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Ozet

Bu calismanin amaci, hizmet 6ncesi dgretmen egitiminde (HOE) 6gretmen adaylarinin gesitlilik
iceren gruplarda Ogretime hazirlanma siirecini ve 6gretmen adaylarinin bu sireci etkileyen ideolojik
inanglarini incelemektir. Calisma nitel fenomenoloji olarak tasarlanmis ve galismada ideolojik inanglar ve
cesitlilige hazirlanma olgularinin 6gretmen adaylarinca nasil deneyimlendigine odaklaniimistir. Maksimum
cesitlilik ve kritere dayalilik prensipleri ile belirlenen alti katilimei bir HOE programinin son sinif égrencileridir.
Cahismada veriler yari yapilandiriimis gorisme formunun kullandigi bireysel gériismeler yoluyla toplanmistir.
Katihmcilarin fikirlerini daha kapsamli ve somut olarak ifade edebilmeleriigin goriisme sorulari siyaset, cinsiyet
ve din ideoloji kategorileri tizerinde kurgulanmistir. Veri analizinde tiimevarimci bir yaklasim iceren geleneksel
icerik analizi temel alinmistir. Kodlar ve temalar veriden Uretilmis, kodlar arasi hiyerarsiler ise strekli
karsilastirmalar sonucunda olusturulmustur. Bulgulara gore, 6gretmen adaylar ideolojik inanglara sahiptir.
Aile, okul ve sosyal cevre bu inanclari etkileyen énemli faktérlerdir. Ogretmen adaylari iiniversiteyi de énemli
bir faktér olarak gosterirken HOE’nin ideolojik inanglarini etkilemedigini vurgulamaktadirlar. Cesitlilige
hazirlanmak konusunda ise katilimcilarin goris ve niyetleri bakimindan umut verici bulgulara rastlanmigtir:
farkli olana saygi, 6gretmenin cesitlilik icin hazirlanmasi gerektigi ve HOE’nin bu hazirliga katki saglamasi
gerektigi gibi gorugsler. Bununla birlikte, 6gretmen adaylarinin gesitlilige hazirlanmasini olumsuz etkileyen agik
ve gizil bariyerlerin oldugu anlagiimaktadir. Bunlar, katihmcilarin saygiyi kosula baglamalari, nétr olma kaygilari
ve derinlerdeki bazi ideolojik inanglarinin farkli olana yonelik olumsuz fikir ve tutum Uretmesi seklinde
siralanabilir. En c¢ok dikkat ceken nokta ise, dgretmen adaylarinin HOE’nin bu bariyerlere iliskin bir roliiniin
olmadigini ifade etmeleridir. Calismanin sonunda HOE’ye iliskin bazi &nerilere yer verilmistir.

Anahtar Kelimeler: Ogretmen adaylari, hizmet &ncesi 6gretmen egitimi, ideolojik inanglar, cesitlilige
hazirlanma, cinsiyet ideolojisi

Abstract

This study aims to examine prospective teachers' ideological beliefs affecting their preparation for
diversity in initial teacher education (ITE). The study was designed as qualitative phenomenology around two
phenomena experienced by prospective teachers in ITE. The participants determined based on the criterion
and maximum variety sampling are six senior students of an ITE program. The researchers collected via
individual interviews with a semi-structured interview form. In the study, the interview questions referred to
political, gender, and religious ideology categories to make participants state their views more
comprehensively and concretely. The data analyzed is based on conventional content analysis in which an
inductive approach takes place. The codes were created from data and hierarchized in a constant comparison
process. Results showed that prospective teachers have ideological beliefs. Family, school, and social circle
seem to be essential factors in building these beliefs. Although the participants indicate university as a critical
factor, they emphasize that ITE does not affect their ideological beliefs. In terms of preparation for diversity,
the participant has promising intentions like respecting diverse individuals; teachers need to prepare for
diversity, and ITE should contribute to this preparation. However, apparent and latent barriers seem to affect
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their preparation negatively: prospective teachers' conditional respect attitude, being neutral concerns and
some latent ideological beliefs on differences, and ITE's current no effect on preparation for diversity. Lastly,
suggestions for ITE and further study are provided.

Keywords: Prospective teachers, initial teacher education, ideological beliefs, preparation for
diversity, gender ideology

1. Introduction

Day by day, the issue of diversity has become more important for large societies and small
communities alike. Although different dimensions of diversity became a hot topic years ago, preparing
teachers for diversity is still one of the crucial aims in the area (Ball & Tyson, 2011; European Union,
2017; Rowan et al., 2021). For this aim, efforts in initial teacher education (ITE) can range from covering
diversity topics as limited parts of elective courses (Acgar, 2021) to having compulsory courses aimed
at preparing for diversity (Valentin, 2006). Even teacher education programs based on preparing for
diversity are available (Yuan, 2018).

1.1. Preparing Teachers for Diversity

A review of research on preparing teachers for diversity in ITE classified these efforts as three
hierarchical dimensions teaching factual information and theoretical knowledge about diversity,
teaching skills, and knowledge to teach diverse students and teach for recognition of and response to
diversity (Rowan et al., 2021). As it can be seen, ITE education provides different opportunities which
can affect prospective teachers' preparation for diversity. However, other factors can affect this
preparation.

Prospective teachers' ideological beliefs about diversity factors like race, class, gender,
religion, ethnicity, and culture are essential in their preparation for diversity (Gay, 2010, Mensah,
2009). Moreover, research shows that teachers' ideological beliefs deeply affect their decisions,
actions, and evaluations in the teaching process (Case & Hemmings, 2005; Knopp & Smith, 2005;
Mensah, 2022; Pajares, 1992). Even these made it necessary to discuss prospective teachers'
ideological beliefs and their possible effects on diversity, but there is more. Despite efforts in ITE, it is
difficult to say that they are adequate in preparing future teachers for diversity (Acar, 2021; Atwater
et al., 2010; Mensah, 2022; Rodriguez & Magill, 2016). It seems that several reasons are raising this
inadequacy. According to Gay (2010), teacher educators, teachers, and prospective teachers do not
prefer to question educational inequalities and injustice based on diversity factors like cultural and
racial differences. Such questioning may force them to face their own beliefs, behavior, and practices
causing such inequalities. Other than this, prospective teachers may not be aware that they have
beliefs about race, gender, religion, and culture, possibly resulting in attitudes and teaching behaviors
causing inequalities (Rodriguez & Magill, 2016). Moreover, ITE programs may not provide the
opportunity of noticing and transforming these beliefs (Atwater et al., 2010). Therefore, they become
teachers who either do not think about such beliefs or maintain existing beliefs. In both cases, they
construct a comfortable area (Case & Hemmings, 2005; Gay, 2010). They can ignore or deny the
educational inequalities, so there is no need for further efforts to teach diverse students.

At this step, the question is what can be done about the ideological beliefs of prospective
teachers. First, prospective teachers are expected to have several ideological beliefs, including very
problematic ones lying behind racial, cultural, religious, class-based, and gender-based inequalities in
education (Nieto, 2005; Rodriguez & Magill, 2016). As referred above, these beliefs can unintentionally
affect their future teaching by using offensive examples and having and causing misconceptions about
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diverse students (Gay, 2010). Prospective teachers need to notice and reflect on these beliefs and
attitudes (Nieto, 2005, Atwater et al.,, 2010) to have a chance to question and transform these
ideological beliefs. Hence, in terms of preparing for diversity, the crucial role of ITE should be to provide
opportunities and guide prospective teachers in this notice and transform process (Banks, 2001). This
process requires one to reflect and question their beliefs and attitudes critically. Such a self-study can
bring additional gains like a deeper understanding of one's previous behavior, experience, and
underlying reasons (Cochran-Smith, 2000). A transformation of those problematic ideological beliefs
is vital because, without such a transformation, prospective teachers cannot help their future students
who struggle with inequity and oppression, so no meaningful movement toward social justice"
(Howard, 2006). Therefore, for ITE programs, courses and discussion opportunities for prospective
teachers to discuss their ideological beliefs are necessary to prepare them for diversity.

