi & Mirani, 2011) attracted attention on the topic of whether
political or intergovernmental relations affect the people’ belief or attitudes towards their ICC.
The study found that American participants held more negative positions towards Iranian
counterparts than Iranian participants exhibited to the American counterparts. The author
discussed the factors that media manifested to both society and the images of both Iranian and
American leaders, as well as the political reasons could be the main culprit for the astonishing
result of the study (Shahghasemi & Mirani, 2011).

Bloom & Miranda (2015) also surveyed exchange students who stayed in Spain only for
short period. Findings of the study suggested slight changes concerning intercultural
communicative sensitivity. The gained low competence was probably due to the short-term stay
in a host culture. It might increase the participants’ ICC or sensitivity if the more extended period
of the exchange programs were provided for the participants (Bloom & Miranda, 2015).

The result of demonstrating a high degree of ICC by participants is also supported by
academic research performed by Hismanoglu in 2011. Hismonoglu aspired to investigate ELT

students’ ICC from different variables such as participants’ proficiency, overseas experience, and
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formal instruction at universities. The general findings of the study proposed that participants

demonstrated a significant higher degree of ICC. On the participants’ language proficiency in
English, students with lower competence in English, and those who had advanced ability in
English demonstrated statistically no meaningful difference in the attempt to acquire ICC.
Concerning the relationship between participants’ overseas experience with their ICC, the
significant, meaningful difference was found between those who had overseas experience and
those who had no overseas experiences. As for the participants with overseas experience, it can
be concluded that the ICC improves significantly when the students experience the foreign and
dissimilar culture. The study also revealed that there was no significant difference between the
participants who had formal education and those who had a non-formal education (Hismanoglu,
2011).

Numerous studies have attempted to explain the relationship between English language
learners’ ICC and their proficiency in English. Many studies also support that the more
competence a language learner has, the much higher ICC they demonstrate (Koike, 1996; Carrell,
1984; Takahashi & Beebe, 1987; Trosborg, 1995).

Even though studies regarding intercultural competence have been widely discussed in
the literature, however, fewer investigations have been carried out comparing ELT students or
English teacher trainees’ intercultural communication competence between public and private
universities. This research aimed to focus on, first of all, eliciting public and individual university
students’ intercultural communication competence, then comparing their capability of
intercultural communication in terms of university type, gender, level of English and learning

English experiences.
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2.6. Conclusion

Collectively, these studies outline the critical role of ICC in foreign or second language
acquisition. These shreds of evidence presented in the review of literature section give the
aspiration to do further investigation with regard to ICC and the factors or components
may/might influence the terms itself (Carlson, 1990; Carlson, 1990; Shaftel & Ahluwalia, 2007;

Xiao & Petraki, 2007; Stepanoviene, 2011; Karakas , 2013; Bloom & Miranda, 2015).

From the studies mentioned in the earlier section shed a light to which factors and
components to be examined to enhance the acquisition of ICC. While some studies suggested the
importance of English language learners’ ICC, some suggested the proficiency of the learners has
the most significant impact on improving ELT students’ ICC (Carrell, 1984; Takahashi & Beebe,

1987; Prodromou, 1992; Koike, 1996; Spiro K., 2014).

Some other studies even failed to ignore the political and social background of the home
countries and host cultures. Also, though there are several factors which directly influence the
acquisition of ICC, some studies suggested some additional factors that should not be forgotten

and ignored.

Together these studies, as mentioned above in the literature review section provide
information into the conceptualization of ICC and the elements or exterior factors to be
investigated thoroughly. Given the all that has been mentioned so far, one may suppose whether
as to there is/are any difference(s) between students’ ICC from state and private universities

(Hismanoglu, 2011).
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As can be seen from the other researchers, the findings from other studies envisage us to

investigate further the overall degree of participants’ ICC. Subsequently, the literature review
stimulates to analyze the differences from participants’ demographic information such as gender,

age, and native language (Caliskan, 2009; Giiven, 2015; Uzum, 2007).

The main comparison of ICC between students from state and private universities because
opportunities and possibilities of participating in international exchange programs demonstrate
significant difference between state and private universities. Finally, under the auspices of careful
literature review, participants’ learning English experiences might influence their intercultural

communicative proficiency.

A considerable amount of literature has been published on figuring out the relevant
factors of ICC. What has known about ICC is mostly based on the empirical studies that
investigate key components or elements of ICC. However, a neglected area in the field of
analyzing English language learners’ ICC was the comparative study on the participants from a

different educational background, which means being studying at state and private universities.



41
CHAPTER 3

METHODOLOGY

3.1. Introduction

In this part of the study, research methodology is discussed in detailed. First of all, the
primary purpose of the study is going to be presented along with the subjects and research
questions. Furthermore, it is aimed to discuss the setting of this study, participant selection, and
reason why these mentioned setting and participants are chosen. The instruments and the reasons
why it applied to this research are also provided along with the evidence of the previous
measurements and models in the literature. Then data analysis is going to be used with relevant
statistical analysis of the data collected for the research. All findings are going to be presented
with detailed tabulations. Conclusions will be discussed, and methodology and related
information of methods are provided for the clarification.

The primary purpose of this study is to elicit English language learners’ ICC as a whole.
As the initial step of the study, participants’ overall level of ICC ought to be investigated
comparatively because the participants are from the state and private universities and participants
are the ELT students or English teacher trainees who have been studying in the Department of
English Language Education.

Consequently, the research questions will be examined whether as to participants’ age,
gender, learning English experiences, native language, proficiency in English, overseas
experience, the university grade, being state or private university students demonstrate any

difference(s) in terms of their ICC. And all these research questions will be examined with the
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statistical analysis tools. The final aim of this study is to provide the general comparative picture

of state and private university students’ ICC.

To date, various methods have been developed and introduced to measure and assess
English language learners’ communicative competence. As stated in the literature review section,
numerous scholars applied diverse models and assessment tools to not only identify the key
component of ICC but also it is aimed to figure out the perfect assessment model and scale.
Different scholars have assessed the ICC with different measurement tools and models. A variety
of methods and models and assessment tools can be found in the literature. (Bennett J., 1986;
Chen & Starosta, 1999; Chen & Starosta, 2000; Gudykunst, 2002; Kim, 1992; Ruben, 1976; Van
Oudenhoven & Van der Zee, 2000; Wu, Fan, & Peng, 2013; Wang & Zhou, 2016; Yang, 2008;).

As the assessment tool of this study, “ICC Model” was applied due to the fact that
mentioned sub-factors and elements of the chosen model significantly reflect the purpose and
subjects. Meanwhile, the assessment tool has been validated by many researchers in different
countries including Asia, Europe and other countries around the world (Awang-Rozaimie,
Amelia, Aiza, Stiti-Huzaimah, & Adib, 2013; Chen & Starosta, 2000; Del Villar, 2010; Penbek
Yurdakul & Cerit, 2012; Peng, 2007;Tamam, 2010). Moreover, the validity and reliability of the
ICC model were proven by many researchers (Karakas, 2013; Kahraman, 2008; Kilig, 2013;
Wang & Zhou, 2016).

In respect to the method of the study, excessive methodologies could be tracked down
from the intensive literature review. Some studies were conducted with only a qualitative method,
some other studies were performed by using case studies, and quantitative methods have also
been found in terms of the selection of methodology. Choosing only a qualitative method for this

study could not be considered sufficient since limitation of the time and duration of the study.
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The solely quantitative approach could be problematic because some underlying factors or

elements of particular questions could not be answered, and it might lead to ambiguity, even, it
could be challenging to understand the participants’ profound perception towards ICC.

Mixed method approach was employed for this study in consideration of the fact that
quantitative data can be supplemented in order to minimize the incompleteness of the quantitative
data. Furthermore, qualitative data can replenish the insufficiency of the quantitative data. To be
more specific, it is important to measure the ELT students’ overall degree and statistical
difference among groups with quantitative data, as well as supporting the quantitative data with
the qualitative data which can enlighten the research results profoundly.

3.2. Participant selection and setting of the study

The target participants of this study are the students who study in the departments of
English Language Teaching at state and private universities. To this end, ELT department
students from state and private universities were included into this research since the participants
are considerably available to reach, and target participants are directly exposed to foreign culture
or the culture of English-speaking countries which are dissimilar from their own home culture.
There is a total of 232 participants in this study. Namely, 126 participants from state universities,
and 106 students are from private universities in Turkey. By choosing the equal number of
participants, it is estimated to reduce the discrepancy in terms of findings and results of the thesis.
As for the grades of students, no limitation has been put since it is one of these variables to
investigate and compare in this study.