Furthermore, including those reflections and discussions of opportunities requires research on
prospective teachers' ideological beliefs affecting their preparation for diversity. The related literature
generally focuses on preparing for diversity — especially cultural and racial — part of the discussion (Case
& Hemmings, 2005; Castro, 2010; Fylkesnes, 2018; Gay, 2010). Other studies focus more on beliefs
examine the effects on general teaching performance (Raths & McAninch, 2003, Stuart & Thurlow,
2000). Moreover, the studies which bring together ideological beliefs, and diversity preparation are
limited. The ideological beliefs they referred to are limited (Brandes & Crowson, 2009; Mensah, 2022),
or the studies have a theoretical perspective rather than findings based on data coming from
prospective teachers (Murrell & Foster, 2003). It seems that reviewed literature lacks a discussion on
how prospective teachers build their ideological beliefs from the perspective of preparation for
diversity. It is challenging for prospective teachers to notice and transform their ideological beliefs
without understanding their ideology-building process and revealing the factors affecting it.
Furthermore, it seems vital to understand and improve the current role of the ITE program in this
building process.

All things presented and referred above considered, the aim of this study is to examine
prospective teachers' ideological beliefs affecting their preparation for diversity in ITE. The research
guestions leading the research in line with this aim are as follows:

e How do prospective teachers build their ideological beliefs?

e Whatis the role of ITE on prospective teachers' building their ideological beliefs?
e What is the prospective teachers' approach to diversity?

e What s the role of ITE on prospective teachers' approach to diversity?

This study is expected to contribute to understanding prospective teachers' ideological beliefs
and provide suggestions for ITE programs to improve their preparation for diversity. Besides, the study
is expected to empower the participants by making them notice their ideological beliefs and approach
to diversity during the interviews.

1.2. Concept of ideology and Defining Ideological Belief Categories

The study's first and second research questions claim to discuss prospective teachers'
ideological beliefs. Therefore, instead of discussing ideological beliefs in a vacuum, three ideological
belief categories are used in the study. These are political ideology, gender ideology, and religious
ideology.

Defining ideology is difficult, but it can be seen as a set of beliefs, values, and norms; and it
shows the best way, what is true and what should be done (Ors, 2008). In the discussion of ideological
beliefs in educational contexts, "school," "curriculum," and "teacher-student relationships" are
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featured by Althusser (2016), Apple (2004), and Bernstein (2000), respectively. The present study
focuses on the last issue with specific concerns of teacher education. Therefore, relations between
teacher candidates and teacher education gain importance.

In the research, ideological beliefs are limited to political ideology, religious ideology, and
gender ideology. Among these, political ideology is well-known and prominent. Especially mainstream
political ideologies like liberalism, nationalism, and communism are familiar to many people. Regarding
the other two, religious ideology is certain beliefs and expectations that vary between religions and
sects in the same religion (Glock, 1962). And gender ideology is 'sets of widely taken-for-granted
cultural beliefs about the essential natures and relative worth of men and women.' (Chatillon et al.,
2018). Like all individuals, prospective teachers also have views on these ideological belief categories.
How teacher candidates build their political, religious, and gender-based beliefs and the role of ITE on
them are important in terms of their preparation for diversity based on these issues.

2. Method

2.1. Research Design

The present study has a qualitative approach and its research design phenomenology. The
aims and research questions of the study require a thorough understanding of prospective teachers'
ideological beliefs and their preparation for diversity in ITE. Phenomenology seems the best choice
because it is seen as a way of understanding nature and the meaning of the experiences (Patton, 2015).
The study examines the two phenomena, prospective teachers' building ideological beliefs and
approaches to diverse individuals, based on prospective teachers' views because they are directly
experiencing these processes.

2.2. Participants

The participants are six prospective senior teachers studying at a state university in 2018.
Convenience, criterion, and maximum variety sampling were used to determine the study participants.
Table 1 shows summary information about the participants.

Table 1. Summary Information about the Participants

Participant Grade
Gender Homeland Department Other
Number Level
1 Female Small Town Primary mathematics Ed. 4 Double Major
2 Female Town Guidance and Counseling 4
3 Male Village & Big city Pre-School Education 4
4 Female City Pre-School Education 4 2" university
5 Male Village Primary mathematics Ed. 4
6 Female City center English Language Edu. 4 2" university

As shown in Table 1, for the maximum variety principle, participants vary according to gender,
homeland, and department information. Also, two participants are studying ITE as a second university.
Being a senior was a criterion for the participants to guarantee they would experience ITE sufficiently.
As for convenience sampling, all participants are students of the same faculty of education.
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2.3. Interviews

Individual interviews were conducted with each participant for almost an hour to get intensive
data about the phenomena. The interviews were recorded and transcribed for analysis. In the
interviews, a semi-structured interview form was used. To construct this form, the researchers utilize
literature review and peer review. In the end, the interview form comprised ten open-ended questions,
which included many probe questions. In the first part, there are questions on the concept of ideology
and each ideological belief category: Political, gender, and religious ideologies. The second part
includes questions about their approach to people having different backgrounds in terms of the
categories. Also, there are questions about their experiences and the courses they studied in ITE in
each part.

2.4. Data Analysis

In the present study, the researchers analyzed the data based on the conventional content
analysis approach in Hsieh and Shanon's (2005) classification of approaches to qualitative content
analysis. Under this approach, as an inductive analysis process (Mayring, 2000), the codes and themes
were extracted from the data instead of using predetermined ones. Because the semi-structured
interviews include many probe questions (Hsieh & Shanon, 2005), in the beginning, each researcher
read all the transcribed data- views of the participants- again and again; to get a sense of the whole.
Then, they read it word by word; meanwhile, initial code names and theme ideas started to emerge.
After that, a constant comparison process was initiated. The data coded by the same code and the
codes under the same theme were compared. Finally, codes, themes, and hierarchical relationships
between them constructed by two researchers were contrasted and reconciled. In this whole process,

Microsoft Excel 2018 software and its utilities of "filter," "sort," "search," "fill color," and "comments"

were used. A screenshot from the analysis process is available in Appendix 1.

2.5. Trustworthiness and Credibility Issues

To increase the study's trustworthiness and credibility, the researchers utilized the framework
proposed by Lincoln and Guba (1985). Firstly, for credibility as internal validity, the data was collected
via long and intensive interviews. Also, to improve the transferability of the findings, direct quotations
from the interviews - the participants' voices - were presented, Thus, thick description of the findings
was provided. This strategy is also suggested by Patton (2015, p. 660) to "keep analysis qualitative".

To contribute dependability— qualitative reliability —of the study, intercoder reliability was
used. Two researchers coded the data independently. The discrepancies in some theme and code
names were reconciled. Here the most significant difference was in how to categorize participants'
views on defining gender and LGBT. At the end of reconciliation, they were presented as further
exemplary analysis.

At last, for the confirmability of the study, "constant comparison" (Patton, 2015, p. 658) was a
beneficial procedure for ensuring that codes, sub-themes, and theme are consistent and supported by
the data. When coding a new piece of data in participants' views during the coding process, the filter
utility of Microsoft Excel was used to compare all data coded with that piece with the new piece.

3. Results

The results of the present study are collected under two titles: ideological beliefs and
preparation for diversity. Figure 1 shows the themes, sub-themes, and codes under these categories.
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Figure 1. Themes and Subthemes under Two Categories
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The results presented in the first category include the participants' views on their ideological
beliefs. The themes that emerged from these views are about (1) varying views on the concept of
ideology, (2) factors having effects on building ideological beliefs, and (3) the limited role of ITE on
ideological beliefs.

Themel: Views on Ideology Vary

The results showed that prospective teachers' views on the concept of ideology vary. The
participants generally associate the concept with politics. Also, there are views that ideology is
worldview, philosophy and guiding principle. One participant asserts that he has no idea about
ideology.

"Philosophy and politics."

"The first thing that came to my mind was a political view, but we can't just think of it as
a political view, so we can also think of it as a perspective on life. But the first is political."

“Ideology is the set of views along with people guide their lives."
"Nothing comes to my mind"

Some participants proposed that people build their ideological beliefs after a thought process
and effort, so they consciously adopt these beliefs. Others claim almost conflicting views in which
people are not aware of what and why they advocate some views. They just unconsciously obey
opinions that are implied by others.

"like the latch on something. There is a person who has a certain opinion and does a lot of
research on it and is devoted to it. something like this"

“Ideology, in my opinion, is an imposition. People are defending something, but they don't
know why they are defending."
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Theme 2: Family, School, Social Circle, and University Have Determining Role

When the participants built their ideological beliefs were examined via questions based on
their views on three ideological belief categories (political, gender and religious ideology), four factors
were put forward: family, school, social circle, and university.

Family

The analysis showed that the participants emphasized family as the first essential factor in
building their ideologies. At this point, in terms of building political beliefs, ideological education about
politics and elders' narratives on political issues and incidents in the past are stated as having a
tremendous effect.

"Honestly, | think it's mostly the effect of the family at first."

"An Atatiirkist family. When their child is just starting to speak, they start to make him
memorize '(Atatiirk's) address to the youth.' They already get their child in their way.
Religious families do the same by making the child memorize prayers."

"And if he is someone like me who likes to listen to his elders, for example, | used to listen
to my grandfather a lot. the oil line, the queue, Menderes period, etc."

Regarding ideological beliefs in the religion category, family is still considered crucial, but one
participant thinks family has a lower effect than other factors. At last, when it comes to gender
category, it is asserted that ideological beliefs are built based on gender roles and the idea of gender
in the family.

"Especially the family is very influential in religion. ... Actually, we can say that it is formed
in the family. From a very young age, the family teaches the child the religion to which
they belong."

".. the equality in terms of women and men. This idea was obviously created in my family.
I have two older sisters. We didn't grow up in a sexist environment."

"It starts in the family. We had boys and girls."

School

According to the results, the participants put forward the role of school in building ideological
beliefs. Here, they emphasize beliefs in politics and religion categories. In this respect, they underline
that school means and brings independence from family, and therefore it gives room for building
ideological beliefs conflicting with the family. This is because school can lead and direct students to
guestion existing beliefs and research. Regarding the religion category, they assert that there are
courses on religion and course topics relevant to religious issues in school. Also, they think that school
culture affects their beliefs. In the end, a remarking finding is that the participants do not refer to
school in terms of building gender-based ideological beliefs.

"The school does not direct us to this. However, the school also gives us a perspective and
questioning. It enables us to look at things differently. | think this also has an effect.”

"The information at school contradicts what my parents gave me. One wonders which one
is telling the truth. (if both are consistent) It continues in the same way. As long as a person
does not encounter something different, the person always continues in the same cycle."
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"... when we start middle school, we are taught a religious culture education."

Social circle

Results showed that the participants considered social circle an essential factor in building
ideological beliefs in all three categories. Firstly, participants asserted that circle of friends is important
as it affects political and religious views and practices. Also, one participant refers to political incidents
experienced by society as a determining role. Furthermore, according to the participants, religious
opinion and attitude of the community, for example living in a Muslim country, profoundly affects
one's own beliefs belonging to the religion category.

"I think people's political views are formed by the environment they live in."

"... whether the country in which one grew up was turbulent. Stable or not. a coup, for
example."

"Circle of friends, social interactions. Your circle of friends determines whether you do it in
a loving, supportive, or more militant activist way.."

"For example, if | had been born in Germany, would | become a Muslim? | ask myself this
question, what person would do it. ... so."

"If we were born and live in a Muslim country, we accept it and its requirements, unless
they are very contradictory."

In the study, participants stated several views about how social circle affects their ideological
beliefs in the gender category. They think that hometown culture is influential since female oppression
becomes a phenomenon as a part of the culture. According to the participants, this culture and
oppression include problematic conceptualizations and life practices —for example, masculinization
of desirable and respected values and behavior. Also, it has a decreasing effect on women in social life
by underrating their achievements. Therefore, beliefs and views about gender are affected by all these
social phenomena and facts.

"... you accomplishing something. But it's invisible, and it's all based on your gender."

“In the east, my hometown, Women are so oppressed. The woman works hard and can't
get results. | saw this and said that women shouldn't be like this."

"We've made everything masculine. My son does. Talk like a man. Sit like a man. That's
why the value we place on women is so low."

University: Campus life

According to the results, participants define the university as a critical factor in building
ideological beliefs in all three categories. To explain this importance, they again put forward
independence from family. However, independence in university is much more comprehensive,
including living independently and eluding family surveillance to have more freedom in their action
and socializing. On the other hand, for some participants, the effect of a university depends on that
specific university and its environment.

"You become completely independent from the family. you can act alone."

"I've known people who did the complete opposite of what their family accepted because
they were free here. Maybe they were conflicting with their family before. For example,
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the family is conservative or oppressive. But the family may never come here during the
university life. They will never see how their child dresses, lives, and changed at all."

"University can have an impact. For example, a woman who feels very worthless may feel
valued at university. There are female lecturers. There are professors. By seeing these, the
woman can say that females can get somewhere."

"It varies a lot from university to university. | think there will be a big difference between
studying at A university or B university."

Results showed that, according to the participants, the university's role in ideological beliefs is
very related to diversity encounter provided by the university. To see, meet and communicate with
people having different characteristics, lifestyles, and beliefs in terms of politics, religion, and gender
is highly effective on their ideological beliefs. For most of them, the university is the first opportunity
to encounter diversity because it is their first exit from their homogenous community. Based on the
views, it can be said that diversity encounter brings change. In this sense, gender can be seen as
particularly important.

"If you came from a small village, the place where you suddenly opened is the university.
Then it will affect everything, your political view, your lifestyle."

"Since | grew up and studied high school in the county, the opinions were not very different.
(In university), there are people from here, from there. Everyone has different opinions and
beliefs. So, when the views of my friend with whom | live in the same house differ, we can
influence each other."

"I used to look at it differently (LGBT individuals). 'Is there such a thing'l say. When | come
to university, | say that they are human, after all, just like me. When | met when | saw
them, it does not look different; it has the same rights as us."

This factor is named as university campus life because participants' views are related to living
in university campus rather than teaching and learning processes in university courses. This situation
can be understood better with the next theme on the role of ITE.

Theme 3: The Role of ITE is Limited

The results based on analysis of the data showed that the participants consider the role of ITE
in their building ideological beliefs as very limited and, for some, as it should be. Mostly, ITE does not
affect their views and beliefs. In this regard, they state that they have no courses directly relevant to
these issues, some education courses have limited relevancy, but courses in ITE provide technical
content in general.

"The courses | study are focused on mathematics. They don't change my perspective on
life. | do not take such a lesson ... if | just stay with it, my ideology, my political view will
not develop in any way."

"I think it is difficult for the courses in ITE to affect this because we take courses directly
related to education ... because only the contents are taught in the courses, and the
contents are already clear."

"Considering the courses | took, there was never a course that brought women to the fore
or touched on the equality of men and women."
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“In a course, educational psychology, our teacher talked about her studies on gender and
said that gender is not only male and female. That affected my perspective a lot."

The participants also refer that staff does not affect their views and beliefs. The instructors are
generally area-oriented and focus on the courses' topics and do not reflect their own beliefs in lessons.
At this step, considering the previous quotation about gender, it can be said that teacher educator can
refer to ideological beliefs as part of their courses. However, when it comes to ideological beliefs in
the political category, as one participant warned, there are legal barriers.

“I don't think they will have any effect, as our professors are educational researchers and
not doing anything about politics."

“No. Frankly, they (instructors) did not have any effect on me."

"Often instructors do not reflect their views. It could be because they are public servants.
If there is a complaint, there will be an investigation."