Semi-controlled random sampling was considered as the best method of selecting
participants for this study since the sampling can represent the target population. And by doing

s0, sampling bias can be eliminated. Students from non-ELT departments were excluded from the
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study since the primary purpose of the study to investigate the difference between state and

private university English teacher trainees’ intercultural communicative competence.
3.3. Research instruments

Research instrument consists of two phases, quantitative and qualitative instruments. As
for the quantitative instrument, an “ICC Questionnaire” was applied. For the qualitative phase,
participants were interview with five open-ended questions.

As the assessment instrument of ICC, Wang and Zhou’s “Intercultural Communicative
Competence Questionnaire” was applied. This is due to the fact that numerous researchers have
validated and tested its reliability in several studies (Awang-Rozaimie, Amelia, Aiza, Stiti-
Huzaimah, & Adib, 2013; Chen & Starosta, 2000; Del Villar, 2010; Penbek Yurdakul & Cerit,
2012; Peng, 2007;Tamam, 2010; Karakas , 2013; Kahraman, 2008; Kili¢ , 2013; Wang & Zhou,
2016).

In the research questionnaire, there are 5 sub-components of ICC. These sub-factors
consist of ‘Interaction Engagement’, ‘Respect for Other Cultures’, ‘Interaction Confidence’,
‘Interaction Enjoyment’, and ‘Interaction Attentiveness’. The applied questionnaire consists of
fifteen questions. The questionnaire is in English. This research questionnaire includes two parts.
First part of this questionnaire asked participants’ demographic information which consists of
participants’ age, gender, their university type, native tongue, English proficiency, their grade at
university, their learning English experiences and overseas experience. In the second part of this
questionnaire, starting with instruction of how to check and which number represents what
meaning, fifteen questions were asked without specifying sub-factors due to remain the
objectivity of their responses. In the second part of the questionnaire, five-point Likert-Scale was

performed. In this five-point Likert-Scale questionnaire, 1 represents for “Strongly Disagree”, 2
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represents “Disagree”, 3 represents “Neutral”, 4 indicates “Agree”, and 5 represents “Strongly

Agree”. In this questionnaire, question 1, 2, 3 represent the “Interaction Engagement”, question
4,5,6 indicates the “Respect for Other Cultures”, question 7, 8, 9 represent “Interaction
Confidence”, Question 10, 11, 12 represent “Interaction Enjoyment” and question 13, 14, 15
represents “Interaction Attentiveness”.

With respect to the qualitative analysis, 5 interview questions were asked. The first
interview question is “How participative you feel when you interact with people from cultures of
English-speaking countries and why?”, the second interview question is “How self-assured do
you feel when you interact with people from the English-speaking countries and why?”, the third
interview questions is “How can you show your admiration to the people from cultures of
English-speaking countries and why?”, the fourth interview question is “how delightful do you
feel when you interact with people from cultures of English-speaking countries and why?”, and
the last interview question is “How observant do you feel when you interact with culturally-
distinct people of English speaking countries and why?”. When it comes to data analysis, SPSS
24 was applied for finding out the statistical results and findings of this study.

3.3.  Data collection and procedures

Prior to starting this data collection, a pilot study was conducted by producing the online
google form questionnaire. Participants were chosen with equal numbers, respectively, 50 from
the state universities and 50 from the private universities.

As the main purpose of the pilot study was to test the questionnaire whether the
instrument applied was reliable or not. It indicated that the questionnaire performed on both state
and private university students were highly reliable. The test of reliability was performed to

check the reliability of the data. The Test of Reliability suggested that Cronbah’s Alpha was 0.86.
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It suggested that this instrument used in this pilot study was considered highly reliable. In terms

of Normality of the data, the Test of Normality was conducted which suggested that the data in
this pilot study was not normally distributed. Therefore, Kruskal Wallis Test and Mann-Whitney
U tests were applied for the data analysis.

The finding of the pilot study postulated that participants from both private and state
universities demonstrated high level of ICC. Namely, the participants from the state university
produced the high mean (M= 97.05). Moreover, the students from private university also showed
the higher mean in terms of ICC (M= 126.54). As the result, a statistical meaningful difference
was found between the degree of state and private university ELT students’ ICC (P<0.05). The
pilot study reported that state university ELT students’ intercultural communicative competence
is slightly higher than private university ELT students’ intercultural communicative competence.

From the other findings, the pilot study suggested that there was a statistically meaningful
difference in terms of gender(P<0.05). It suggested that male participants showed higher ICC
than female participants. With regard to their learning English experiences, there are also
statistically significant difference among participants (P<0.05). It suggested that participants with
9 to 12 years of English learning experience showed higher level of ICC in comparison to the
participants with less experience.

Concerning with the participants’ proficiency in English, this pilot study results showed
that the more proficient the participants are, the higher ICC they demonstrated (P<0.05).
Furthermore, the participants’ overseas experience also showed statistically meaningful
difference (P<0.05), which stated that students with overseas experience demonstrated higher

degree of ICC than those of having no experiences in English-speaking countries. Other factors
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such as their age, native language and university grade showed no statistical meaningful

difference in terms of their ICC.

For this comparative study, the data collection methods and procedures are presented as
follows. As the beginning, the data collection procedures consist of 3 phases. First of all, 150
questionnaires were printed and distributed to the students from one of the state universities in
Bursa. Meanwhile, an online google form questionnaire was prepared and short linked in order to
reach the maximum number of participants from both state and private universities. 100 printed
and distributed questionnaires returned from the state university, and there were 26 participants
who replied google form questionnaire as the state universities participants. There were total 126
state university participants in this study. 106 participants replied google form questionnaire.
Overall, 232 participants were included in order to examine the state and private university
English teacher trainees’ intercultural communicative competence.

As for the qualitative phase of data collection, 10% of state and private university ELT
students were interviewed with semi-structural interview by asking 5 intercultural communicative
competence questions. After completing data collection, all printed questionnaires were
numbered in order not to cause confusion in the data entry and statistical analysis. The
questionnaires from the google form data were directly imported into the SPSS data with original
data.

3.4. Data analysis

The analysis of the questionnaire was performed by conducting SPSS 24 (Statistical
Package for the Social Science 24). Missing values of questionnaires were replaced with the
group means because deleting the obtained data influence the results of statistical analysis. All

data was entered to the SPSS 24 to initiate analyzing the data.



48
Descriptive statistics were conducted to elicit the frequencies of participants demographic

information. To calculate and compare the state and private university students’ ICC, means of
state and private university participants’ replies were calculated to determine which group of
participants demonstrated a higher degree of ICC.

Test of Reliability was performed to assure that the questionnaire and data were reliable
to carry out further analysis. Test of Normality was also conducted separately for the state, and
private university questionnaires because the normal distribution contributes to the selection of
parametric or non-parametric tests in this comparative study.

As can be seen from the table, it indicated that this questionnaire applied to this study was
highly reliable because Cronbach’s Alphas demonstrated the high-reliability value (0.761).

For the questionnaire from the state university, the Test of Normality test result indicated
that the data was not normally distributed (P<0.05), therefore, Mann-Whitney U tests and
Kruskal-Wallis Tests were conducted to elicit the ICC of state university students.

Table 1.

Test of reliability analysis

N Percentage Cronbach’s Alpha
Case Valid 232 100
Excluded 0 0

Total 232 100 0.761
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With regard to the questionnaires collected from private university, the Test of Normality

result suggested that the data was normally distributed (P> 0.05), therefore, Independent T-tests

and One-way Anova Tests were conducted to figure out the difference of ICC in private

universities. Lastly, all the data from both state and private universities were mingled to compare

the ICC between state and private university students.

Table 2.

Test of normality for state, private and overall participants.

Test of Normality Mean Sd. df. P

State University 64.33 0.490 126 0.029

Private University 62.25 0.6678 106 0.141*

Total 51.88 0.372 232 0.243*
P>0.05

The total data was also normally distributed, therefore, the difference between state and

private university students’ ICC was found by using Independent Sample T test and One-way

Anova Tests. Since this questionnaire was adapted from “ICC” (Wang & Zhou, 2016), factor

analysis was conducted whether or not the items in the questionnaire produced the same factors

with the original study, which measure the ICC.

From the factor analysis table (table 3.), it can be said that this data also produced the

same factors and same number of items which were categorized under the same components

which represented the sub-factors of ICC. In this questionnaire, however, Q3, Q4, QS5, Q6, Q10,
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QI11, Q12 are the reverse questions which were recorded into the different variables in this

statistical analysis.
3.5. Conclusion

In this chapter of the study, the methodology was explicitly presented. Instruments were
applied to study starting with the participation selection and setting of the study. Secondly, the
data collection methods were provided along with the data analysis. In the data analysis section,
Test of reliability and The Test of Normality tests were used for the reliability and normal
distribution of the data from state and private university ELT students. In the next chapter,
findings and results of the study were given in detail by starting with the introduction along with
answers to the research questions quantitatively and qualitatively. All the findings were reported
with tables and figures in order to justify the research questions which addressed the related

factors to be analyzed.
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Table 3.