At this point, a remarkable result emerged. The participants put forward university as a critical
factor in their building ideological beliefs but ITE, which they study at university, identified as having
no role. According to participants, one of the primary explanations for the effect of university, diversity
encounter, is not the case in faculty of education (FE) where ITE takes place. Some assert that there
are prejudiced and biased views and attitudes regarding gender in FE. A participant studying in both
FE and faculty of science and arts (FSA) makes a comparison.

“Since there are different types of students, FSA students have more open views and wider
perspectives, but FE is not like there. | have no such (LGBT) friends here. But | have such
friends there. | have experienced. It already seems strange since we haven't seen it here.
When | talk about such a friend, the immediate response comes here, in FE. ... (If | didn't
go to FSA) Yes, | wouldn't have had this experience. And when | met, | would find it strange
as my friends in FE."

Another remarking result is that some participants advocate that ITE should not affect views
and beliefs, especially in politics and religion. For them, efforts to produce such effects, for example,
discussing political views, may cause debates and conflicts among friends and even peer bullying.
However, one participant talks about the importance of worldview and a philosophy of life for a
teacher.

"I think it's better not to be. Because if it happens, it can cause conflict between friends
and cause bullying. You may run into conflict with a close friend. Or you may be at odds
with your loved ones. | think it's better not to talk."

"(A discussion about religious views) should not be in ITE. | think it should be separate."

"It is not political culture, but I think it should be a philosophy of life culture. ... In this sense,
it would be nice to have a humanist philosophy.."

In this category, there are significant results. Roles of family, school, social circle, and university
are considered essential factors in building ideological beliefs. However, the role of ITE is thought as
limited, and for some participants, it should be like this.

3.2. Findings on Prospective Teachers' Preparation for Diversity

The results presented in the second category include participants' views on their approach to
different and preparation for diversity. The themes that emerged from these views are about (1)
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quality of interaction determines approach to diverse individuals, (2) teacher must be neutral but
needs to do more, (3) ITE has no direct contribution, but it should.

Theme 1: Quality of Interaction Determines the Approach to the Diverse

The results on their approach to the diverse showed that the participants put forward respect
to the diversity, appropriate attitude of diverse individuals, communicating regardless of differences,
and talking about differences. As it can be seen, participants have similar and differentiating
perspectives.

In the study, participants state that they respect differences in beliefs, lifestyles, and behavior
and do not have any negative attitudes toward the people having these differences. One participant
proposes that this kind of respect is common in FE, and it is the only way of maintaining communication
and relationships. Participants emphasize that communication is independent of diversity, so diversity
is a barrier for them. Furthermore, one participant defines communication with people having
differences as excited and satisfying her curiosity.

"What | observe in university, most people respect others who are not like them. For
example, in FE, something like 'You are an atheist, go away,' at least, | did not see or hear."

"The way | communicate is completely independent of that person's opinion. In terms of
politics or gender, | approach completely different from that person's opinion and choice."

"Rather, | like and wonder and ask more. | will make it clear that | am interested. ... But
there is one thing. Let's say if the other party won't find it strange."

Results show that for participants, respect for differences requires that diverse individuals
should has an appropriate attitude toward them. One participant asserts that mutual respect is critical.
Likewise, some participants think the attitude of the diverse individual has a determining role in their
approach. In this context, they refer to cases like arrogance and turn of phrase as changing their
approach negatively. Another participant underlines the importance of sincerity in talking about and
approaching differences.

"For me, manner is more important than opinion. With a suitable manner, one may have
- a 180-degree opposite idea. It's not important to me. If one can talk about one's ideas
without disrespecting me, | can chat with anyone. | even have an atheist friend, a gay
friend ..."

"If that person doesn't respect my opinion... In the classroom, when that friend of mine
supports LGBT by the end but doesn't respect me religiously or respect my other views,
something negative happens about that thing (LGBT). I'm generalizing. ... | don't judge
people purely by their opinion. If | have to judge, | start from that person's attitude towards
me."

Theme 2: A Teacher Must be Neutral but Needs to Do More

This theme emerged from the data about the participants' views on a teacher's approach to
students (or parents) who have differences in beliefs, attitudes, lifestyle, etc., from the teacher or other
students. Participants state that a teacher's approach to the diverse individual must be neutral, but at
the same time, a teacher needs to do more for the that individual. Therefore, it seems to define
somehow conflicting ideal roles for a teacher.
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Participants think that teachers must be neutral in teaching. The difference in beliefs, views,
lifestyle, etc., does not affect teaching. There are views stating that these differences are not relevant
to the aims and context of education; therefore, teachers' approaches and attitudes should not change
based on these. Otherwise, a teacher may have difficulty treating everyone equally and being fair.

"A teacher is the person responsible for teaching and does not separate people according
to their political views, religious views, and lifestyles. That's why | get annoyed when a
teacher wears a party badge. Because it can also affect your fairness, or they may think
you're not fair even though you're being fair. | think one of the groups that should be the
most neutral is teaching."

"I approach the same way. | think | do not exclude the diverse individual. ... Therefore,
whatever the opinion of the students, | will teach them in the end. Their opinions are up to
them and do not affect me, will not affect my teaching."

On the other hand, some participants who support the neutrality of teachers, state that a
teacher needs to do more for the diverse individual. However, this doing more can be seen as
conflicting with being neutral. One claims that a teacher should do more than having an open mind.
Another suggests a teacher must show that it does not pose a threat. Of course, a teacher should be
inclusive.

"I definitely think that | should approach them without judgment and do more."

"For example, when their families see me as different, they can react to me. Depending on
the education level, they may react differently. | can show that | am not harmful to their
children with my approach. | can call 1-2 parents a week for my lesson. By doing so, | can
earn their trust."

"A teacher should be an inclusive type. If a teacher is discriminative, | think that it's better
not at all. So firstly, a teacher should try to understand."

Finally, among the results is about minding national interests as a teacher. When one of the
participants talks about the importance of differences and her attitude toward valuing and adopting
them, she underlines that she will never have any behavior and approach conflicting national interests.

"I don't completely detach from their lifestyle. After all, they (students) have a culture,
perception, etc. ... But no matter what, either for their culture or my culture, | don't think |
will do anything bad for the country's future."

Theme 3: ITE Has No Direct Contribution, but It Should

According to results about the role of ITE on prospective teachers' preparation for diversity,
the participants think that ITE has no direct contribution to their preparation, and they also think that
it should contribute.

The participants state that ITE does not affect their approach to the diverse individual as an
individual or as a teacher. One participant mentioned values prospective teachers developed
independently of ITE. For example, respect is gained in the family but not affected in ITE. They refer to
their previous views about the limited role of ITE on ideological beliefs about this situation. There are
no relevant course content, no staff contribution, and no diversity encounter in ITE. However, one
participant warns that this problematic situation may change a bit between departments in terms of
course contents.
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"No. Personally, | don't think it FE contributed to me about this issue. . ... It may support,
but I don't think it affects me."

“In ITE, no university teaches people behavior. Nurture is very important, and it comes
from the family. A person who grew up in a respectful environment shows respect."

“I have friends who are studying English teaching. ... They see different cultures. Their
passages come from different places. The diversity actually comes from there. ... | don't
have such resources. Only mathematics. There is no diversity."

On the other hand, hopefully, the participants assert that ITE should have a role in their
preparation for diversity. At first, some of them propose enhancing diversity encounter in ITE, not
surprisingly. In terms of both student diversity and social area and humanity courses. Furthermore,
they refer to courses that aim to prepare them for diversity. At last, they state that ITE should provide
a democratic environment — but no place for politicization - and staff should be sensitive about
diversity. From there, it can be said that participants' views indicate that the hidden curriculum of ITE
should also contribute to their preparation diversity.

"If only there were more diverse students. ... Even if we look at only FE, it still changes
among departments.”

"If you're raising people for the sake of raising people, it definitely has to have an
approach, a philosophy, and a culture to respect for differences.."