Factor analysis results

Number of Items Scale Format Cronbah’s Alpha

Factor / items 15 LRFa 0.761
Interaction Engagement 3 LRFa 754
Ql 650

Q2 660

Q15 760

Respect Cultural Difference 5 LRFa 789
Q4 654

Q5 738

Q6 783

Q11 567

Q12 S51

Interaction Enjoyment 2 LRFa 167
Q3 786

Q10 691

Interaction Attentiveness 2 LRFa 710
Q13 174

Q14 776

Note: LRFa (Likert Response Format, five point: 1=Strongly Disagree to 5= Strongly Agree)
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CHAPTER 4

FINDINGS

4.1. Introduction

In this section, the findings section consists of two phases. First of all, the demographic
information of all participants was figured out by using descriptive statistics along with
examining the statistical answers obtained from SPSS 24. Consequently, the qualitative data were
categorized for providing a profound analysis by the mixture of qualitative and qualitative data
findings. All the findings were presented with relevant results of this study by tabulations.
Through a table, all the conclusions were interpreted with the combination of results from both
quantitative and qualitative analysis.

4.2. Presentation of demographic information

Descriptive statistics of participants’ demographic information provides the crucial
information about participants’ background in terms of age, gender, university type, native
tongue, English proficiency, learning English experiences, the grade which participants’ in and
their overseas experience. First of all, the whole participants were analyzed, then state and private
university students’ data was calculated separately to compare the results.

According to the descriptive statistics, it can be reported that there were 232 English
teacher trainees from both state and private universities. Taking “age” of the study population, it
was found that 12 participants who were under the age of 18 (5.2%); the number of participants
between 18 and 25 were 176 (75.9%); the age between 26-30 were 25 (10.80%), and the
participants who were over 30 years old were 19 (8.2%). It can be suggested that the highest

number of participants in this study were the groups between the age 18 and 25 (75.9%).
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Gender is also one of the essential comparative factors in this study. It reported that 152

participants (65.5%) were females, and 80 (34.5%) participants were males in this study. In terms
of participants’ university type, it is found that 126 (54.7%) ELT teacher trainees were from state
universities and 106 (45.3%) participants were from private universities. Concerning participants’
native language, it is calculated that 202 (87.1%) participants native language was Turkish and 30
(12.9%) participants were non-Turkish speakers in this study. When considering the students’
proficiency in English, it is found that the most considerable number of participants were
advanced level English speakers with the number of 112 (48.3%), and upper-intermediate
participants were 84 (36.2%), intermediate participants were 24 (10.3%), pre-intermediate
participants were 11 (4.7%), and there was no participant with elementary proficiency.

When it comes to participants’ learning English experiences, it can be said that the
highest number of participants had 13 or more years of learning English experiences (45.7%)
with the number of 106. And participants who had 9-12 learning English experiences were 96
(41.4%), 5-8 years English language learning experience was 15 (6.5%), and lowest number of
learning English experience between 1 to 4 were 15 participants (6.5%).

From the participants’ grade, it can be said that the highest number of participants were
from fourth grade at universities with the number of 103 (44.4%), third grade participants were
69 (29.7%), second grade participants were 51 (22.0%), and first grade participants were 9
(3.9%). Speaking of participants overseas experience, the participants who replied “yes” were
106 (45.7%), and those who answered “No” were 126 (54.3%).

As for the descriptive statics from private universities, it also showed that the highest
number of participants were between the age of 18 to 25 with the number of 79 (74.5%),

following with the age group between 26 and 30 were 13 (12.3%), and the lowest quantity of
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participants were under age of 18 with the number of 3 (2.8%). In terms of private university

ELT students’ gender, there were 64 (60.4%) females and 42 males (39.6%).

Participants’ native language also were calculated by descriptive statistics; there were
91(85.8%) Turkish language speakers and 15 (14.2%) non-Turkish language speakers. In terms
of private university students, it can be reported that there was 40 (37.7%) advanced English
speakers, 38 (35.8%) upper-intermediate English speakers, 17 (15.1%) pre-intermediate English
speaker proficiency.

When taking participants’ learning English experiences, it can be reported that the highest
number of participants had 13 and more years of English language learning experience, the
participants with 5-8 years of learning experience were 6 (5.7%), participants with 9-12 learning
English experiences experience 40 (37.7%), and there were 13 (12.4%) participants with between
1 and 4 learning English experiences experience. The highest number of participants from private
universities were second grade university students with the total number of 49 (46.2%), and
fourth-graders were 27 (25.5%), third graders were 21 (19.8%), and the lowest quantity of
participants were first grade private university students with the number of 9 (8.5%).

For private university students overseas experience, 52 (49.1%) participants have had
being abroad experience while 54 (50.9%) participants with no having overseas experience. Now,
the state university participants descriptive statistics results are presented. First of all, of the
population of participants from state universities, the pronounced number of participants were
between the age of 18-25 with the highest number of 79 (74.5%), second-highest number of
participants were between the age of 26-30 with the second-highest number of 13 (12.3%), the
lowest quantity of participants were under 18 with the total number of 3 (2.8%). Considering the

gender of participants from state universities, female participants consist of 64 students (60.4%),



55
and male students comprised of 42 (39.6%) students. There were 91 (85.8%) participants whose

native language was Turkish whereas 15 (14.2%) participants from state universities were non-
Turkish speakers.

From the descriptive statistics, it can be concluded that the considerable number of
participants were advanced English speakers with the total number of 40 (37.7%), the second-
highest number of participants speak English with upper-intermediate proficiency with the total
number of 38 (35.8%). However, there were no participants with an elementary level of
proficiency.

Most of the participants had 13 or more years of learning English experiences, numbering
of 47 (44.3%), and participants with 9 to 12 learning English experiences experience were 40
(37.7%). Consequently, it can be said from the statistics that participants with between 1 and 4
years and 5 to 8 years learning English experience were 13 (12.3%) and 6 (5.7%).

Majority of ELT teacher trainees from state universities were from second grade at their
universities with the number of 49 (46.2%), third and fourth-grade students were 21 (19.8%) and
27 (25.5%). The first-grade students were only 9 (8.5%). As to the state universities students
overseas experience, it can be said that 52 (49.1%) participants had overseas experience and
those who had no overseas experience were 54 (50.9%).

From descriptive statistics results, it can be concluded that the participants’ number from
both state and private universities demonstrated similarities, which can be helpful to actualize the

comparative studies in terms of ICC.



Table. 4.

Overall background information about all participants

Category
Age

Gender

Native Language

Overseas Experience

Proficiency

Learning English experiences

University Grade

Sub-Categories

Under 18 years old
18-25 years old
26-30 years old
Above 30 years old
Female

Male

Turkish
Non-Turkish

Yes

No

Pre-Intermediate
Intermediate
Upper-intermediate
Advanced

1-4 years

5-8 years

9-12 years

13 and more years
First Grade
Second Grade
Third Grade

Fourth Grade

Frequency  Percent (%)
12 5.20
176 75.90
25 10.80
19 8.20
152 65.50
80 34.50
202 87.10
30 12.90
106 45.70
126 54.30
12 5.10
24 10.30
84 36.20
112 48.30
15 6.50
15 6.50
96 41.40
106 45.70
9 3.90
51 22.00
69 29.70
103 44.40

56




57
4.3. The first research question

The first research question “What are the overall degrees of state and private university
students’ ICC? And does state and private university students’ ICC differ significantly?”. This
research question aimed to investigate the state and private university participants’ overall level
of ICC. To elicit the whole participants’ ICC, the Mean and the level of agreement were
calculated by descriptive statistics and frequencies. Then, the rate of agreement to each question
under each ICC sub-scales was calculated to support the overall degree of participants’ ICC.

As can be seen from Table 5, the percentage of 93.40% surveyed from both state and
private universities reported that the participants hold the highest overall degree towards ICC
significantly. Moreover, it can further indicate that 6.6 % of participants of all participants
commended the medium-high level of ICC. As for the state universities,” participants’ response
towards the questionnaire postulated that 93.40% of participants showed a considerably
substantial degree of ICC. Only 6.6% of participants demonstrated the medium level of degree in
terms of ICC. Of the 106 private universities’ participants who completed the questionnaire also
suggested the higher overall degree of ICC, whereas only 13.30% of participants indicated the
medium degree of ICC.

It can be concluded from them both Table 5 and Table 6 that not only have the state
university students showed the significant highest level of ICC. To explain, it can be reported
from the tables that there is no significant, meaningful difference in terms of means between state
and private universities’ participants’ ICC due to the high amount of means the participants
produced after being surveyed. Expectedly, no low level of ICC of both state and private

universities’ participants were found whereas the overall response of participants to the
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questionnaire was quite agreeable, which can be the sign of having a high degree of ICC among

both state and private universities students.

Table 5.

State and private university participants’ overall degree of ICC

Item

Ql
Q2
Q3
Q4
Q5
Q6
Q7
Q8
Q9
Q10
Q11
Q12
QI3
Q14

State Universities Private Universities Overall
Mean (% Degree Mean (%) Degree  Mean (%)
4.71 97.60  High 4.53 90.60  High 4.63 94.40
440 9440  High 4.34 86.80  High 438  90.90
3.71 63.50  High 3.68 57.50  High 3.70  60.80
476  93.40  High 4.48 90.50  High 4.63 94.80
4.75 96.00  High 4.55 91.50  High 4.65 93.90
4.63 90.50  High 4.40 84.90  High 452 8790
4.02  78.60  High 4.05 76.40  High 4.03  77.60
4.10  80.90  High 4.08 83.00  High 4.09 81.90
3.95 7540  High 4.07 81.20  High 4.00 78.00
450  96.10  High 4.26 84.40  High 439  90.90
4.63 95.20  High 4.33 85.80  High 449  91.00
448  92.10  High 4.19 81.10  High 435 87.00
396  76.20  High 3.66 62.20  Medium 3.82  69.80
344  61.70  Medium 3.45 5190  Medium 3.45 55.60

Degree
High
High
High
High
High
High
High
High
High
High
High
High
High

Medium
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Q15 427 89.6 High 4.19 84.00 High 423  87.00 High

Table 6.

The strength of state and private university students’ overall degree of ICC

State Universities Private Universities  Overall
Degree  Rating Frequency (%) Frequency (%) Frequency (%)
High Between 5 14 93.40% 13 86.70 14 93.40
and 3.68
Medium Between 1 6.60% 2 13.30% 1 6.6%
3.67 and
2.34
Low Between 0 0.00% O 0.00% O 0.00%
233101
Total 15 100% 15 100% 15 100%

To answer research question 1, which stated if there is any difference between state and
private university students’ ICC, Independent Sample T-test was applied since the whole data was
normally distributed. The independent sample T-test results indicated that there is a considerable
significantly meaningful difference between state and private universities’ participants
acknowledgment towards ICC. Comparing the total mean of state (Mean=64.34) with the private
(62.25) universities, the mean differences was also found.

As can be observed from table 7, it can be reported that there is a statistically meaningful
difference between state and private university ELT students’ ICC (P< 0.05). However, the
difference is considerably regarded as a minute because the mean difference is 2.088 from the

statistical analysis. Indeed, from the table, it can be revealed that there is a meaningful, significant
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difference between ELT students from state and private universities. The results from this table

also support the previous findings from the overall means of both state and private university
participants’ intercultural communicative competence. In table 4 and 5, 93.40% of the surveyed
population from state university expressed the most significant agreement towards their ICC,
whereas 86.70% of participants from private universities stated the high agreement towards their
ICC.

Table 7.

The independent Sample T-test results of participants from state and private universities

Item Variables N Mean P(2-tailed)
University Type State 126 64.34
Private 106 62.25
Total 232 0.011"
“P<0.05

It also worth mentioning that only 6.6% of participants from state universities stated the
medium level of ICC while the almost double percentage of participants from private universities
indicated the medium level of ICC. Overall, it can be concluded that there is a statistically
significant difference between private and state universities’ students in terms of their ICC.
Furthermore, this results from the Independent sample T-test also suggested the statistically

meaningful difference between state and private university students’ ICC (P< 0.05).
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To strengthen and find out profound understanding of participants’ ICC, semi-structured

interviews were conducted. There were 10 participants from the state university and the same
number of participants from private universities. Aiming to find out the participants’ overall
degree of ICC, five open-ended questions regarding the sub-scales of ICC were asked. It can be
suggested from qualitative findings that qualitative results also reinforced the findings from the
quantitative findings. The qualitative conclusions and tabulation were given below, and it can be
seen from table 8 and table 9.

Table 8 demonstrated the interview results from state university participants’ ICC. There

99 ¢y

are five sub-scales of ICC, respectively, “interaction engagement,” “interaction confidence,”
“respect for other cultures,” “interaction enjoyment,” and “interaction attentiveness.” Each
question represents one sub-scale of ICC. Interview question 1 represented interaction
engagement, interview question 2 expressed the interaction enjoyment; interview question 3
described respect for other culture, interview question 4 represented interaction enjoyment, and
interview question 5 represented interaction attentiveness.

As can be seen from table 8, state university participants revealed the positive attitude
towards the interview questions. 72% of participants from state university had a positive
acknowledgment towards ICC. However, only 28% of participants showed the average negative
opinions towards the sub-scales of ICC. For instance, interview research question asked the
participants if participants feel when interacting with people from English-speaking countries.
One of the participants replied: “I enjoy interacting with people from the culture of English-
speaking countries. I participate a lot and become talkative. Even though I become a little bit shy,

however, I love to explore more about their culture.” Another interviewee also answered

positively: “I feel happy about this, and I will be pretty participative...”. According to the
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interview notes, there can be seen 36 positive responses, while the other 14 responses were

negative. For instance: one of these participants replied, “I don't think I am participative enough.
Because I am shy, and the thought of not being able to speak perfectly scares me.”

As for the interviews conducted for private university participants, the overall degree of
participants’ ICC was significantly higher. In table 9 below, most participants showed positive
attitudes towards their ICC. There were 64% of participants who replied to the interview
questions positively. 36% interviewees believed they were not interculturally communicative
enough. For instance, one of these private university candidates responded positively, “I feel
confident about interacting with English-speaking countries people...”. Other participants from
private university also replied positively, “Very self-assured. Because what can happen...”. Some
negative comments about the sub-scales of ICC were also found in this interview. One of the
participants also replied negatively to questions: “I generally don't feel self-assured because of
my anxiety...”. Moreover, one of the other participants also answered, “I do not think I am pretty
sure of myself during the interaction because I do not believe I manage the English language
pretty flexible...”.

To sum up, both state and private university participants revealed significantly strong
attitudes towards their ICC.

According to the analysis from this interview notes and frequencies of positive and
negative responses from table 8 and table 9, it can be clearly said that state university participants
showed considerably higher ICC. To illustrate, just over 70% of participants from state university
held a positive attitude towards their [CC, whereas the frequencies of definite answers from
private university participants were just below 65%. For private university participants, there

were 36% of participants gave negative responses to the interview question; however, the



frequencies and percentage of negative replies from state universities far under the private

university participants.

Table &:

State university interviews analysis (PR=positive Responses, NR=Negative Responses)
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Interview Questions

Q1: How participative do you feel when
interacting people from cultures of

English-speaking countries? Why?

Q2: How self-assured you feel when
interacting with people from English-

speaking countries? Why?

Q3: How can you show your admiration
to the people from English-speaking

countries? Why?

Q4: How delightful you feel when you
interact with people from cultures of

English-Speaking countries? why?

N

10

10

PR(N) (%)

6 60%
6 60%
7 70%
9 90%

NR(N) (%)

4 40%
4 40%
3 30%
1 10%
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Q5: How observant you feel when you 10 8 80% 2 20%
interact with culturally distinctive people

from English-speaking countries? Why?

Total 100 36 72% 14 28%

Table 9.

Private university interview analysis (PR=positive Responses, NR=Negative Responses)

Interview Questions N PR(N) (%) NR(n) (%)

Q1: How participant do you feel when 10 5 50% 5 50%
interacting people from cultures of English-

speaking countries? Why?

Q2: How self-assured you feel when 10 5 50% 5 50%
interacting with people from English-

speaking countries? Why?

Q3: How can you show your admiration to 10 6 60% 4 40%
the people from English-speaking countries?

Why?
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Q4: How delightful you feel when you 10 7 70% 3 30%
interact with people from cultures of

English-Speaking countries? why?

Q5: How observant you feel when you 10 9 90% 1 10%
interact with culturally distinctive people

from English-speaking countries? Why?