"Unfortunately, when people have a political opinion, they always tend to be on the
fringes. Instead, it would be nice if there was a democratic environment and everyone
could express themselves. ... But | do not think that the primary purpose of a school is
politics."

"If there were more cultural courses in ITE, | think it would be much more useful. ... These
courses can be effective people's communication."

"There may also be people (teachers) who have adopted their own culture and do not put
others anywhere. Or a lot of friends who went there and quit teaching, etc. But if the
universities had prepared for these, they would have been a little more inclined and
convenient. So they couldn't let go easily. Or it could have been less difficult."

The participants state that ITE has no contribution to their preparation for diversity. The role
of ITE seems to be very limited, even though it has no role. In any case, this role should improve.

Theme 4: Controversial results from the further exemplary analysis of Gender & LGBT

The results of further analysis on gender, including the LGBT issue, is presented as a theme
under this category to example and develop a better understanding of the relation between ideological
beliefs and approach to diversity. Here, the focus on gender is on purpose. In general, beliefs and views
about gender are more radical and resisting to change for societies, and they are difficult to be aware
of for individuals. Therefore, these beliefs can easily affect people's attitudes and behavior
unconsciously. Also, individuals, so the participants in this study, are more likely to express their
conflicting or conservative views without concerns. Figure 2 presents striking results based on the data
about ideological beliefs on gender and LGBT and possible barriers coming from these beliefs.
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Figure 2. Exemplary Result About Gender

Problematizing

LGBT as biological,
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Gender as binary, legitimation and

biological sex publicization of LGBT

As shown in Figure 2, one participant, participant four, defines gender as biological sex and
puts forward binary gender conceptualization. On the other hand, the other participant, participant
two, refers to the concept of identity. "I guess men and women." "I think (gender) is a special identity
we are born with."

Secondly, participant four's views on LGBT seem to follow her biological explanations like being
at peace with biological sex and associating LGBT with physiological or psychological disorders. Here,
participant two refers to a religious explanation as God's creation in addition to the psychological.

"I guess I'm a little strict on that. Firstly, with gender selection, | mean, unless there is a
physiological problem, like a congenital androgynous birth, like being born without sex.
I'm going through physiological problems like these or massive psychological traumas as
a child. Other than these, | think the others are arbitrary. That's why | don't think it's right
to legitimate it."

"God created that human. ... It is not my place to pursue what that person is doing. And
from a psychological point of view, considering how those people's lives were from the
very beginning, maybe it's normal for him - it's normal for him anyway - but maybe that
psychological state requires him to do it..."

After extracting their ideological beliefs from their views, it needs to pay attention to the
possible barriers to diversity that emerged in their opinions. Here participant four's views seem to
include more obvious barriers as expected. She thinks that LGBT should be private and should not be
legitimated. On the other hand, participant two states that judging is not her responsibility. Obviously,
not judging is a good attitude in terms of approach to diverse individuals, but the statement still
includes that there is something to judge.

"It is something that seems very strange to me since | am already a conservative
upbringing person. For example, it was very common there and very normal. | do not find
this legitimation of it right. ... one's personal life is nobody's business. ... But when you
bring it out to the public, you legitimate it. | think it's not true."

"After all, we cannot know the psychological state of those people. | definitely do not judge
those people. ... both psychologically and religiously. ... because I'm not the one to
question. ..."

4. Conclusion, Discussion, and Recommendations

In conclusion, the present study aiming to examine prospective teachers' ideological beliefs as
affecting their preparation for diversity produced four main themes. To sum up, prospective teachers
have ideological beliefs they built before and bring with ITE, which hardly ever has an effect on these
beliefs, even if it can. Although there is hope based on the promising intentions of prospective
teachers, there are apparent and latent barriers grounded in ideological beliefs that adversely affect
their preparation for diversity. Figure 3 presents the conclusions formed from the themes.
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Figure 3. Conclusions Formed from Themes
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4.1. Prospective Teachers Have Ideological Beliefs

The prospective teachers, the participants of this study, put forward family, school, and social
circle as essential factors in building their ideological beliefs. Here, having family as an important factor
is not a surprise since family is the first place an individual socializes, and it has decisive effects on an
individual's identity, including views and beliefs (Giddens & Griffiths, 2006). Likewise, school is
essential since gaining knowledge, skills, and values, which affect views and beliefs, is seen as either
school's function (Durkheim, 1956) or guilt of school (Lauder, 2006). Further, emphasis on the effect
of school on religion and politics categories seems consistent with findings of providing religious
education rather than education about religions (ERG, 2011) and founding ideologies of the state in
the education system where the participants studied. A social circle as another place one socializes has
essential effects on their views and beliefs. It can be said that, like other individuals, prospective
teachers have already built ideological beliefs before they start ITE. Therefore, it is reasonable to
assume that prospective teachers may have ideological beliefs that can negatively affect their future
teaching (Knopp & Smith, 2005; Mensah, 2022) when considering their preparation for diversity in ITE.
The difficulty of intervention in this pre-ITE period also supports this assumption. Of course, general
agendas like improving all individuals with democratic values can be available. However, it is difficult
to say practices of early efforts for teacher education would make this contribution in ITE context.

4.2. Prospective Teachers' Beliefs May Have Changed During University Education but not
Necessarily Under Favor of ITE.

When it comes to university as another factor in building ideological beliefs and the place
where ITE takes place, it is a different story. Apart from ITE, the importance of university is based on
being independent of the family and the community they grow up. The participants refer to
independence from family both for university education and earlier school. However, for university,
the meaning of independence is much broader: living, socializing, making interactions and decisions
individually, eluding from explicit and hidden pressure or surveillance of family and the community.
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Even though there is no such pressure or surveillance, accepted behavior and views can differ in a
university environment. In conjunction with this, diversity encounter in university affects their views
and beliefs. This result seems reasonable since, in general, the university provides diversity.
Experiencing the diversity of people who have a variety of lifestyles and ideas contributes to change in
views and beliefs. Most importantly, in this study, there are results that prospective teachers' diversity
encounter contributes to their attitude toward diversity.

On the other hand, the effect of university, as the participants underline, changes depending
on the university. At first, does the university education include independence from family or provides
elude from the surveillance. Also, is the university environment containing diversity, or is it
homogenous as a local high school? Here, homogeneity can also be characteristic of a faculty or a
department rather than the whole university. This characteristic can also be restrictive if there is
limited interaction between students of the faculties with others. The Faculty of Education (FE)
generally has such homogeneity (Heinz & Keane, 2018). The participants in this study also put forward
this and, unfortunately, more.

Prospective teachers state that ITE has no or minimal effect on their ideological beliefs. They
put forward university but give no credit to ITE even though they study ITE. For them, neither the
courses nor the staff in ITE has such a contribution. Different studies remark ITEs ' this limited role in
ideological beliefs (Atwater et al., 2010; Gay, 2010). Although the participant disagrees, this seems like
a serious problem. Because prospective teachers' ideological beliefs may negatively affect their future
teaching, unintentionally increasing existing inequalities and oppression (Rodriguez & Magill, 2016). In
ITE, ideological beliefs should be discussed and made visible to prospective teachers so that they can
become aware of possible inegalitarian and discriminative meanings grounded in these beliefs.
Moreover, prospective teachers disagree ITEs' this role is also remarking since they mostly associate
and limit ideological beliefs with political parties and exclude them from both education and teacher
education. Maybe, this should be discussed first as an ideological belief in ITE.

4.3. Promising Intentions of Prospective Teachers "A New Hope."

In terms of the preparation of prospective teachers for diversity, the results of the present
study include hope, even if it is only the intention of prospective teachers. The participants state that
they respect the differences. This attitude is essential to maintain communication independent of the
differences. Even this communication is entertaining for some. These views are very promising since
such attitudes and behavior are expected to contribute to their future teaching to groups, including
diversity. Also, communication, especially on differences, can be constructive in understanding diverse
individuals. Without disturbing effects of ideological beliefs, this communication and understanding
can turn into recognition of diverse individuals, which is one of the ultimate aims of preparation for
diversity (Apple, 2008; Gay, 2010). Of course, to ensure these aims, it is better to provide and lead
communication and understanding opportunities in ITE.