Total 10 32 64% 18 36%

The qualitative findings were in line with the quantitative results found in this research.
The independent sample T-test results of state and private university students’ ICC also
supported these qualitative findings. In these quantitative findings, it suggested that there was a
statistically meaningful difference between state and private university students’ ICC (p< 0.05).
In these qualitative findings also indicated that the participants from state universities showed a
significant higher ICC.
4.4. The second research question

The second research question is, “Do state, and private university participants’ gender,
native language, and participants’ overseas experience demonstrate any difference in terms of
participants’ ICC?”. The second research question aimed to investigate the state and private
university ELT students’ ICC in terms of their gender, native language, and participants’ overseas
experience. To answer research question 2, Mann-Whitney U test and independent-sample T-test

were applied.
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It can be seen from table 10 that English teacher trainees from state universities indicated

a significantly meaningful results in their gender, and their overseas experience. As taking state
university students’ gender into consideration, it can be reported that female and male
participants’ ICC demonstrated a significant difference (P< 0.05). Even though the female
participants outnumbered the male students, male participants showed a higher degree of ICC.

In terms of participants’ overseas experiences, it can be put forward that participants who
had overseas experience or staying in foreign counties experience showed higher ICC than those
who had no any overseas experience (P< 0.05). However, participants’ native language did not
demonstrate any statistically significant difference in terms of their ICC (Sig.> 0.05).

Table 10.

State university participants’ ICC in terms of their gender, native tongue, and overseas

experience.
Descriptive Statistics Mann-Whitney U Test
ICC Mean No. Std. Deviation P(2-tailed)
Gender
Female 58.80 88
Male 74.38 38
Total 64.33 126  5.50 0.028"
Native Tongue
Turkish 62.35 111
Non-Turkish 52.95 15

Total 64.34 126 5.50 0.400
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Overseas Experience

Yes 70.33 54

No 57.42 72

Total 64.33 126 5.50 0.048"
"P< 0.05

The table 11below illustrated the private university English teacher trainees’ ICC in terms
of their gender, native language, and their overseas experiences. The data from gender explain
that there is no statistically significant difference between female and male ELT students’
intercultural communicative competence (p > 0.05). Examining participants’ native language, it
can be reported that there is a statistically meaningful difference between Turkish and non-
Turkish language speakers. It is apparent to observe from the table that Turkish language
speakers hold a slightly higher mean in comparison with those of non-Turkish speakers (P<
0.05). When it comes to the private university ELT students’ overseas experience, it can be
suggested that private university ELT students’ ICC did not show any statistically significant
difference in terms of their overseas experience (P> 0.05).

These tests revealed comparative findings related to replying research question 2. From
both state and private university ELT students’ ICC, it can be concluded comparatively that state
and private university participants’ ICC differ in some variables whereas it hardly ever showed
any difference. First of all, state university participants’ intercultural communicative competence
showed statistical differences in terms of their gender and overseas experience (P< 0.05).

To illustrate, male ELT students from state universities demonstrated considerably higher

ICC than those of females. Moreover, state university ELT students also showed the meaningful
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statistical difference in terms of their overseas experience, which indicated that participants who

had overseas experience hold significant higher ICC than those with no overseas experience.

Comparatively speaking, ELT students from private universities showed no statistical differences

in terms of their gender and overseas experience.

Second of all, while state university ELT students showed no statistical difference in

terms of their ICC, the ELT students from private universities demonstrated the meaningful,

statistically significant difference, which supported that Turkish language speakers illustrated

slightly higher ICC than those of non-Turkish language speakers.

Table 11.

Private university participants’ ICC in terms of their gender, native tongue, and overseas

experience.
Independent Sample T-test
ICC
M Std. D df t P(2-tailed)
Gender
Female 62.70 7.08 64
Male 61.55 6.57 42
Total 106 845  0.393
Native Tongue
Turkish 63.13 6.15 91
Non-Turkish 56.87 8.66 15
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Total 106 2.690 0.016*

Overseas Experience

Yes 62.81 6.79

No 61.70 6.97

Total 106 0.826 0.411
*P<0.05

Taking the quantitative research results into account, it can be concluded that state
university ELT students’ gender and overseas experience showed statistically meaningful
differences, whereas there was no statistically significant difference found between state
university participants’ native language. However, private university ELT students’ native
language showed a statistically significant difference between groups, while no statistically
significant difference was found between private university ELT students’ gender and overseas
experience in terms of intercultural communicative competence.

Considering the answers of a semi-structural interview, this qualitative data also
supported the quantitative data with respect to participants’ overseas experience and their native
language in both state and private university ELT students’ case. As for state university
participants, for instance, one of the state university participants stated the importance of
communicating with foreigners in the target context. For example, the interviewee said: “The
most effective way of these is speaking English with a foreigner. Thus, interaction with foreigners
should be increased as far as possible.” Other participants in the interview also suggested the
importance of communication in the English context, and the participants said: “I feel like I can

speak with an English speaker in a more comfortable way than I speak with a Turkish friend of
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mine.” There is also another candidate stated the significance of communication in English-

speaking context. The participant replied: “...But a native speaker may make me feel more self-
assured because they never judge you because of your mistakes..."” .

However, negative comments about engaging in the conversation in English were also
found from the ELT students’ answers. For instance, there was a participant who suggested the
insignificance of overseas experience. One participant suggested: “...but I preferred to stay silent
because I had not had enough self-confidence....”. One of the other participants also said:
“...especially, when it comes to an English-speaking culture which is mainly built on
colonization, it makes you feel wrong about their culture...”.

To sum up, it can be clearly stated that these qualitative research findings and quantitative
research findings were in line with each other. Both participants from private and state universities
expressed the highly ICC in the interview and suggested some reasons behind their replies. Most
participants believed that overseas experience was necessary, specifically interacting with someone
from the target culture in the target language context even though the small number of participants
expressed disagreement due to the historical, political, personal reasons.

4.5. The third research question

The third research question is” Do the state and private university participants’ age,
proficiency in English, learning English experiences, the ELT students’ university grade
demonstrate any difference in terms of participants’ ICC? *“. The third research question
attempted to investigate the difference between state and private ELT university students’ ICC in
terms of their age, proficiency in English, learning English experiences, and their university

grade. In order to find out the answer to research question 3, Kruskal-Wallis Tests and One-way

Anova Tests were conducted.
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As can be seen from the table 11 and 12, it can be interpreted that state university ELT

students’ ICC demonstrated statistically significant differences in terms of their age, proficiency,

and their university grade (P< 0.05). Interpreting the findings from state university students’ I[CC

in terms of their age, the participants who are above 30 years old produced the significantly

higher mean (Mean=95.53) than those of other age groups. Meanwhile, the lowest ICC can be

seen among the participants who are under the age of 18, with the least mean score

(Mean=49.45). However, the private university ELT students’ ICC did not demonstrate any

statistical difference between groups in terms of their age (P> 0.05).

Table 12.

State university participants’ ICC in terms of their age, proficiency in English, learning English

experiences experience, and the grade.

ICC

Age (years)
Under 18
18-25

26-30
Above 30
Total
Proficiency
Intermediate

Upper-
intermediate

Advanced

Descriptive Statistics

Mean

49.45
62.92
57.33
95.53
64.34

38.19

56.73

70.64

No. SD

97
12

126 0.633

46

72

Kruskal Wallis Test

P(2-tailed)

0.048*
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Total 64.34 126 0.616 0.017*
Learning English

experiences

1-4 years 21.00 2

5-8 years 47.57 9

9-12 years 66.90 56

13 years 64.14 59

Total 64.34 126 0.688 0.176
University grade

Second grade 10.75 2

Third grade 72.22 48

Fourth grade 59.38 76

Total 64.34 126 0.526 0.019*
*P < 0.05

It can be reported that there is a statistically meaningful difference among groups of state

university students’ ICC in terms of their proficiency in English (P< 0.05).

It can be concluded that the more advanced proficiency in English the participants have,

the higher degree of ICC the participants demonstrate. To explain, the participants with the

advanced proficiency showed the highest mean score (Mean= 70.34) compared to those of lower

proficient ELT students (Mean = 38.19). The similar findings can also be found amongst the ELT

students from private universities. The highest ICC can be seen in advanced proficient speakers
of English (P< 0.05).
On the subject of state university participants’ ICC concerning their university grade, it is

found that the higher grade in English language departments showed the considerable higher
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degree of ICC. For instance, state university ELT students who study in the third grade

(Mean=72.22) showed considerable higher mean than those from second grade (Mean=10.75). It
is also surprising to note that the fourth graders showed less significant degree of ICC (Mean=
59.39) than the third grade.

Compared to state university ELT students’ ICC with those of private university
students’, it can be seen that fourth graders showed the highest degree of ICC than those of lower
grades at universities. From state university students’ findings, it can be noted that third graders
possessed the lowest degree of ICC than other groups, which can be completely opposite to the
findings of state university ELT students’ university grades.