Another promising intention of the participants is that teachers should do more than be
neutral and unbiased toward students having differences. This intention can be seen as considering
that a teacher will probably teach diverse groups, assigning them a mission. Likewise, their views that
ITE should have a role in preparing for diversity are also promising. Such a role of ITE is already known
and established in ITE literature (Banks, 2001; Rowan et al., 2021; Valentin, 2006). However, even if
ITE includes efforts related to preparation for diversity, these can be more beneficial with prospective
teachers mindful of them.
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4.4. Apparent and Latent Barriers to Diversity preparation

There were some promising results in the previous title, but unfortunately, there is bad news
that includes apparent and latent barriers to diversity preparation. To start with apparent ones,
although the participants think that ITE should contribute to their preparation for diversity, they
emphasize that currently, ITE does not affect this preparation. This result is consistent with various
studies that underline the insufficiency of ITE in terms of preparation for diversity (Agar, 2021; Atwater
etal., 2010; Mensah, 2022; Rodriguez & Magill, 2016). Also, it seems consistent that ITE does not affect
ideological beliefs. Here, the participants' statements referring to "family discipline" about their
attitude do diverse individuals strengthens this result.

Secondly, the participants agree on the attitude of respect to diverse individuals, but some
propose conditions for this attitude. Of course, prospective are not expected to abide by Kantian duty
ethics, which defines conditional behavior as immoral. However, their "mutual respect” or "l respect
because | wait for respect" reasoning seems to be based on mutual interests rather than a principle
for the common good. Actually, this reasoning of mutual interests can be seen as an example of
interdependence in Durkheim's (1973) organic solidarity conceptualization, and it can really function
well among prospective teachers. However, when prospective teachers bring this reasoning into their
future classrooms, it can be problematic because of two factors damaging interdependence. The first
one is teachers' hierarchical position in the classroom and the situation of teachers being a member of
the majority. Both factors can guarantee that the teacher is respected and does not need to respect
the diverse individual. Therefore, it can be said that for the attitude of respect to diverse individuals,
prospective teachers should have more rigid reasoning.

The participants state that a teacher must be neutral and students' differences in beliefs,
preferences, and lifestyles have no effect on teaching since being fair requires this. Teachers and
prospective teachers generally accept these views (Kelly & Brandes, 2001), probably based on the
assumption of meritocracy, saying that educational achievement is a product of individuals' effort and
ability (Young, 1961). However, from another perspective, teachers prefer to ignore and refuse existing
inequalities coming from students' differences to avoid blaming themselves and their colleagues (Gay,
2010). Also, teachers and prospective teachers are generally unaware of these inequalities and need
to improve themselves to understand the inequalities based on differences (Rodriguez & Magill, 2016).
The participants in the present study seem closer to the unawareness issue because they have good
intentions mentioned above. However, as long as ITE does not improve their awareness or
understanding, their neutrality concern for being fair can be a barrier to preparing for diversity and
possible teaching behavior maintaining the inequalities. This is because, without such an
improvement, their good intentions remain limited to teachers' individual accommodation of
differences of the community rather than accommodation of their teaching to empower students who
have difficulties and face inequalities because of their differences.

Finally, the results, including the participants' views on the LGBT issue, exemplify latent
barriers to diversity coming from ideological beliefs. How the participants define gender seems to
affect their views, attitudes, and behavior toward diverse individuals in terms of gender. Defining
gender binary and biologically follows defining LGBT as a biological or psychological disorder. Such
definitions bring considering LGBT something that needs to be private, not legitimated even though to
be respected; something "l do not judge, judging it is not my responsibility" but something to be
judged.
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4.5. Recommendations

The suggestions include increasing opportunities to discuss ideological beliefs in ITE and to
encounter diversity for prospective teachers. In ITE, prospective teachers should discuss ideological
beliefs not to reject or accept one or another but to be aware of these beliefs and their possible effects
on their future teaching. To increase diversity encounter in ITE, enhancing mobility for prospective
teachers and teacher educators seems to be an efficient strategy. Also, the diversity of ITE programs,
courses, and contents can be helpful. In ITE programs, in addition to area and method courses,
humanities and other foundational courses like sociology and philosophy can be beneficial to increase
both diversity and discussion of beliefs. Finally, studying the effect of ideological beliefs on diversity
preparation with participants from various ideological stances can stimulate a comprehensive
understanding of the issue.
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Appendix

A Screenshot from Analysis Process
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Genis Ozet

Giris

Bireylerin onlari farkh kilan 6zelliklerini dnemli olduguyla ilgili anlayisin gelismesi ile birlikte
cesitliligin egitimdeki gorlinirligli ve 6nemi artmaktadir. Buna bagh olarak, gesitlilige hazirlanma
konusu hem hizmet ici 6gretmen egitimi hem de hizmet dncesi 6gretmen egitimi (HOE) baglamlarin da
daha fazla vurgulaniyor. Ogretmen adaylarinin HOE aracihigiyla gesitlilige hazirlanmasini konu alan
¢alismalarda 6gretmen adaylarinin 6grencilerin egitim ortamlarinda din, dil, irk, sinif, cinsiyet ve kiiltir
gibi 6zelliklerin olusturdugu; cesitlilik kategorileri bakimindan farklilasan 6grencileri bulundugu, bu
ogrencilerin farkhliklarina bagh olarak sorunlar yasadiklarini ve egitim ortamlarinda bu sorunlari
Onleme ve bunlarla basa ¢ikma konusunda neler yapilabilecegine iliskin konular ele aliniyor.

ilk olarak, HOE’lerin 6gretmen adaylarini gesitlilige hazirlama konusunda iyi durumda
olmadigini séylemek gerekiyor. Hem bu durumun cesitli sebeplerden biri hem de HOE’nin cesitlige
onemli bir sonucu olarak 6gretmen adaylarinin egitim ortamlarinda farkhlklara iliskin esitsizliklerin
varligini sorgulamamasi gibi bir gerceklik s6z konusu. Bu gerceklik bir yandan, 6gretmenlerin ve
o0gretmen adaylarinin kendilerini ve meslektaslarini elestirme ve suclu bulmayi icerebileceginden
onunla durumla yiizlesmekten kaginma veya durumunu gergekten farkinda olmama konusu ile ilgili.
HOF’lerde ise bu farkindaligi saglayacak bir siire¢ gerceklesmiyor. Ogretmenler kendilerine bu tir
sorunlarin olmadigini disindiklerinde konforlu bir alan yaratabiliyorlar. Calismalar, 6gretmen
adaylarinin sahip olduklari goérisleri, irk, sinif, cinsiyet, din, kiltlr gibi kategorilere iliskin esitsizlikler
iceren ideolojik inanclara sahip olabilecegini ve bunun onlarin ¢esitlilige hazirlanma sirecini etkiledigini
savunuyor. Bu etki, cesitlilik iceren gruplara 6gretme becerilerinin kisith kalmasina, bunun sonucunda
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da esitsizlikle miicadele bir yana esitsizligi derinlestirmelerine sebep olabiliyor. Bu noktada temel
oneri, 6gretmen adaylarinin HOE’de alacaklar ilgili dersler ve icerikler ile oncelikle gesitlilik
kategorilerine iliskin kendi gorislerinin farkina varma ve ardindan bunlari donlistiirmeye siireclerinden
gecmeleri yoninde. S6z konusu siiregler 6gretmen adaylarinin kendi goriis, inang, tutum ve
davranislarini elestirel olarak sorgulamasini gerektirmektedir ¢linkli ancak bu sayede altta yatan ve
farkinda olunmayani agiga ¢cikarmak miimkiin olabilir. HOE’de bunu gerceklestirebilmek icin 6gretmen
adaylarinin cesitlilige hazirlanma durumunu etkileyen ideolojik inanglari tartismanin ve incelemenin
onemli oldugu distnilmektedir. Bu inanglarin nasil olustugu hakkinda derinlemesine bir kavrayis
HOE’de farkina varma ve déniistiirme siireglerinin mimkiin kilabilir.