From table 13, it can be suggested that there are statistically significant differences among
private university ELT students’ ICC in respect of their grades at university. From the table, it
can be said that the statistically meaningful differences can be found between private university
3 grade groups and 4" grade groups. The statistical difference is significant (P< 0.05). The
conclusion can be drawn upon the obtained the findings from the study. Broadly interpreting, first
of all, statistical findings suggested that state university English teacher trainees revealed a
statistically significant difference in terms of their gender and overseas experience whereas the
English teacher trainees from private universities showed no difference in terms of the variables
in question.

However, participants from private universities showed the significant difference with
regard to their native language whereas the participants from state universities indicated no
differences in respect of their native tongue.

Second of all, it is clear that either state universities or private university participants’

ICC differ in terms of their proficiency and their university grade. State university student’s ICC
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showed statistical meaningful difference while the private university participants’ ICC showed no

difference in terms of their age. No significant difference can be found in terms of learning
English experiences variable in both state and private university participants.

By the conclusion of the quantitative data, it can be reported that age, proficiency, and
participants’ university grades showed statistically significant difference between groups in state
university context, meanwhile, proficiency and university grades of private university
participants also revealed the statistically significant differences between groups.

To illustrate, the more the participants aged, the more ICC the participants demonstrate.
For proficiency, it can be said that the more proficient the participants are, the more
interculturally competent the participants are. And participants’ ICC was showed considerable
higher degree with the passing grades, which means the highest grade the participants are, the
higher ICC the participants poses.

After interviewing 10% of ELT students as to the sub-scales of ICC, it can be suggested
that proficiency is one of the main contributors to improve participants’ ICC. One of the
participants said: “...But now I feel more powerful myself to have a conversation with a native
thanks to the lesson I took when I was at university Advance Speaking...". There was another
participant also said: “...Normally I feel shy due to the fact that I do not trust my English
proficiency. I am afraid to speak something wrong about bot my and target culture”. Another
participant reply was worth mentioning. The participant said: “Because what can possibly
happen when I' m talking to some girl from Australia. As long as it is not a_ formal meeting, I will
not start a war due to my poor English”. As can be seen from these interview notes, it can be
understood that proficiency is important, the more proficient the students are, the higher ICC they

reveal. There was another participant also suggested the importance of practice in order to engage
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in intercultural conversation with people from target culture. For instance, the participant

suggested: “...After the practice that I had during my lessons and improving my English, I feel
more self-assured while speaking with the natives. Because I know that I can be able to
communicate with them and explain myself without thinking so much...”. Thus, these replies
suggested how important the proficiency is in order to establish successful intercultural
communication with people from different cultures.

Some participants from both state and private universities stated some negative comments
about effect of proficiency in intercultural communication. One of the participants stated: “.../
am kind of shy and the thought of not being able to speak perfectly scares me...”. One of the
participants also suggested that proficiency is also important for ICC. The participant said: “... /
do not believe I manage English language pretty flexible. For this reason, I may probably deliver

what I intended to deliver incorrectly...”.
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Private university participants’ ICC in terms of their age, proficiency in English, learning English
experiences experience, and the grade.

ICC

Age (years)
Under 18

18-25
26-30
Above 30

Total

Proficiency
Pre-intermediate

Intermediate

Upper-intermediate
Advanced

Total

Learning English
experiences

1-4 years
5-8 years

9-12 years

13 years

Descriptive Statistics

Mean

55.67

62.86

62.08

59.82

62.25

63.45

57.69
61.87

64.35

62.25

62.38

59.33

62.55
62.32

No.

79

13

11

106

12

16
38

40

106

13

40
47

SD

4.72

6.17

8.90

8.79

6.87

8.65

6.98
6.06

6.17

6.87

8.39

5.68

7.11
6.47

One-way Anova Tests

Group
Statistics

les|
o
gl

Mean 2

Between

Groups 74.970

Within

Groups 46.450

Total 1.614 0.191

Between

Groups 159.040

Within

Groups 42.848 3.71

Total 0.007*

Between

Groups 18.367
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Within
Groups
Total 106 6.87 Total 48.130  0.382 0.766
University grade
First grade 61.00 9 6.06 Botween
Second grade 6208 49 641 Groups 148.159
Third grade 59.29 21 6.27
Fourth grade 6526 27  17.50 \(}Vrﬁ;ns 44305
Total 6225 106 6.87 Total 334 0.022°
(*P<0.05)

It is also very interesting to note that some participants from both state and private
universities stated that there were some essential aspects which also claimed to be influential
contributors to ICC. To illustrate, some participants validated that body language, mimics, and
even the gestures during the interaction were also very important. For instance, one of the
participants said: “... Words are significant, yet body language, gestures are as important as the
language itself...and during the intercultural communication...”.

It is also worth mentioning that some participants from both state and private universities
also suggested that they were of the contrary opinion towards the culture of English-speaking
countries due to the political reasons when it came to intercultural communication. For instance,
one of the participants argued the reluctance in intercultural communication due to the
colonization of these English-speaking countries. To be specific, one of the participants replied:
“...L am a person who is often inclined to discuss sometimes sensitive talking... when it comes to

an English-speaking culture which is mainly built on colonization, it makes you feel wrong about

their culture”.
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It should also be mentioned that another interviewee also expressed the disappointment

towards the ICC because of the polluted information caused by social media. The participant may
believe that racial discrimination and Sinicization of western culture in the press impacted his

attitudes towards intercultural communication. For example, the interviewee said: “...not at all,
due to the lack of interaction of being fascists, racist and highly misinterpreted by the media...”

It is also very noticeable in this interview that using formal and informal language may
even one of the contributors who could affect the participants’ ICC. To illustrate, the participant
said: “Broken sentences, negative statements, vulgar slang makes your thoughts and mind awful.
Therefore, I am observant either I speak English or Turkish”. It can be observed how the native
speakers of the language used by people in the target culture might also be a significant
contributor to participants’ ICC.

There is also another non-neglectable contributor which aroused during the interview
session. It is noted from the interview that anxiety could be the possible reason why some
participants held negative attitudes towards intercultural communication. Feeling anxious or
worried about establishing successful communication also caused some interruption to the ICC.
For instance, one person responded: “I am shy, and the thought of not being able to speak
perfectly scares me.” The contributor mentioned above also supported by the reply of another
participant: “I was feeling a bit nervous and thinking that any error should not occur during the
conversation.”

By way of the conclusion of the findings of the study, it can be concluded that both state
and private university participants demonstrated the highest degree of ICC. Firstly, it can be

suggested that state university participants showed slightly higher ICC than those of private
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university students. The qualitative data also are in line with this quantitative data. In qualitative

findings also revealed state university participants have slightly higher ICC.

Secondly, it can be reported that gender, participants’ overseas experience revealed
meaningful statistical significance between the groups in state universities, whereas native
language showed a statistically significant difference between groups in private universities. To
illustrate, males in state universities showed considerably higher ICC than the female
participants. Those who had overseas experience demonstrated significantly higher ICC than that
of those who had never been abroad. For participants from private universities, native Turkish
language speakers also showed slightly higher ICC than those non-Turkish language speakers.

Thirdly, it can be summarized that state university participants’ age, proficiency in
English and university grade showed significant, the meaningful difference among groups while
private university participants demonstrated the statistically significant difference in terms of
their proficiency and university grades. To explain, the older the participants are, the higher ICC
they show in state universities, whereas no statistically meaningful difference was found in terms
of age in private universities. When taking participants’ proficiency in English into account, the
participants from both state and private universities demonstrated a statistically significant
difference in terms of their ICC. It can be said that the more proficient the participants are, the
higher the ICC they revealed. For participants’ university grade, it can be reported that
participants from both state and private universities showed a similar trend in terms of their ICC.
For instance, the higher grades the participants study, the higher the ICC they possess.

To sum up, not only the quantitative findings but also the qualitative findings were in

line, and both supported each other. It is also worth mentioning that some new trends and
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contributors were found after the semi-structured interviews. To explain, social media, news, and

even political aspects could be the contributor or influential factors for participants’ ICC.
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CHAPTER 5

DISCUSSION

5.1.  Introduction.

First of all, this chapter provides the discussion of the findings and results that have been
gathered through qualitative and quantitative results. Then it also aims to find answers to the
research questions and presents the conclusion of the study along with the recommendations for
further studies.

The principal purpose of this study, first of all, was to investigate the state and private
university ELT students’ ICC in order to compare the difference of their ICC on the overall scale.
Second of all, state and private university ELT students’ ICC were compared in order to obtain
the comparative result in terms of their age, gender, university types, native tongue, participants’
proficiency in English, learning English experiences, the present grade the students at, and their
overseas experience. In this study, not only is the quantitative data, but also qualitative data were
used to generate the optimum research findings from both state and private university
participants.

As the means of data collection and data analysis, the ICC Scale questionnaire was used
to obtain quantitative data. With regard to the collection of qualitative data, state and private
universities students were interviewed through employing semi-structured interviews as the data
collection instrument.

In this chapter, the findings of each research question were presented in detail along with

the limitation of the study, the consistency or inconsistency of this results with the previous
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research results in literature, the recommendations of the future studies and pedagogical

implication were exhibited with the support of research findings and conclusions.
5.2.  Discussion of Findings with relation to research questions

The current research tried to find answers to the following research questions;

1. What are the overall degrees of state and private university students’ ICC and are there
any difference?

2. Do state and private university participants’ gender, native language and participants’
overseas experience demonstrate any difference in terms of participants’ ICC?

3. Do the state and private university participants’ age, proficiency in English, learning
English experiences, the grade the participants in demonstrate any difference in terms of
participants’ ICC?

5.3.  State and private university students’ overall degree of ICC

This first research question aimed to elicit the overall degree of state and private
university students’ ICC and whether the state and private university students’ ICC showed any
statistical differences.

To analyze the participants’ overall degree of ICC, descriptive statistics were conducted
for the calculation of means and frequency of agreement of both state and private university
participants. Furthermore, Independent Sample T-test was performed to compare the mean
differences between state and private university ELT students’ ICC due to the normal distribution
of data. According to the results of descriptive statistics, it can be drawn to the close that both
state and private university ELT students demonstrated higher level of ICC, which can be
supported by the frequency and overall percentage of agreement from the state and private

university ELT students.
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Concerning the findings of state university participants, 93.40 percent of research

population expressed higher regard towards ICC. However, only 6.6% of participants showed the
medium level of ICC. In respect of the case of private university ELT students’ ICC, it can be
reported that 86.70% of participants replied with the high level of ICC whereas 13.30% of
participants showed a medium level of ICC. It can be summarized from the findings of
descriptive statistics that state university participants have a slightly higher degree of ICC than
the ELT students from private universities.

By comparison with state and private university students’ intercultural communicative
competence, it can be suggested that statistical difference was meaningful between state and
private university students’ ICC (p<0.05).

By way of conclusion, it is obvious to report that both state and private university
students showed the higher degree of ICC, and state university students’ ICC is slightly higher
than those of private universities according to research findings and statistical results.

These results share many similarities with the results from previous studies found in the
literature. Many studies in the previous literature found the high competence or strong positive
attitudes of English language learners towards ICC (Altan, 2018; Atay, Camlibel, & Kaslioglu,
2009; Caliskan, 2009; Devrim, 2006; Giiven, 2015; Karakas , 2013; Prodromou, 1992;
Stepanoviene, 2011; Wang & Yu, 2008; Xiao & Petraki, 2007;). In this study, the identical
results of having a higher level of ICC from both state and private university students were
found.

However, these findings related to research question 1 failed to validate the results of
some studies found in the literature (Kahraman, 2008; Jabeen & Shah, 2011; Wu, Fan, & Peng,

2013). Those studies which failed to substantiate these findings relate to the political or
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psychological features of participants. For example, Karaman’s study was unable to find a precise

degree of ICC, and participants overall degree of ICC remained ambiguous. The awareness was
raised why this study produced opposite results from these studies mentioned above. The most
probable reason as to why these studies indicated the negative or low level of attitude towards
ICC might be the authors’ concentration on the different spectrum and perspective while
investigating ICC. For instance, Jabeen’s study found out that politicians’ constant interference or
overprovoked attitudes may have resulted in influencing language learners’ ICC in unfavorable
ways (Jabeen & Shah, 2011). Wu and Peng’s study also did not wholly disapprove this finding
even though the participants showed a low level of ICC. Moreover, the participants in Wu and
Pengs’ study may unconditionally be conscious of the importance of ICC despite the unfavorable
attitudes towards statistically (Wu, Fan, & Peng, 2013).

The qualitative findings also supported the quantitative findings in this thesis study.
According to the findings from the qualitative research, it can also be said that students from both
state and private universities shared similar significantly higher ICC. 72% of participants from
state university showed a substantially higher degree of ICC while the participants from private
universities also showed a higher degree of ICC by 64%. By conducting a content analysis on the
interview notes, it can be illustrated that state university participants’’ ICC is considerably higher
than the participants from private universities. Thus, these qualitative and quantitative findings
are in considerable agreement.

To sum up, these findings are consistent with the considerable amount of studies found in
the literature. The consistency concludes that this study and conclusions are valid and
commensurate with the fundamental findings and results in the literature. Furthermore, these

research findings also suggest that state university ELT students’ ICC can be slightly higher than
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the students’ ICC in private universities. The possible reasons could be the direct exposure of

foreign culture through the university lecturers’ high level of ICC, and this might be because their
lecturers have received their postgraduate degrees overseas. Thus, participants from both state
and private universities might have been exposed to the foreign cultures and different norms and
values of English-speaking countries by the influences of their academic lecturers. The other
possible reason might be the use of social media. Some participants suggested the social media is
also one of the influential factors in developing intercultural communicative competence.
Engaging in social media also contributes to the students’ ICC because the 21st century and
extensive use of social networks and media could be the reason for being exposed to a foreign
culture.

5.4. State and private university students’ ICC in terms of gender, native tongue, and
overseas experience

This second research question aimed to investigate if there is any significant difference
between state and private university ELT students’ ICC regarding to their gender, native
language, and overseas experience. In order to elicit the difference of participants’ ICC, the
intercultural communicative scale was performed, and semi-structural interviews were
administrated.

The results demonstrated that statistically significant differences were found among the
participants from both state and private universities. First and foremost, state university ELT
students’ gender, overseas experience indicated the meaningful statistical difference in terms of
ICC (p < 0.05), however, native language failed to demonstrate any statistical difference (p >

0.05).
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For a state university case, it is surprising to note that male participants revealed much

higher ICC than female participants even though the female participants outnumbered the male
participants. For state university students’ overseas experience also confirmed that students
having overseas experience showed more favorably higher ICC than those with no any overseas
experience. However, no statistically meaningful difference was found as to state university ELT
students’ ICC in terms of their native tongue.

In terms of private university students’ ICC, it can be reported that slightly significant
difference was found between Turkish and non-Turkish language speakers (p> 0.05). This may
be due to the fact that Turkish speaker participants’ number is much higher than those of non-
Turkish speakers. However, private university students’ ICC did not demonstrate any statistical
difference in terms of their gender and overseas experience.

What has been found from the study, state university participants’ ICC differs in terms of
their gender and overseas experience, whereas private university students’ ICC demonstrates the
statistical difference in terms of their native tongue.

The findings of this study substantiate with the results found in the literature. Uzum’s
findings corroborated identically with these findings in terms of participants’ gender. Uzum
indicated that female participants showed more indifferent attitudes towards ICC, whereas male
participants showed a much higher degree of ICC. Uzum concluded the reason as the female
participants demonstrated more reluctant attitudes towards foreign or dissimilar culture due to the
cultural norms existed in their home culture (Uzum, 2007). These findings also suggested that
female participants showed the less considerable perception of ICC. There are also some studies
found no consistency with these findings, which implied no statistical difference was found

between participants’ ICC in terms of their gender (Caliskan, 2009; Giiven, 2015).
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A numerous number of studies testify this findings that participants’ ICC showed

significant difference in terms of their overseas experience (Carlson, 1990; Williams, 2005;
Shaftel & Ahluwalia, 2007; Xiao & Petraki, 2007; Hismanoglu, 2011; Stepanoviene, 2011;
Karakas, 2013; Soria & Troisi, 2014; Bloom & Miranda, 2015). To explain, the participants in
Karakas’s study indicated that spending time overseas is the essential factor to increase ICC.
Xiao and Petraki also suggested that exchange programs provided students with opportunities to
be engaging in intercultural activities and improve their preference and enthusiasm in terms of
ICC. Higmanoglu also indicated that a significant increase in I[CC was found among those of
staying in foreign countries longer. The findings of Soria and Toisi’s study are also
commensurate with the results of this study. There are also a few numbers of studies found in the
literature, which suggested no difference between participants who had overseas experience and
those without being abroad experience (Bean & Boffy-Ramirez, 2017).

It is worth mentioning that no studies in the literature have taken participants’ native
language into their consideration of research. Therefore, these findings in terms of participants’
native language would be the first result in the literature. These research findings indicated that a
slight difference was found between participants who speak the Turkish language than those who
speak the non-Turkish language.

By way of conclusion, these significant findings are consistent with the findings in the
literature. Stating that female participants showed a low level of ICC than male participants is an
example. It also indicated that participants’ ICC increases significantly by exchange programs or
staying overseas. It also suggested that Turkish language speakers are more intercultural

communicative competent than those who speak foreign languages in this context in Turkey.
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The qualitative data also supports the results of quantitative data for research question 2.