ilgili alan yazinda &gretmen adaylarini cesitlilige hazirlanmasi konusunu kiltir ve irk
kategorileri Gzerinden ele alan bir¢ok ¢alisma bulunmaktadir. Ayrica, 6gretmen adaylarinin inanglarinin
onlarin genel 6gretim performanslarina etkilerini inceleyen ¢alismalar da mevcuttur. Eldeki ¢alismanin
one cikardigi ideolojik inanglar ve HOE’de cesitlige hazirlama konulari bir araya getiren calismalarin ise
daha az sayida olmasinin 6tesinde, atif yaptiklari ideolojik inanglar bakimindasin ve 6gretmen
adaylarindan gelen veriye dayal calismalardan cok teorik bakis acilarini icermeleri bakimindan sinirli
oldugu disinidlmektedir. Bu baglamda, 6gretmen adaylarinin ideolojik inanglarinin nasil olustugu
olgusunun, onlarin HOE’de cesitlilige hazirlama durumlart ile birlikte tartisilmasinin dnemli oldugu fikri
on plana ¢cikmaktadir. Sonug olarak bu calismanin amaci 6gretmen adaylarinin onlari HOE’de gesitlilige
hazirlanmasini etkileyen ideolojik inanglarini daha iyi anlamak olarak belirlenmistir. Bu amaca yonelik
olarak calismaya yon veren arastirma sorulari asagidaki gibidir:

. Ogretmen adaylarinin ideolojik inanglari nasil olusmaktadir?

. Ogretmen adaylarinin ideolojik inanglarinin olusmasinda HOE’nin rolii nedir?
. Ogretmen adaylarinin gesitlilige yaklasimi nasildir?

. Ogretmen adaylarinin gesitlilige yaklasiminda HOE’nin rolii nedir?

Calismanin 6gretmen adaylarinin ideolojik inanglarini daha iyi anlasiimasi ve HOE
programlarinda oOgretmen adaylarinin cesitlige daha iyi hazirlanmasina yonelik 6neriler sunma
bakimindan teorik katkilar sagladigi diistinlilmektedir. Ayrica, calismanin katilimcilar icin kendi ideolojik
inancglari ve cesitlilige yaklasimlarinin farkina varmalarini iceren bir siire¢ olarak katki saglayacagi
disinidlmektedir.

Calismanin birinci ve ikinci arastirma sorulari 6gretmen adaylarinin ideolojik inanglarini
tartismaya acmaktadir. Bu tartismay iceriksiz olarak gerceklestirmek, tartismayi kisir ve yiizeysel
kilacagindan ¢alismada Ug ideolojik inang kategorisi kullanilmistir: politik ideoloji, cinsiyet ideolojisi ve
dini ideoloji. ideolojiyi tanimlamak ne oldugu ve neleri icerdigi hem tartismali hem de muglak oldugu
icin zordur. Ancak ideoloji denildiginde genellikle ilk akla gelen bu calismada da ele alinan
kategorilerden olan politik ideoloji gelmektedir. Liberalizm, milliyetgilik, sosyalizm gibi iyi kurgulanmis
ornekleri olmakla birlikte bireylerin gorisleri bu kurgularin etrafinda gesitlendigi sdylenebilir. Diger iki
kategori olan din ve cinsiyet ideolojileri ise bireylerin bu kategorilere iliskin kesin oldugunu disinerek
kabul ettikleri goris ve inanglari igermektedir: Belirli bir din veya mezhebin icerdigi gérusler ve kabuller,
cinsiyetin hangi kategorilere sahip oldugu veya belirli bir cinsiyetin 6zellik ve rollerine tanimlamalar.
Biitlin bireyler gibi 6gretmen adaylari da bu kategorilere iliskin goriis ve inanglara sahiptir. Bu ¢alisma
acgisindan 6nemli olan ise bunlarin nasil olustugu ve cgesitlige hazirlanmalari ile nasil bir iliski icinde
oldugudur.
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Yontem

Amaclarinin geregi olarak nitel paradigma kapsaminda yiiriitilen bu calisma fenomenoloji
olarak kurgulanmigtir. Ele alinan temel olgular 6gretmen adaylarinin ideolojik inanglari ve gesitlilige
hazirlanma olgulari 6gretmen adaylarinin bu olgulara iliskin gértslerinden yola ¢ikilarak incelenmistir.
Calismanin katilimcilari bir devlet tiniversitesinde HOE programinin son sinif 6grencileri olan dért kadin
ve iki erkekten olusmaktadir. Katiimcilar HOE’ye iliskin yeterince deneyimleri olmasini garanti etmek
icin son sinif kriteri uygulanmistir. Maksimum cesitlilik icin ise farkh alanlardan ve ¢ift ana dal, ikinci
Universite gibi 6zelikleri olan katihmcilara yer verilmistir. Uygun 6rneklemeye uygun olarak 6gretmen
adaylari ayni egitim fakiltesinin (EF) 06grencileridir. Katihmcilar ile bireysel goérismeler
gerceklestirilmistir ve bu slrecte yari yapilandiriimis gérisme formu kullaniimistir.

Toplanan veriler geleneksel icerik analizi yaklasimindan yararlanilarak analiz edilmistir. Bu
siirecte onceden belirli kodlar yerine veriden elde edilen kodlara dayali tiimevarimci bir analiz
uygulanmistir. ilk etapta biitiin veri tekrar tekrar okunarak isaretleme ve notlar eklenmis daha sonra
benzer veri parcgalarindan elde edilen veriler ile bitiin veri kodlanmis. Bu sirecte gercgeklestirilen
surekli karsilastirmalar ile kodlar arasinda iliskiler ve hiyerarsiler olusturularak temalara ulasilmistir.
Analizde veri Microsoft Excel 2018 yazilimi yardimiyla diizenlenmis ve kodlanmistir. Calismanin
inandiricilik ozellikleri artirmak (izere alan yazindan sunulan bazi stratejilerden yaranilmistir. Bunlar
onem sirasina gore sirekli karsilastirma ve analizi nitel tutma stratejileridir.

Bulgular

Calismada bulgular 6gretmen adaylarinin ideolojik inanglarina iliskin bulgular ve 6gretmen
adaylarinin gesitlilige hazirlanmasina iliskin bulgular basliklari altinda sunulmustur. Nitel bulgularin
sunumunda veri ile baglanti oldukca 6nemli oldugundan bulgularin mutlaka tam metin Gzerinden
okunmasi dnerilmektedir.

ilk olarak katiimcilarin ideoloji kavramina bakislarinin degisken oldugu ancak agirlikli olarak
ideolojiyi politika ile iliskilendirdiklerini anlasilmaktadir. Katiimcilar ideolojik inanclarin olusmasinda
aile, okul, sosyal ¢cevre ve Universite faktorlerini 6n plana ¢ikarmaktadirlar. Bu noktada ilk vurgulanan
faktor aile olmus ancak okul ve Universite de aileden farkl goriis ve inanglarin gelismesi bakimindan
Onemsenmistir. Bu noktada Universite aileden tam bir bagimsizlik saglama bakimindan 6ne
¢ikarilmaktadir. Ayrica Universitenin gorusler, inanglar, tercihler ve hayat tarzlari bakimindan gesitlilik
iceren bir ortam olmasindan dolayi farkl olanla karsilasma imkani saglamasi bakimindan 6nemli oldugu
ifade edilmektedir. Tamami HOE 6grencisi olan katilimcilar Giniversiteyi 6n plana cikarirken HOE deki
derslerin ve 6gretim elemanlarinin ideolojik inanglari Gzerinde herhangi bir etkisi olmadigini ifade
etmislerdir. Bu tlr bir etkinini olmamasi gerektigini savunan katihmcilar ¢ogunluktadir. Bunun
dtesinde, katilimcilara gére HOE’nin 6grenci ortami da (iniversitenin geneline gére daha homojen
oldugu icin gesitlilik ile karsilasma imkanini sinirlamaktadir

Cesitlilige hazirlik bakimindan ise 6grencilerin cesitlilige yaklagimlarina iliskin bulgular ve
HOE’nin yaklasimlarindaki roliine iliskin bulgular elde edilmistir. Katilimcilarin gérislerinden yola
cikarak o6gretmen adaylarinin yaklasimlarinda farkl olanla aralarinda gegen etkilesimin niteliginin
belirleyici oldugu anlasilmaktadir. Katilimcilar farkliklara saygl duyduklarindan, ama bu sayginin
karsilikli olmasi gerektiginden; farkl olanla iletisimden kaginmadiklarindan ancak burada da tslubun
onemimden bahsetmektedirler. Katiimcilar bir 6gretmenin farkliliklara yaklasimi bakimindan noétr
olmasi herkese esit davranmasi gerektigini, aksi takdirde adaletin bozulabilecegini vurgulamaktadir.
Ancak bir 6gretmenin bundan fazlasini yapmasi gerekebilecegine iliskin gorisler de mevcuttur.
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Katihmcilarin gorislerinden HOE nin gesitlilige hazirlama konusunda kendilerine katki saglamadigini
diistindiikleri anlasilmaktadir. Ancak, bunun bir eksiklik oldugunu ve HOE’nin bu konuda katki saglamsi
gerektigini ifade etmektedirler. Son olarak, ideolojik inanglar ve gesitlilige hazirlik kategorilerin
iliskilendirmek adina katimcilarin cinsiyet kategorisindeki ideolojik inanclari ile bu kategori gesitliligin
onemli bir unsuru olan LGBT olgusuna iliskin bulgular sunulmustur.

Tartisma, Sonug ve Oneriler

Calismanin bulgularindan yola cikilarak dért tema olusturulmustur. ilk olarak, égretmen
adaylari HOF’ye, aile, okul ve sosyal cevre faktorlerinin etkisi ile olusan ideolojik inanglar ile
gelmektedirler. Literatlirde de vurgulandigi lzere 6gretmen adaylarinin, gelecekteki 6gretmelerini
olumsuz etkilemesi muhtemel olan birtakim ideolojik inanglarin farkina varmalari ve dontstirmeleri
HOE’nin temel gérevlerinden biridir. Bulgularda, ideolojik inanglarin olusmasinda (iniversitenin de
dnemli bir faktor olarak éne ¢ikmasi bu gérev agisindan olumlu goriinse de katiimcilarin HOE’nin bu
anlamda bir rolii olmadigini vurgulamasi énemli bir sorundur. Ayni zaman da bu sonug¢ HOE’nin
ideolojik inanglari donustirmek bakiminda etkili olmadigina iliskin sonuglara ulasan baska calismalarla
da uyumlu gorinmektedir.

Katilimcilarin farkli olana yaklasimda sayglyr 6ne cikarmalari, 6gretmenin cesitlik iceren
gruplara 6gretme de rolii oldugu ve HOE’nin onlari buna hazirlamasi gerektigi gibi iyi niyet iceren
gorisleri umut gelecek icin umut vericidir. Ancak, 6gretmen adaylarinin gesitlilige hazirlanmasini
etkileyen acik ve 6rtiik bariyerlerden sdz etmekte gerekir. ilk olarak HOE nin katilimcilarca ifade edilen
gerek ideolojik inanclar gerekse cesitlilige hazirlamak bakimindan yetersizligi &nemli bir sorundur. Ote
yandan, katilimcilarin ifade ettikleri iyi niyetler diger gorusleri ile birlikte diisiintldiiglinde bazi sorunlar
gbze capmaktadir. Temel bir ilke olarak benimsenmesi gereken farkh olana saygi konusu kosula
baglanmaktadir. Bunun yaninda, &gretmenin rolii veya HOE’'de cesitlige hazirlanma konusunda
cogunlukla 6gretmenin uyum saglayarak sorun yasamamasina iligkin bir anlayis hakimdir. Ogrencilerin
adaletsizlik yasamamasi icin ise Ogretmenin notr olmasi, esit davranmasi gerektigi fikrinin
vurgulanmasi, altta yatan -basariyi bireysel caba ve yetenege baglayan- meritokratik varsayimi gorinir
kilmaktadir. Bu varsayimla beslenen ‘esit’ yaklasim sosyal, kiiltlirel vb. 6zellikleri agisindan farklilagsan
ogrenciler icin egitim baglamlarinda hali hazirda var olan esitsizlikleri derinlestirebilir. Son olarak, LGBT
olgusunu “keyfi tercih”, “biyolojik veya psikolojik bozukluk”, olumsuz yasantilarin sonucu gibi goren
bazi katihmcilarin LGBT bireylere saygl duymakla birlikte “mesrulastiriimamasi”, “6zel alanda kalmasi”
gerektigine iliskin gorisleri, ideolojik inang cesitlilige hazirlanma durumuna heves kirici fakat islevsel
bir 6rnek olusturmaktadir.

Bu calismadan yola cikarak HOE’de 6gretmen adaylarinin ideolojik inanglarini tartisabilecekleri
imkanlar yaratilmasi 6nerilmektedir. Ayrica, HOE programlarinda, 6grenci, 6gretim elemani
hareketliligi, sosyal ve kiiltiirel igerikleri sahip dersler ile gesitlilik ile karsilasma imkanlarinin artiriimasi
dnerilmektedir. ideolojik inanglarin ¢esitlilige hazirlanmaya etkisine yénelik gelecekteki arastirmalarda
farkhlasan ideolojik duruslardan 6gretmen adaylarinin goéruslerinin incelenmesi 6nemli goriilmektedir.

Yayin Etigi Beyani

Bu ¢alismanin verileri 2019 6gretim yili bahar doneminde toplanmistir. Bu siirecte ¢alismalarda
etik kurul izni bir 6n gereksinim olmadigindan veri toplama o6ncesinde bu tir bir basvuruda
bulunulmamistir.

Calisma her seyden 6nce kendilerinin ideolojik inanglarinin farkina varmalari bakimindan
katihmcilar glglendirici bir 6zellige sahiptir. Ayrica katilimcilar kendilerinden veri toplanan edilgen
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nesneler olarak degil, gorisleri etken bir sekilde ifade eden 6zneler olarak calismada yer almislardir.
Calismaya katil ve gortismeler de gonullllik esasina dayali olarak yapilmistir.

Bu arastirmanin planlanmasindan, uygulanmasina, verilerin toplanmasindan verilerin analizine
kadar olan tiim siregte “Yiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bélimi olan “Bilimsel
Arastirma ve Yayin Etigine Aykiri Eylemler” baghgl altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu arastirmanin yazim sirecinde bilimsel, etik ve alinti kurallarina uyulmus;
toplanan veriler lzerinde herhangi bir tahrifat yapilmamistir. Bu ¢alisma herhangi baska bir akademik
yayin ortamina degerlendirme igin gonderilmemistir.

Arastirmacilarin Katki Orani Beyani

Her iki arastirmacinin arastirmaya katkilari ayni diizeydedir.

Destek ve Tesekkiir

Bu calismanin ilk taslagi 2019 yilinda Malta’da gerceklestirilmis olan 6th International
Symposium on New Issues in Teacher Education (ISNITE 2019) adl sempozyumu s6zll bildiri olarak

sunulmus ve 6zet olarak yayinlanmistir.
Calismada herhangi bir kurumsal destek alinmamis, fon kullanilmamistir. Gérisleri ile katki

sunan katilimcilara tesekkir ederiz.

Catisma Beyani

Arastirmanin yazarlari olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.