Many participants expressed during the interview that speaking to the native speaker and only
speaking to Turkish friends may change their ICC. As mentioned in the previous findings section,
the native language is also one of the contributing factors to ICC. For participants’ overseas
experiences, some participants also supported that being lack of opportunities to talk to native
speakers and going to other countries are also the factors to impact their ICC. From the point of
qualitative and quantitative data, the study results produced the sound results to support the
research questions.

5.5. State and private university students’ ICC in terms of age, proficiency in English,
learning English experiences experience, and university grades.

Research question 3 intended to explore the statistical difference of students’ ICC in
terms of their age, proficiency in English, learning English experiences, the grade the participants
in. Due to the non-normal distribution of the data, Kruskal Wallis Tests were conducted to elicit
the participants’ ICC in terms of their age, proficiency, and the university grade. For private
university participants’ ICC, One-way Anova Tests were administrated for identifying the
difference between private university students’ ICC.

The statistical test results demonstrate the several meaningful difference between groups
for state university participants. As to the ICC of state university students, statistically significant
differences were identified in terms of age, participants’ proficiency, and their university grade at
present.

The statistical results of state university case indicated that there are meaningful
differences among the different age groups. State university participants aged above 30 years old

showed the highest ICC than those of other age groups. The least agreement to ICC was the age
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group of under 18 years old. The finding above disagree with the finding of the study performed

by Caliskan, who found that the younger the participants are, the highest ICC they demonstrate
(Caliskan, 2009). The result of this study was probably because participants develop more
cultural sensitivity, attentiveness, enjoyment, and confidence as their experiences grow.
However, no significant differences were found among the private university participants in
terms of their age.

As far as the participants’ proficiencies are concerned, the statistical findings suggested
that the participants with a high level of proficiency in English revealed a higher level of ICC in
both state and private university case. The overall results confirmed that the higher proficient the
students have, the more ICC the participants possessed.

According to the participants’ ICC with regard to participants’ university grade, it can be
claimed that the higher grade they are in, the higher level of ICC they demonstrated. It can be
said from the findings that the highest ICC can be shown by senior students from the state
university. Private university participants followed similar results as the state university
participants. The graduate grades demonstrated the highest level of ICC in private university
findings. These findings are mainly consistent with the findings in the literature (Prodromou,
1992; Koike, 1996; Carrell, 1984; Takahashi & Beebe, 1987; Trosborg, 1995). These citations
are all in an agreement of the findings that language learners’ ICC increase significantly along
with the improvement of the learners’ proficiency in English. However, some studies disagree
with these findings of participants’ proficiency and their ICC (Gtiven, 2015; Hismanoglu, 2011).

It is also shown that state and private university students’ ICC did not differ concerning
their learning English experiences in both state and private university findings. It is also worth

mentioning that no research in literature addressed the investigation of examination concerning
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participants’ learning English experiences and their university grades. This research once again

reaffirms that the higher classes the participants are in, the more interculturally competence the

participants are.
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CHAPTER 6

CONCLUSION

6.1.  An overview of the study

The current study preliminary focus on the comparison of state and private university
students’ ICC. This study showed significant differences from the other studies found in the
literature with the comparative analysis in terms of the age, gender, native tongue, learning
English experiences experience, English proficiency, oversea experiences, university grade and
so on. According to the research questions, it was aimed to investigate the meaningful statistical
difference between the participants’ overall degree of ICC.

Consequently, the comparative analysis within the group and between groups was
conducted to enlighten the research questions. Finally, the semi-structural interviews were
conducted to figure out the profound and potential reasons why the quantitative data showed
differences statistically. The number of participants in the research was 232, and there were 126
state university participants and 106 private university students. For the interview section, there
were 20 students, namely 10 participants from a state university and ten from private universities.
SPSS 24 was conducted to analyze the quantitative data, and semi-structured interviews were
performed for understanding further of the quantitative data.

Mixed method approach was conducted to investigate further and combine the
quantitative and qualitative data for supporting the answers to the research questions. Due to the
data have been collected via tests and interviews, the study concluded the discussion of findings
and results. In this conclusion chapter, the study was completed through the final statements,

answering the research question by combining quantitative and qualitative data findings and
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results. In this chapter, the conclusion was demonstrated along with the limitation of the study

and implication for future studies.
6.2. Conclusion

The current study was aimed to elicit state and private university students’ ICC
comparatively in terms of gender, native tongue, overseas experience, participants’ proficiency in
English, learning English experiences, their university grade and their current age. Therefore, the
results provide researchers and language practitioners with valuable pedagogical implications.

In the beginning, the findings of the current study revealed that state and private
university students’ ICC differ in terms of several factors such as gender, native tongue, and their
overseas experience. That being the case, language practitioners and language instructors might
take these elements into their consideration while they intend to integrate these primary skills in
second language education with teaching ICC in language classrooms.

Over the above that, language learners’ proficiency in English, age, university grade, and
learning English experiences also necessitate the emergence of considering these factors in
delivering language practice and language education. Not only may these findings benefit the
language learners, but it may also place high importance for teachers to offer insights into
delivering cultural or intercultural contents in language education.

By way of concluding, the present study serves as the mixed method research for eliciting
the participants’ ICC from a different perspective. Several new findings were found, and these
findings of this study are in a great agreement with the previous literature. The results of the
current research are valid and significant for this own context which includes state and private

university participants concerning their ICC. Once again, this present study hardly
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overgeneralizes the whole bigger picture in Turkey. Therefore, more studies necessitate being

administrated to obtain more generalized results.

The current study was instrumentally significant for the existing literature, not only, by
conducting the research using the mixed method, but also approached the participants’ ICC
comparatively. Since, numerous researchers failed to address the participants’ native tongue,
university grade, learning English experiences, most importantly, comparatively.

In conclusion, the data of the present study was collected by Intercultural Communicative
Scale and online google form questionnaire as well as the semi-structured interviews with some
participants of this study. The significant findings of this study were that state and private
university students’ ICC differ in terms of their gender, overseas experience, and their native
tongue. Moreover, the participants’ ICC also demonstrated the difference in terms of their
proficiency, age, and their university grade.

6.3. Limitation of the study

Even though, the current study can be considered as the implication for the language
practitioners and language instructors to incorporate their communicative language teaching with
intercultural communicative language teaching to increase the language learners’ awareness and
consciousness towards the host culture or the culture of the target foreign languages.

According to the results and findings of this study, there are several recommendations for
future research. Initially, it is suggested to investigate the geopolitical aspects which may affect
the language learners’ ICC. This study also only concentrated on the students of formal
education. Therefore, the comparative studies as to the participants’ formal and non-formal

education and their differences concerning their ICC could be investigated broadly. Furthermore,
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the influences of the home culture on the language learners’ intercultural cultural communicative

competence could also be examined on a large scale to obtain more generalized results.

Another limitation of this study could be the number of participants. There were 232
participants from private and state universities, including more participants and expanding the
scope of the research could produce valid results for the study.

The limitation to be noticed might also be increasing the number of participants for a
semi-structured interview to analyze the profound reasons and potential contributors who might
be the influential factors for ICC. Due to the limitation of this study, only 20 participants were
included in this research, increasing the number of interviews may provide researchers more
illustration to investigate the degree of ICC.

Last but not least, the noticeable limitation of this study concerns the number of
participants in terms of their demographic information, such as their age, proficiency, and
university grade. Due to the potential limitation, it is found difficult to equalize the number of
participants in terms of features as mentioned earlier. Equalizing the number of participants in
terms of the factors as mentioned above, could yield more sound results.

For participants’ proficiency in English, it was asked the participants to check the correct
proficiency they believed they were, some participants’ response were found unreasonable due to
the fact that the students in Departments of English Language Education couldn’t be lower
proficiency since the most of the participants’ required or elective courses were taught in English.
Thus, conducting a proficiency test before carrying out similar research to check the participants’

current level of proficiency could be preferable.
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6.4. Implication for future research

As for the implication for future research, it can be proposed that some critical features
could be involved in the study. According to the qualitative data, many participants expressed the
impact of using social media on ICC. Thus, first of all, the frequency of using social media and
the difference between various groups of social media users’ ICC could also contribute to the
literature.

Second of all, the impact of the history and its impact on ICC could also be investigated
because some participants demonstrated the negative acknowledgment due to the uneven
historical events between their history and the history of the target culture.

Thirdly, some participants suggested that their I[CC could be affected by the feeling of
anxiety and personality. The relationship between stress, motivation, and ICC, and the impact of
each these topics could be the significant implication for future studies.

Lastly, this present study only approached the language learners’ ICC, but it might fail to
address the teachers’ ICC. Therefore, a comparative study between language teachers and

language learners’ ICC could be performed in future studies.
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